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WPROWADZENIE

P rzed oémiu laty, w trakcie podrézy pociagiem
ze Lwowa do Symferopola na Krymie, postata
idea stworzenia czasopisma, ktore podejmowaloby
problematyke mlodziezy z panstw postkomuni-
stycznych. Zauwazyliémy wtedy z pierwsza redak-
tor naczelna, wspSttworczynig czasopisma, dr hab.
prof. Switlang Szczudto z Panstwowego Uniwer-
sytetu w Drohobyczu, ze mimo postepujacej glo-
balizacji i stopnia, w jakim éw proces ksztattuje
wspolczesng mlodziez, w analizie jej probleméw
i zachowan nie nalezy traci¢ z oczu perspektywy
lokalnej. Chodzi tu oczywiscie o odr¢bna trajek-
tori¢ rozwojowa, jaka poszly kraje bylego bloku
wschodniego po rozpadzie ZSRR. Stad wtlasnie
pomyst na poswigcone mlodziezy czasopismo,
dzigki ktéremu bedzie mozna doktadniej sie przyj-
rze¢ tej grupie spolecznej w krajach postkomuni-
stycznych. Potwierdzeniem stuszno$ci powyzszych
zalozen byly pézniejsze, osadzone w paradygma-
cie postkomunizmu, badania realizowane przez
prof. Krystyne Szafraniec z Uniwersytetu Miko-
laja Kopernika w Toruniu (Szafraniec i in. 2017).

Pierwsze — mozna by rzec, pionierskie — lata cza-
sopisma mamy juz za sobg. Przez ten czas, za sprawa
dr. Stawomira Soleckiego, dyrektora Instytutu
Socjologii w Panstwowej Wyzszej Szkole Wschod-
nioeuropejskiej, uzyskali$my wsparcie finansowe
i mogli$my umiesci¢ czasopismo na stronie W'W'W.

Dzisiaj wchodzimy w nowy etap rozwoju.
Dzi¢ki wydatnemu wsparciu naszych dziatan
naukowych przez wiadze Uniwersytetu Pedago-
gicznego w Krakowie otwieraja si¢ dla czasopisma

Dtugosz, P. (2021). Wprow

adzenie. Youth in Central a

nowe szanse i mozliwosci rozwoju. Po pierwsze,
w Uczelni utworzono Centrum Badan Mlodziezy
i czasopismo zostalo wpisane w jego struktu-
r¢. Stanowi ono platforme wymiany mysli, idei
i wiedzy na temat mlodziezy w naszym regionie.
Warto przy tym podkresli¢, ze teksty sa dostepne
w formule Open Access i ich publikacja jest dla
autoréw bezplatna. Po drugie, dzigki moderni-
zacji wydawania czasopism przez Wydawnictwo
UP uzyskali$my dostgp do nowoczesnej strony
na platformie Open Journal Systems. Ulatwia
to wspdlprace z autorami oraz usprawnia proces
wydawniczy. Po trzecie, wspélpraca z Fundacja
Academicon zaowocowata stworzeniem nowego,
atrakcyjnego, funkcjonalnego layoutu.

Publikujemy prace uznanych badaczy z du-
zym dorobkiem, ktdrych nie trzeba promowa,
jednak otwieramy si¢ takze na mtode pokolenie,
dopiero zaczynajace swoja przygode w $wiecie
nauki. Liczymy, Ze te wszystkie zmiany wydatnie
przyczynia si¢ do podniesienia jakosci czasopisma
i zapewnig mu wazne miejsce w dyskursie na
temat wspdlczesnej miodziezy.

Redaktor Naczelny
Piotr Diugosz
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BBEOEHUE

B 0CEMb ACT Ha3aA, BO BPEMsI Ty TEIIECTBH S I10-
e3poM u3 AbBoBa B CM(eponos, BOSHUKAL
HACS CO3AATH XKYPHAA AAS MOAOACIKH U3 ITOCTKOM-
MYHHCTHYECKHX CTPaH. TOrAa BMeCTe ¢ epBbIM
TAQBHBIM PEAAKTOPOM, COOCHOBATEACM XKYPHAAQ,
podeccopoM, AOKTOPOM COITMOAOTHYECKUX HAYK
Caeraanoii [llyaao us Aporobudckoro rocyaap-
CTBEHHOTO IIEAATOTYECKOr0 YHHBEPCUTETA UMEHH
HMBana PpaHko MbI 3aMETHAH, YTO, HECMOTPSI Ha
TO, YTO MUP TAOOAAUBHPYETCS K MOAOACKD B HEKO-
TOPOM POAE SIBASICTCSI IPOAYKTOM FAOOa AU3ALUH,
IIpY aHAAU3E IPOOACM U IOBEACHH ST MOAOACKH
HEAB3SI YIIYCKATh U3 BUAY €€ MECTHYIO CITELIUQHKY.
KonedHo, B AAHHOM CAy4ae pedb IIAQ O HECKOABKO
MHOM TPAEKTOPUH Pa3BUTHU S, IO KOTOPOM CTPAHbI
6p1BIIErO BocTOUHOrO 6AOKA CACAOBAAU TTOCAE
pacapa CCCP. Otcropaa Bo3HHKAQ HACS CO3AQHUS
)KYPHAA2, IOCBSIIICHHOTO MOAOAEXKH, OAaroaapst
KOTOPOMY MOXHO OYACT OAMKE TO3HAKOMUTBCS C
3TOH COIIMAABHOM KaTeropuei, pyHKIHOHUPYIO-
1ei B TOCTKOMMYHHCTHYECKHX cTpaHax. CripaBea-
AUBOCTB BbIILCYKAa3aHHBIX IIPEAIOAOXKEHUI ObIAA
MIOATBEP>KACHA DOACE O3AHUMH Hay YHBIMH H3bI-
CKaHMUSAMH B PAMKAX TAPAAUTMBI TOCTKOMMYHH-
CTHYECKUX HCCACAOBAHUH, IPOBEACHHBIMU ITPOQ.
Kpucrunoii [lladppaner us Yausepcurera Huxo-
aast Konepuuka B Topynu (Szafraniec et al. 2017).

I'TepBbIe rOABI 1, TAK CKa3aTh, IHOHEPCKOE BPE-
M1 JKYPHaAa OCTaAHMCh o3aau. FIMeHHO TorAQ,
6aaroaaps aookropy Caasomupy Coaerikomy, Au-
pexropy MucTuTyTa contmosoruu I'ocyaapcrsen-
HOM BBICHIEN BOCTOYHOEBPOIENUCKOM IIKOABI, MbI
HOAYYHAH QUHAHCOBYIO IIOAACPIKKY U CMOTAH
Pa3MECTHUTD )KyPHAA Ha CaiTe.

CeropHst Mbl BHIXOAUM Ha HOBBIH 3TAIl pas-
BUTHS. DAarosapst 3Ha4UTEABHOI ITOAAEPXKKE

N

Dtugc (2021). BeeneHne. Yc

HAyYHOH AESTEABHOCTH aAMHHHCTpanueH I Ie-
Aarorudeckoro yHusepcurera B Kpakose ot-
KPBIBAIOTCS] HOBBIE BO3MOXKHOCTH, B TOM YHCAE
U AASL KYPHAAA.

Bo-niepBbix, npu yHusepcurere cospan Llentp
HCCACAOBAHMH MOAOACKH, B CTPYKTYPY KOTOPO-
IO BXOAUT KYPHAA. DTO IAOIIAAKA AAsI OOMEHa
MBICASIMH, UACSIMH U 3HAHUSIMH O MOAOACKH Ha-
mero pernoHa. CTOUT MOAYEPKHYTD, 4TO TEKCTHI
y6AMKYIOTCSI II0 MOACAH OTKPBITOTO AOCTYIIA
¥ ux nybaukanus 0eCraaTHA AAsI AaBTOPOB.

Bo-Bropsix, 6Aaropaps MOACPHU3ALI UK U3AQ-
TeabcTBa [ lepaarorndeckoro yHuBepcureTa MbI
HOAYYHAH AOCTYII K COBPEMEHHOMY CaHTy B CH-
creme OJS. D10 0bACTIACT COTPYAHHUECTBO C aB-
TOpPaMH U ONITUMUBUPYET IIPOLeCC MyOANKALHY.

B-tperbux, 6aaropaps COTpyAHUYECTBY
¢ Academicon Foundation y Hac nosiBuacst HOBBII
IPUBAEKATEABHBIA U pYHKIMOHAABHBIA AM3aH.

Mb1 my6anKyeM paboThl KaK yke H3BECTHBIX
HCCACAOBATEACH, UMEIOIINX 3HAYUTEAbBHBIC Ha-
Y4YHBIEC AOCTHIKCHU S, TAK U HAy4YHBIEC TOUCKH
MOAOABIX HAYMHAIOIIUX YICHBIX.

Mpr1 TakoKe HapeeMcs, 9YTO IEPEYUCACHHBIE
BBIIIIEC U3MEHEHH S BHECYT 3HAYHTEABHBINA BKAAA
B yAy4IICHHE Ka4€CTBA KYPHaAa U obecreyar
€My Ba)KHOE MECTO B AMCKYPCE O MOAOAEKH.

I'AaBHBIH pepakTOp
ITerp Aayrom

bubnuorpadus:

Szafraniec, K., Domalewski, J., Wasielewski, K., Szymborski, P., Wernero-
wicz, M. (2017). Zmiana warty. Mtode pokolenia a transformacje we
wschodniej Europie i Azji. Warszawa: Scholar.
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INTRODUCTION

he idea of setting up a periodical on the topic

of young people in post-communist countries
first occurred eight years ago on a train from
Lviv to Simferopol. On that day, me and the first
General Editor and co-founder of the periodical,
professor Svitlana Schudlo from the Drohobych
State Pedagogical University, came to the conclu-
sion that although the world is becoming more
and more global, and young people are in a sense
products of that globalisation, still, we should be
able to view young people in the context of their
particular circumstances. We were especially con-
scious of the development of slightly differing tra-
jectory which post-communist countries were go-
ing through after the collapse of the Soviet Union.

The concept of creating a thematic periodical
on young people afforded the opportunity to
observe this social group living in the countries
in question. Research leaning on the post-com-
munist paradigm, which was carried out later by
professor Krystyna Szafraniec from the Nicolaus
Copernicus University in Torun, only confirmed
our assumptions (Szafraniec et al., 2017).

The first era of our periodical is already behind
us and now, thanks to Stawomir Solecki, PhD, the
Head of the Institute of Sociology at the Panst-
wowa Wyzsza Szkota Europejska, that institution
has supported us financially and we are able to
place our periodical on the World Wide Web.

Today we are entering a new stage. Thanks to
the significant academic support of the author-
ities of the Pedagogical University of Krakdw,

Dhtugosz, P. (2021). Introduction. Youth in Central and Eastern Europe

we have gained new chances and opportunities.
Most significantly, the Centre for Youth Research
(Centrum Badan Mlodziezy) was established at
the university, and our periodical is a part of this
structure. We see this as a platform for exchang-
ing thoughts, ideas, and knowledge on the topic
of young people of our region. It should be noted
that all texts are available in open access formula
and that publication is free for authors. Moreo-
ver, we have obtained access to the OJS website
system, which makes cooperation with authors
much easier and facilitates the publishing process.
Last but not least, thanks to our cooperation we
now have a completely new and attractive layout.

We publish articles by well-known authors
whose works do not have to be advertised in
any way, but we are also open to submissions
from representants of the new generation who
are just beginning their research adventure. We
hope that all the changes mentioned above will
improve the quality of the periodical and will
provide an important locus for the discourse on

young people.

General Editor
Piotr Diugosz

References:

Szafraniec, K., Domalewski, J., Wasielewski, K., Szymborski, P., Wernero-
wicz, M. (2017). Zmiana warty. Mfode pokolenia a transformacje we
wschodniej Furopie i Azji. Warszawa: Scholar.
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[TIOKAJIbHOCTb
[NMOCTKOMMYHUCTUYHECKOTO MUPA.
COUMATTM3ALUNOHHAA MEPCIEKTUBA

GLOKALNOSC POSTKOMUNISTYCZNEGO SWIATA.
PERSPEKTYWA SOCJALIZACYJNA

DOI: 10.24917/ycee.2020.11.7-21

AHHoTauua: B ctatbe npeacTaBneH Kpyr pa3MbILUHEHI/II71 0 ponn Monoaoro NoOKoNeHnA B npotecce colnanbHbIX U3MEHEHNIA,
NoAHUMAETCA BONPOC 0 (FIEU,VI(I)MKE NOCTKOMMYHUCTUYECKUX CTPAH. KoHTekct MPONCX0AALNX TaM YCKOPEHHbIX
U3MeHeHWI C BONHOI 3TONOTMEN U MHTEHCUBHOCTbI (prﬂHbIVI npouecc nosiuTnyeckoro npeoﬁpasosaHMﬂ
N 0OIHOBPEMEHHOE OTKPbITUE CUCTEMDBI Nepea rnobanbHbIMK BANAHNAMMN) 0043bIBaeT HabNtoAaTh 3a nponcxo-
AALMM TaM € 0C0ObIM BHUMAHUEM. npeﬂMETOM dHaNln3a ABNAETCA NPOCTPAHCTBO CoLMann3aLlnn, B KOTOpoOm
d)yHKLIVIOHMpy}OT MonoAble rpaXaHe NOCTKOMMYHUCTUYECKUX CTPAH — NpeACTaBUTENN NEPBOro NOKONEHNA, UbA
IOHOCTb NpULNacb UCKNKYNTENbHO Ha HOBYH) CUCTEMY, YTO B HEKOTOPOM CMbIC/E ABNAETCA UX COBMECTHbIM MO~
KoneHYeCKMm onbIiTOM 1 0TJINYAET KX OT CTApLUKX. Y10 3anonHaAeT 310 NPOCTPAHCTBO W KakoB COLMANbHBbINA (TaTyc
nocnaHui, 0TNPaBNAEMbIX MOJIOAEXW PA3JINYHBIMW UHCTUTYTaMI U COLMAJIbHBIMK rpynnaMM? AHanun3om oxBayeHbl
[EBATb MOCTKOMMYHUCTUYECKMX CTPaH EBpOI'IbI 1 A3um. Ero ocHoBol ABNAIOTCA Pa3nnuyHble TUNbI CYLLECTBYHOLLINX
NCTOYHUKOB — HALMOHAJIbHBIX N MEXAYHAPOLAHDIX, COﬁpaHHbIX B COTPYAHNYECTBE C UHOCTPAHHBIMIW NAPTHEPAMMN.

KntoueBble ciioBa: rnobanusauus, rnokanusaums, coumanmsaums, NOCTKOMMYHUCTUYECKIE CTPAHbI, MOIOAEXb.

Abstrakt: Artykut przedstawia analizy dotyczace roli mtodego pokolenia w procesie przemian spotecznych w krajach postko-
munistycznych. Autorka zwraca uwage na kontekst, w jakim funkcjonuje mfodziez. Z jednej strony, na mtodziez ma
wptyw trudny okres transformacji ustrojowej. Z drugiej strony, postawy i aspiracje mtodziezy sq ksztattowane przez
otwarcie systemu na wptywy globalne. Przedmiotem analizy jest przestrzen socjalizacyjna, w ktdrej funkcjonuja
mtodzi obywatele krajow postkomunistycznych — przedstawiciele pierwszego pokolenia, ktérego mtodos¢ przypadta
wytacznie na nowy system bedacy w pewnym sensie ich wspdlnym doswiadczeniem pokoleniowym, odrézniajacym
ich od starszych. Co wypetnia te przestrzen i jaki jest status spoteczny przekazéw wysytanych do mtodych ludzi przez
rézne instytucje i grupy spoteczne? Analiza objeta dziewiec krajéw postkomunistycznych w Europie i Azji. Opiera sie
na réznego rodzaju istniejacych Zrédtach — krajowych i miedzynarodowych, zebranych we wspétpracy z partnerami
zZagranicznymi

Stowa kluczowe:  globalizacja, glokalizacja, socjalizaja, kraje postkomunistyczne, mtodziez.

Safranec, K. (2021). Glokal'nost” postkommunisti¢eskogo mira. Socializacionnad perspektiva.
rope.7(11), 7-21. https://doi.org/10.24917/ycee.2020.11.7-21
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C OLIAAM3AIIHSI SIBASIETCS] OAHOMH U3 IIEPCIIEK-
THB, IIO3BOASIOIUX HAOAIOAATH [IPOLIECC
CTaHOBAEHM: OOIECTBA U COIJMAAbHBIE H3MEHE-
HHSI, AACT IPEACTABACHHUE U3HYTPU U OT OCHOB.
ITOT MpoIecC IPUAACT COLIHAABHON KU3HU
crienupUIECKUe pAMKH U AMHAMUKY — ¢op-
MHPYET y AIOACH OIIPEACACHHbIE HACH, HABBIKH
U O)KHAAHMS, KacaIOIUecs UX COOCTBEHHOH
1 00IeCTBEHHOM )XU3HU. DTU UAECU U OXKMAAHU S
PAHO MAH ITO3AHO CTAAKHBAIOTCS C COLIHAAD-
HO-3KOHOMHYECKUMH, HOAUTHICCKHUMH pea-
AMSIMU, AOMUHHUPYIOIIEH KYABTYPOIT, 2 9 dexT
3TOTO CTOAKHOBCHHSI OIIPEACASICT IPOCTPAHCTBO
BO3MOYXHBIX U3MEHEHUI U BO3MOXXHBIX COIIU-
AABHBIX IIPOOAECM. DTO IPUYHHA, IO KOTOPOI
MOAOABIE AIOAU — HanOOAEE YyBCTBUTCABHBIC
00BEKThI COIHAAU3AIIMOHHBIX BOSACHCTBUI —
paccMaTpUBAIOTCS KaK €CTECTBEHHBIN HCTOYHUK
HAIPSDKEHHOCTH U COLIMAABHBIX H3MCHECHUMH
(Mannheim, 1938, 1943).

Yem ObicTpee 1 rayOke H3MEHEHU L, TeM OOAB-
11e AKTUBHOCTb MOAOAEXKH, TeM 60AblIe Bepo-
SITHOCTb TOTO, YTO €€ IPEAIOYTCHU ST, )KU3HCH-
HbIE YCTPEMACHUS OYAYT YepIaThCsi U3 HOBBIX
IPEAAOKCHHUH, HAXOASIIUXCS 32 IIPEACAAMHU
TEKYILEro, 3aAAHHOTO KYABTYPOU perepTyapa.
Moaoable rpaskAaHe IIOCTKOMMYHHCTHYCCKUX
CTPaH SABASIOTCS [IPEACTABUTEASIMU [IEPBOTO
IIOKOACHHUSI, Y€ HHTEAACKTYaABHOE CTAHOB-
A€HHE MPHUIIAOCh UCKAIOYUTEABHO Ha HOBYIO
CHCTEMY, YTO B HEKOTOPOM CMBbICAE SIBASICTCS
HUX COBMECTHBIM IIOKOAEHYECKHUM OIBITOM, OT-
AMYHTEABHBIM OT CTAPIINUX NOKOACHUH. Tem He
MeHee, He TOABKO Ha 3TOM dakTe 6asupyercs ux
crieriupuyaHOCcTh. C KOHIJA 80-X TOAOB CTPAHBI
U3-32 «KEAC3HOIO 3aHABECA>» CTAAHM OTKPBI-
BATHCSI MUPY, @ ITOT PaKT O3HAYACT, YTO MOAO-
ABI€ MOASIKH, AQTBIIIM, KUTAHILIBl HAH PYCCKHE
AOPACTAAHM C TEX IOP HA TPAHUILIC PA3AHYHBIX
COLIMAABHBIX U KYABTYPHBIX MHPOB. DTO CYyIIje-
CTBOBAaHHE «MEXAY>» CO3AACT HOBOE KA4ECTBO
U MHOTO 4ero ycaoxHseT. C 0OAHOH CTOPOHBI,
OHO OXXMBASET O0IIECTBO, KYABTYPY, HCKAOYA-
€T AOTMATHYECKUI B3TASIA HA MHP, 4 C APYTOi

CTOPOHBI — IPUHOCHT MHOTO PHCKOB H yIPO3.
Takast )KHU3HB, C OCO3BHAHUEM NTOTPAHHUYHOCTH
OKPY)KAIOIIETO MHUPA, SIBASETCS IOBOAOM AAS
HCCACAOBAHHS M KPUTHKH CYIIECTBYIOIUX
peaAuii, HO B TO K€ BPEMsI BBHI3BIBACT CTPAXHU
U CKAOHSIET K IIOBEACHHIO, MAAO CIIOCOOCTBY0-
IIICMY NU3MCHCHUSIM — B HaHpaBACHI/II/I PCIIICHI/Iﬁ
KOHCEPBATHBHBIX, KCCHOPOOCKHX, BBIBBIBAIOLINX
npeayOexAcHHE.

[TocTkOMMYHHCTHYECKHE CTPAHBI, CO3AABAS
IPOCTPAHCTBO C OOLIMM IIOAUTHYECKHM SIAPOM,
BbIOpAaAM pasAHYHbIC IyTH NPeOOpPasoOBaHU.
OaHU HaxOASITCS B cTpaHax 6piBinero Bocrou-
Horo 6aoxa B EBpore, apyrue crpanst — asuar-
CKHE — IPETEPIEBAIOT CUHCTEMHYIO TpaHcdop-
Manuio. B pesyasrare npoueccos raobaausanuu
MOAOAEXb, )KUBYIasi B 9TOM IIPOCTPAHCTBE,
IOABEP>KCHA BOACHCTBUIO AHAAOTHYHBIX ITPEA-
AOXeHHH U 0b6pasnos. B To e Bpems pasHo-
o0pasue ycAOBHIA, B KOTOPBIX )XUBYT MOAOABIE
AIOAU B OTACABHBIX CTPaHaX, U pasHoobpasue
IIEPCIIEKTUB PasBUTUS CIIOCOOCTBYET TOMY, 4TO
B 60oAce OEAHBIX CTPaHaX, TAC IPOLIECCHI U3Me-
HEHHIH IIPOXOAST MEHEE HHTCHCUBHO, IOTOAOK
CTPEMACHUH MOAOAEKHU HUIKE U MCHEE YSI3BHM
K pa3oyapoBaHUsIM. 1eM He MeHee, U 3AECh,
U TaM MUP CTPEMACHHUI MOAOABIX AIOAEH IT€-
peMelaeT rPaHULbl JAOBACTBOPECHHOCTH JKH3-
HBIO BBIIIIE CTAHAAPTOB IPOIIAOTO, CTAHOBSCH
OAHOBPEMEHHO UCTOYHHUKOM KaK ITO3UTHBHBIX
M3MEHEHUH, TaK U IpobAaeM. DTO MO3BOASIET
IPEATIOAOXKHTD, YTO AABACHUE MOAOACKH Ha
CHCTEMY B IOCTKOMMYHHCTHYECKUX CTPAHAX
OYACT, KaK [IPaBHUAO, PACTH, XOTs B KAKAOH U3
HUX OYACT pasAMYHBIM.

PaboTa HanpaBAcHa Ha OIIPEACACHHUE COLIH-
AAU3AIMOHHOMN CrleltUPUKU ITUX CTPAH, €CAU
TakoBast Boobuie cymecTsyeT. Bo-nepssix, mo-
pobyeM BBISICHUTD, II0A BO3ACHCTBUEM KAKUX
HPUHIHUIIOB/IIPAaBUA IPOUCXOAUT OPraHHU3a-
LU COLIUAABHO-KYABTYPHOTO IIPOCTPAHCTBA B
3TOI 00AACTH, BO-BTOPBIX, [IOA BO3ACHCTBUEM
KOTO U 4ero (KaKMX COI[MAABHBIX aT€HTOB H Ka-
KUX KyABTYPHBIX ACBH30B) IPOTEKACT IIPOLIECC
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COIIMAABHOTO CTAHOBACHUS U Pa3BUTHS MOAO-
Aeku. VICTOUHNKH, KOTOPbIEC MOKHO MCIIOAB30-
BaTh AAS ONTMCAHHS HHTEPECYIOLIETO HAC ITOAS,
AOBOABHO CKPOMHBI — IIPOLIECC COLIMAAM3ALIUH
He SIBASIETCS 4aCThIM IIPEAMETOM UCCACAOBAHMUIL
COLIMOAOTOB B IOCTKOMMYHHCTHYECKUX CTPa-
HaX, KpOME TOTO, AOBOABHO TPYAHO HalTH Ka-
KHe-An60 IKBUBascHTHbIC cpaBHeHus. C Apyroii
CTOpOHBI, 3TO He raaBHoe. Hama neas saxato-
YaeTCs B HOHATHOM AMATHOCTHKE, KOTOPast Tpe-
OyeT He CTOABKO COMIOCTABHMBbIX IMITUPHIECKUX
AAQHHBIX, CKOABKO KOHKPETHbIX CTPYKTYpPUPYIO-
LM X KaTCTOPUH, YIIOPSIAOIHMBAIOIUX 3HAHH S O
COBPEMCHHBIX COLIMaAN3AL{HOHHBIX TCHACHLIMAX
M [IPAKTHKE B TOCTKOMMYHHCTHYECKHUX CTPa-
Hax. Peub HACT O CO3AAHHM ONPEACACHHOTO
KaTerOPHaABHOTO KaPKaca M COLIUOAOTHYECKUX
3HAHUI, AAIOIMX BOSMOXHOCTb OTIPEACAUTD AO-
KaABbHYIO crieiudpuky Ha $poHe 6oAce MUPOKHUX,
ra06aAbHBIX IPeOOpPa3OBaHUil — O PEACTAB-
ACHHUH COLIHAAU3ALHOHHOTO MIPOCTPAHCTBA B
Ka4ecTBe aKTUBHOTO MOAS, COCYIIECTBYIONIHX,
B3aHMMO3aBHUCHUMBIX APYT OT ApPyTa $aKkToB (1po-
11€CCOB, COLIMAABHBIX CYyObEKTOB, KYABTYPHBIX
AEBH30B, BosaeiicTeui) (Lewin, 1943, ¢. 292—310),
KOTOPBIE MOTYT OBITh ONTMCAHBI B OLPEACACHUAX
raokasbHOCTH (Robertson, 1992) nau raokaau-
sanuu (Bauman, 1997).

1. HoBasa noruka
KOHCTPYMPOBaHUA
COLMANbHO-KYNbTYPHOro
NPOCTPaHCTBA

Counaausanus MOAOAOTO IIOKOACHUS B pea-
AMSX TPEKHETO PEKUMa POUCXOAHAA B 3aM-
KHYTOM COLIHAABHO-KYABTY PHOM IIPOCTPAHCTBE.
BosmoxHOCTD BpI6Opa JKUBHEHHBIX MOACACH H
00pasa >Xu3HH ObIAQ OTPAHHYCHA, 4 KOHTAKTHI
C OCTAABHBIM MHPOM AOCTYIIHBI AASL HEMHOTHX
1 orduabrpoBanbl. OTX0A OT KOMMYHH3MA H
OTKpbITHE OOLIECTB PEAABHOTO COLIMAAM3MA
MHUPY TaKXKC O3HA4aA0 USMCHCHHUE IIPABUA, B

COOTBETCTBHHU € KOTOPHIMH HadaA0 $OPMHUPO-
BaTbCs COLIUAABHO-KYABTYPHOE IPOCTPAHCTBO.
Bes coMHeHNs, CeTOAHS OHO HMEET NOTPaHUY-
Hb1il cTaryc (Szafraniec, 2014) — co BceMu BbI-
TEKAIOUUMH TOCACACTBUSIMH B BUAC HHCTH-
TyunuonaabHoro HecootsercTBus (Ogburn,
1975), HE3PEAOTO KYABTYPHOTO HPOCTPaH-
CTBa (Goldberg, 1941), COLIMAABHOM aHOMHUU
(Durkheim, 1999; Merton, 1982), uAU He3aKOH-
YCHHOM PparMeHTAPU30BAHHOMN COLIMAAUSALIUH
(Giddens, 1991; Szabd, 2009).

B sTux npeaesax AuHaMU4YHO POPMUPY-
IOIIETrOCsT MIPOCTPAHCTBA CTAAKMBAIOTCS HE
TOABKO (rA06aABHBIC) IPEAAOKCHHS H 0OpasIibl
¢ (AOKaABHBIMH) COLIMAABHO-IKOHOMHUYECKHU-
MU YCAOBHSIMH, HO M TAOGaABHBIC TIPEAAOKE-
HHS (COACPKAHHE) C MECTHBIM COACPKaHUEM
(npeasoxenusmu). Kaxaas ns atux obaacreit
IPEACTABASET COOOM AMHAMHMYECKYIO CHCTEMY.
IIpoCTpaHCTBO AOKAABHBIX BO3MOXXHOCTEH €O3-
AAET CBOETO POAA KOHTAOMEPAT HALJHOHAABHBIX
TPAAMLHI € IACMEHTAMH HAaCACAUS PCAABHO-
IO COIlMAaAM3Ma, H OTHOIUECHHUS MEXAY HUMH
Y MCKAY Pa3AMYHBIMH HOBBIMH PCLICHUAMH
(B 9KOHOMUKE, TOAUTHYECKOH CUCTEME) AO CHX
IIOp HE BO MHOTHX CTPaHaX OKOHYATEABHO OIIpe-
AeacHb!'. [A00aAbHOE ITPEAAOKEHHE ITOSBASICTCS
B 3TOM KOHTEKCTE B BUAE [IEHHOCTEH U CUMBO-
AOB OCTMOACPHHUCTCKOTO MUPA ¥ HPOHHKAET
B AOKaABHYIO II0YBY B OYCHDb U30HMPATEAbHO,
IpEeNapUpPOBAHHON M3 IIEPBOHAYAABHOTO KOH-
TeKkcTa popmMe.

[TepeMenieHnE STUX IPOCTPAHCTB OCTACTCS
B TECHOI1 CBSI3U C PAaSAMYHBIMU B Pa3HBIX CTpa-
HaX TEMITAMH OTXOXKACHHS OT CTAPOIi IOAUTH-
yeckolt Tpackropu. B IToasme aTot nponece
HAYaACs yXe B Ha4yaAe 1970-X IT. U IOPOAUA
IIOKOACHHE COLIMAAMCTHYECKOTO apbeprapaa,
KOTOPOE UMEAO B CBOEM OIIBITE HE TOABKO Mac-
COBOE y4YacTHE B OOIIECTBEHHOM ABHIKCHUH

B cBssu c atum (HO U 13-3a I/136I/IP3.TCAI)HOCTI/K H3Me-
HEHUH B CI/ICTCMe) OHP@ACAeHI/IC «IOCTKOMMYHHCTH-
YECKUU» S HCIIOAB3YIO B OYCHD YCAOBHOM CMBICAC.
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«CoAupapHOCTH>», HO U cGOPMHUPOBAHHBIC
B PaHHEH MOAOAOCTH MHBIC (IIOYCPIHYTHIC 32
IIPEACAAMH CHCTEMBI) IPEACTABACHHS O CBOCH
cobcTBeHHOM 1 001ecTBeHHOM xu3HU. F3me-
HEHHE IOAUTHYECKOTO CTPOsI B KOHIIE 1980-X IT.,
XOTb U MIMEAO LIOKOBBIH XapaKTep, He ObIAO AASL
IIOASIKOB CUABPHBIM MCHTAaABHBIM U KyAbTyPHI)IM
LIIOKOM — OBIAO COLIHAABHO 0XKUAAEMO, IIPUHSTO,
IPEACTABASIAO COOO IACMEHT MPEABIAYIUX
ycTpeMacHHI, onbiTa M 1aanoB (Adamski, 2014;
Reykowski, 1993). Aaxe ecan oxynnaacs conu-
aAbHasl TPABMa, AASI HOBOTO MOAOAOTO IIOKOAE-
HHSI — IIOAPACTAIOLIETO B IIOCTKOMMYHHUCTHYC-
ckoii [Toabure — 310 03Ha4a A0 BpacTaHUE B MUP
c 6oAce po3padHOil U boACE COrAACOBAHHOM
HOPMaTHBHOU CTPYKTYpPOH U B3POCACHHUE IIOA
IPUCMOTPOM APYTHX (M3MCHHUBIIHXCS ITOCPEA-
CTBOM IIOAUTHYECKOTO OIIBITA) BSPOCADIX.

Poccust, HAPOTHUB, SIBASIETCSI HPUMEPOM
CTPaHBI, KOTOPAsi IEPEXKUA, IOXKAAYH, CaMble
LIOKHPYIOLIHE ¥ TPAaBMATHYCCKHUE H3MCHEHU .
Pacrnap, Coserckoro Coosa 03HauaA He TOABKO
OTXOA OT CTAPOM CHCTEMBI — OH O3HAYaA KPax
UMIICpUH, TAYOOKHIL [TapaAnY TOCYAAPCTBEH-
HBIX HHCTUTYTOB, 9KOHOMHYECKUH CITaA, IPU-
BOASI[UH K MHOTOYMCACHHBIM COLIMAABHBIM
AUCPYHKIIUSIM, IIOCACACTBHUSL KOTOPBIX ObIAH
CAMIIKOM 3aMETHBI B POCTE TATOAOTMYECKHX
SIBACHUH U PUCKOB AASl Pa3BUTHUS ACTEU U MO-
aopexu (Zouev, 1999). [aybokast conjpasbHas
TpaBMa AAsL pOcCUsiH Oblaa 6oace OOAC3HEHHOM,
IIOTOMY 4TO CUCTEMA, B KOTOPOI OHU KU AU, HE
HCIIBITBIBAAQ PAHEE CEPbE3HBIX ACTHTHMALIHOH-
HBIX KPU3UCOB, a HACHTHPUKALIUS 0b1IecTBa
CO CTApBIM PEKUMOM Ka3aAACh €CTECTBEHHOM.
Koraa B KOHIIe 1990-X IT. OHU IPUCTYIIHAU K
pedopMaM U HOAYHHEHUIO TOCYAAPCTBA, BHIOU-
pasi myTh CUABHOM BaacTy, [Toabura n moabckuit
HapoA OBIAM yIKe B ADYTOM MecCTe.

CHMBOAMYECKHM BBHIPAKCHHEM 3TOH TpaHcopMa-
LUU OBIAT neperoBopsl 3a « KpyrasiM croaom>» B 1989
L. U SIBASIIOLIMECS HX PE3YABTATOM IEpBble CBOOOAHBIE
BbI60pr B TaK Ha3bIBAEMbIH « KOHTPAKTHBIN CEHM>.

CosepiieHHO HHaYe OPMUPOBAAOCDH COLIU-
AABHO-KYABTYPHOE ITPOCTPAHCTBO OCTAABHBIX
eBpOIIEHCKUX cTpaH OpiBuIero BocrouHoro 6ao-
ka — AarBuu, Benrpun, Pymeraun, boarapuu.
He nmeromue TpapuIinit cormaApHOrO COIpo-
THUBACHUS M MOIIHO COBETH3HPOBAHHbIC, OHU
BbIOpAAU IIPOEBPONECHCKUI KypPC B paMKaXx I10-
AUTHYECKUX PEIICHHUH (Wnuk—Lipiﬁski, 2005, C.
112-131). VIMHUTa1iMOHHBII XapaKTep H3MCHEHHH
IPHU OTCYTCTBUH HAAAGXKAILEH HHPPACTPYKTYP-
HOM U MCHTAABHOH 0a3sl, BHECAPCHUE 3aIIaAHbIX
MOA€EAEH B COMETAHUHU C MHOTOYHUCAEHHBIMH AO-
KaAbBHBIMU ACPHIIUTAMU U OTCYTCTBHEM OIIBITA
IPa’KAQHCKOTO 00IIECTBA HE TOABKO IIPOAAUAU
AOPOTY yX0A2 OT KOMMYHH3Ma, HO M CACAAAH €€
6oAce yXabHCTOH U rOpasA0 MEHee ICHOU AASL
ob1ecTBa, coraAu3alHOHHbIE 3PPEKTHI Yero
HAHAY4UIM 00pa3oM 1 HauboAee BBIPASUTEAD-
HO OIHCaHBI B TEPMHHAX COLIMAABHON AHOMHHU
(Szafraniec, 1986, 2002).

ITpuBeacHHbBIC mpUMEPHI He 00Pa3yIOT KOH-
THHYYM, Ha KOTOPOM MO>XHO ObIAO OBl TOApa3-
AEASITD U OLICHUBATh OTACABHBIE cTpaHbl. OHU
HAAIOCTPUPYIOT TOABKO PA3AUYHYIO AOTHKY
peobpa3oBaTeAbHOTO IEPEX0AQ, IPOCLIUPYIO-
Y10 Pa3BUTHE COL{HAABHO-KYABTYPHOTO IPO-
CTPAHCTBA, CO3AAIOIIETO KOHTEKCT AASL IPOLiEC-
COB COLJMAaAHM3alluU MOAOAEXKHU. AOTHKa 3TOTO
IIEPEXOAQ, XOTS U ABASETCS BaKHOMU, HE UTPAET
COLIMAAM3AIIOHHO PEIIAONIEro sHaYeHu . Bask-
HYIO POAb 3AECh UTPAIOT elle U Apyrue GpakTo-
PBL, CIIOCOOCTBYIOLIHE TOMY, YTO B HEKOTOPBIX
CTpaHaX 3TH IPOLIECCH IPOLUIAU OTHOCHUTEABHO
OBICTPO, IAABHO U IPUBEAU K YETKUM KYAb-
TYPHBIM IOCAAHUSM, B TO BPEMS KaK B APYTHX
KPHCTAAAH3AIHMS BEKTOPOB IIEPEMEH U AAAII-
TallUs HHCTUTYLHOHAABHBIX IPABUA K HOBBIM
00pasaM NpeACTaBASIAU COOOM AAUTEABHBIH,
TPYAHBII IIPOLIECC, 3aITyTAHHBIN B MHOTOYHCACH-
HBIX BHYTPEHHUX IIPOTUBOPEYHAX, U3 KOTOPHIX
HoBas apanTuBHas Kyasrypa (Ogburn, 1975,
C. 255—260) MOSIBASIAACH B PA3AMYHOM TEMIIE.

He nmeror ocoboro npumeHeHus auame-
TpaAbHO NPOTHBONOAOKHbIE cuTyanuu [oapmm
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u Poccumn. I'lo cyTn, ato He [Toapma saBastercs
IIPUMEPOM OBICTPOrO IIEPEXOAA OT OAHOTO COLIU-
AABHO-KYABTYPHOTO IIPOCTPAHCTBA K APYTOMY,
a lepmanus, rae 06beAnHEHNE KOMMYHUCTHYC-
CKHX BOCTOYHBIX 3¢MEAD C ACMOKPATHYECKHUMH
3aIIaAHBIMH [IPOBUHIUSAMH He OBIAO CBSI32aHO
¢ HeOOXOAUMOCTBIO ITOUCKA HOBBIX MOAEAEH,
a TaKXKe C HEOOXOAUMOCTBIO IIOMCKA CPEACTBA
AAst UX peasnsanuu. Bee 6b140 Ha paccTosiHUU
BBITSHYTOH PYKH — FOTOBBIC PEIICHU S, TOTOBAS
HHCTUTYLIMOHAABHASI HHPPACTPYKTYPa, HOAH-
THYECKOE AUAEPCTBO, PUHAHCOBAS ITOAACPIKKA.
ConnaAbHBIH 9HTY3HMa3M HEMIIEB IIOCAE MaAe-
HUs1 BepAMHCKOM CTEHBI AAA OTHOCHTEABHO
ObICTPBIN YHUPUKALUOHHBII 3P PEKT, XOTSI U He
B [IOAHOH Mepe ObIAM HUBEAHPOBAHbI PA3AHYHS,
ellje CETOAHS 3aMETHBIC B XapaKTEPUCTHKAX
BOCTOYHOM U 3aITaAHOM HEMELIKOM MOAOACKHU
(Leven, Quenzel, Hurrelmann, 2015)°. ITpumep
Iepmanuu HamoMuHaeT npumep BrerHama —
TaM, OAHAaKO, KOMMYHHUCTHYECKHUH MOPSIAOK
CTaA AOMUHHpPYOIUM. BreTHaM OTKpBIBacTCA
AAsI TAOOQABHBIX BAUSIHUM, IPUHUMAs — I10
npumepy Kuras — crparernio Bbi6opouHbIx
U KOHTPOAHPYEMBIX [IEPEMEH, pa3pelIaion X
MapKETH3AI U0 9KOHOMUKH U HCKAIOYAIOIUX
BO3MOXXHOCTb HOAUTHYECKUX U3MEHEHUU U
OTpULIAaHHE KOMMYHHUCTHIECKOTO HACOAOTHU-
4ECKOTO CTPOS.

Co1naAbHO-KYABTYPHOE NPOCTPAHCTBO,
B KOTOPOM IPOTEKAIOT MPOLIECCH COLIUAAU-
3allU¥M MOAOAOTO ITOKOAE€HUSI, CTAHOBUTCS
IPOCTPAHCTBOM C ABOMHBIM AE€BHU3OM, U 3TO
B PABHOI CTENICHU OTHOCHUTCS KaK K GeAHOMY
Brernamy, Tak u k 6oraromy Kuraso. I 3aecs,

" TaM MOAOACKD paCTCT B CPCAC, 33HOAH€HHOI>1
> Ao cux IOp HEKOTOPbIE HEMIIBI B BOCTOYHBIX peae-
PaABHBIX 3¢MASX BBIPAXKAIOT COXXAACHHUE ITO IOBOAY
TOro gaxTa, YTO B 1990 I. HE YAAAOCH COXPAHUTh
HEKOTOpBIE IPOBEpPeHHBIE U onpoboBanubie B TAP
pelleHu s, HAIPUMEDP CUCTEMA YXOAQ 33 ACTBMHU B
AomkoAabHOM Bospacte. Kpome Toro, Ha BocTo4HBIX
3eMASX KPUTHKYETCSI AUKBUAALIUSI HEPEHTA0CABHBIX,
C 3aITaAHOH TOYKH 3PEHU, HPOMBIIIACHHBIX MPEA-
NPUATUH.

HPOTI/IBOPC‘{I/IBBIMI/I KyAI)TyPHI)IMI/I ACBHU3aMU,
AUMOPPHUYECKUH XapaKTep KOTOPHIX OPUIIH-
aAbHO He pobaemarusuposas. CylecTBeHHbIM
OTAMYHEM SABASIETCS Pa3HUIIA B IIO3UIIUH, KOTO-
pyto obe cTpaHbl 3aHUMAIOT Ha 9IKOHOMHUYECKOMH
U IIOAUTHYECKOH KapTe MUPA, 2 TAK)KE MO3ULIU S
TPaAUIIMOHHOM KYABTYpBI. KnTait Ha mpoTsike-
HUU MHOTHX AET IIPEAOCTABASIET CBOMM MOAO-
ABIM IPa>kA2HaM MHOTO HOBBIX BO3MOXXHOCTEH,
CTUMYAUPYIOIINX MX )KXEAAHUS U CTPEMACHUA.
BserHawm, pasaeasist ambunun passutus Kuras,
SIBASIETCSL HAMHOTO O0Aee OeaHOI cTpanoit. Tem
HE MeHee, TIPOHCXOASIUE TAM U3MEHEHU I TAKIKE
3¢ PEKTUBHO PaCIIUPAIOT IPOCTPAHCTBO, CTUMY-
AMPYIOLIEE MHOU TUII CTPEMACHHUH M )KU3HEHHOU
AKTUBHOCTH MOAOAEXH, YBEAUYHBAsI OAHO-
BPEMEHHO €€ AUCTAHIIMPOBAHHOE OTHOIIECHHE
K TPAAUITHOHHBIM MOACASIM (Vietnamese Youth
in Modern Era). Onucannsie Pa3AHYHS CO3AAOT
NPUHLMIIHAABHO HHYIO OCHOBY AASI IIPUHATHU S
HOBBIX MOAEACH H3-32 IIPEACAOB AOKAABHOTO
IPOCTPaHCTBA.

2. [locTmoaepHM3m
1 rnobanmsaunsa Kak
Hen30e>KHbI KOHTEKCT

AAst onucaHusa raA06aAbHOTO KOHTEKCTA, B KO-
TOPOM IIPOTEKAIOT IHPOLIECCH OKOHYATEABHOTO
OIPEACACHH S AOKAABHON HACHTUYHOCTH, UMe-
IOl Me BA)KHOE 3HAYCHHUE C TOYKHU 3PECHHS COLIH-
AAM3AIIMU MOAOACXKH, KATETOPUS IIOCTMOAEP-
HH3Ma IIPEACTABASICTCSI HANOOACE AKTyaABHO.
HassiBaemerit Taksxe mospauM (Giddens, 1991)
uan apyrum / unnim (Beck, 1992) mopeprusmonm,
OH IPEACTaBAsIeT cOOO YCAOBHOE Ha3BaHHUE,
HPUHSTOE COLUOAOTAMH AASI OTIPEACACHUS Pas-
BHUTOI'O 0011eCTBA BTOPOI1 OAOBHHBI X X Beka.
OO61wecTBO 3TO B HCTOPUYECKOM paspese Hau-
6oAee HACBICHO TEXHUKOMH, XapaKTepU3yeTCsI
HEBEPOATHON CTENEHBIO CAOXKHOCTH >KU3HU
u becnpereAcHTHBIM TeMnioM nepeMed. OHo
MOAHO BHYTPEHHUX IPOTUBOPEUHIT — C OAHOM
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CTOPOHBI, IIOOY>KAQET K IKCKAIO3UBHOMY KOH-
CHIOMEPU3MY H 00eIaeT BUSHIO OECKOHEYHOTO
IPOLIBETAHMA, C APYTOM CTOPOHBI, IOMAAAET BO
Bce boaee raybokue Kpusucel. B nocrmoseprus-
M€ COLIMOAOTH BBIACASIIOT TAKHE €r0 OCOOCH-
HOCTH, KaK HEIIOCTOSHCTBO, PePpACKCHBHOCTD,
PHCK, XKeAast HOAYEPKHYTh, YTO MUP, B KOTOPOM
MBI )KUBEM, IIEPECTAA OBITh CTPYKTYpPUPOBAH-
HBIM, IPEACKA3yeMbIM, TOCTOsIHHBIM (Bauman,
2006).

Ha camoMm aeae, mOCTMOAECPHU3M O3HAYaET
Bce Ooace 6eCromaAHbli OTPHIB KYABTYPBL OT
TOTOBBIX MOACACH H IIPAKTHUK, YTO CIIOCOOCTBYET
TOMY, YTO COIJMAAbHAs KU3HDb IIOABEPIaeTCs
Bce OOAbBIICH HHAUBHAYAAU3ALUN U ACTPAAU-
nuoHaAu3anuu. Paspymenue TpaAuIHOHHBIX
HHCTHTYTOB M aBTOPUTETOB, HECTAOUABHOCTD U
HETPO3PavHOCTh OKPYKCHHS ACAAIOT MUP (AaKe
OAM>KAMIINIT) MaAO IPEACKA3YEMbIM — OH CTa-
HOBUTCS MUPOM «AASI CO3AQHUS» C OCHOBHOM
3aAa4€H CO3AAHUS MHBIX, aACKBATHBI K HOBOH
CUTyallUU U 3aAa4aM, CTPATETHH U MOAEAEH
xusHH. B aToi 3apavue Tpapunmonnsie / cyme-
CTBYIOI[E paHEE PEIICHU S U TPAAUIIHOHHBIE /
CYLIECTBYIOIIME PAaHEE ABTOPUTETHI HE BCETAA
cpabarbiBatoT. B TO e BpeMst HeH30eKHOCTS
3THUX IPOLECCOB NPUBOAUT K HEBOZMOXKXHOCTHU
He IPUHMMATh Y4aCTHs B IEPEMEHAX, KOTOPhIE
npunocur nocrmoaepausm (Giddens, 1991). Ta-
KUM 00pa3oM, OHU HAYMHAIOTCS — B PE3YABTATE
BHYTPEHHEH TPaHCPOPMALIUU — TAKXKE AAS
IOCTKOMMYHHUCTHYECKHUX CTPaH, ONPEAEASS
TaM Bce O0oAee YeTKUE PAMKH HHAUBHAYAABHOM
U KOAAEKTHUBHOH XU3HHU.

IToa AaBA€HHEM KOHCHIOMEPU3MA )KHU3HD, OC-
HOBAaHHAs Ha ACTIPUBALIMH, BOSACP)KAHUHU U A€-
¢UIMTAX, XapaKTEPHBIX AAS CTAPOrO PEXHIMA,
OTXOAMT, KaK KyABTYPHasl MOACAD, B HeObITHE.
SBHBIM 06pa3oM B cTpaTeruy SJKOHOMHYECKOTO
Pa3BUTHUA NPONATAHAUPYIOTCS YAOBOABCTBHE
U AOCTaTOK. Mup morpebacHHsT — TakXKe B
IMOCTKOMMYHMCTHYECKUX CTPaHaX — CTaHO-
BUTCSI MUPOM 00513aTEABHBIM, HOPMaABHBIM, HE
HMEIOIIUM aABTEPHATHUBBL. DTO OYEHD BAXKHO

C TOYKH 3PEHUSI OOCTOATEABCTB, B KOTOPBIX
PACTYT MOAOABIC AIOAH.

ITepudepuyueckas 6opsbda ¢ mOCTMOACPHHU-
cTcKoi GOpMOIL 0CcAAbHAA KOHTPOAD Hap COb-
CTBEHHBIM, 1 6€3 TOTO y)Ke 0CAAOACHHBIM 32 TOABI
KOMMYHHCTHYECKOTO [IPABACHHUSI, AOKAABHBIM
KYABTYPHBIM KOAOM, YTO ACAQCT U3 IOCTKOMMY-
HHCTHYECKUX CTPAH NIPOCTPAHCTBO, TAC KOAO-
HH3AL 151 IOBCEAHEBHON XKM3HHU ITOCPEACTBOM
MOAEACH NMOTPeOACHUS CTAHOBUTCS YCIIELIHOM
1 33A2€T OCHOBHOMH TOH COLIMAAU3AIIHH MOAOAE-
xu. Kak 310 HU mapapOKCaAbHO, TUITHYHBIE AAS
OOLLIECTB ITUX CTPAH MEYTHI O CBOOOAE U <«OKU3HH,
KaK Ha 3amape» HadyaAM HCIIOAHSTHCS OAaro-
Aapsi PbIHKY, KOTOPBIH CTaA TAABHBIM IIPOTHB-
HHMKOM TOMOT€HHU3aIuu obmecTBa. AaBaeHUe
KYABTYPbI, OPHCHTHPOBAHHON Ha CTHAD KM3HH,
IPUBOAUT K TOMY, YTO IIOAYMHEHUE IIOTPeOU-
TEABCKOH 3aBUCHMOCTH CTAHOBHUTCS YCAOBHEM
HHAMBHAYAABHOI CBOOOABL, ITPaBa Ha HHAUBU-
AYa2ABHOCTb U HIACHTHYHOCTb Ha OCHOBE CBOUX
co6cTBeHHBIX KOHGUTypawumii 1 cMbicaa (Bauman,
2006, ¢. 129-135). UyBcTBO CBOGOABL — OCHOBHASL
BEIlb AAS MOAOABIX AIOAEH — CLIEMTHMAOCH UMEH-
HO 3A€Ch C boAee CHABHBIM JKE€AAHUEM 0bAaAa-
HUS M HCTIOAB30BAHU TPEAMETOB (praocodust
<HMETh>), PeXe € UX 60ACE TOHKOH TPaKTOBKOM
(uaocodust «nuMeTh, 4TOOBI CYIIECTBOBATD ).

Koraa koHcbIOMepH3M, KaK OCHOBHOE [TOCAQ-
HHeE, IIOMAAACT B 00LIeCTBA, ONUChIBAEMBIC paHee
KaK «pPaBHBIC B OCAHOCTH>, HEABSS 3AMCYaTh
AHIIB OAHY ero cTopony. [TocaeaHsist pexomen-
AyeT IIOMHUTb, YTO AOOPOACTEASIMU KOHChIOME-
pH3Ma MOTYT BOCIIOABb30BAaThCS T€, KTO MOXET
cebe 3TO MO3BOAUTH, 2 TAKUX B OOTATEIOMINX
obmecTax MeHbIUHCTBO. Kak orMedaer AxoH
Cubpyxk (Seabrook, 1988, c. 168-169), 6eanbie
u GoraTble He XXUBYT B OTACABHBIX KYABTypax.
OHU AOAXKHBI )KUTb BMECTE B MUPE, yCTPOCHHOM
C MBICADBIO O T€X, Y KOTO ecTb AcHbru. Koraa
KOHChIOMepH3M, oTMedaeT bayman (Bauman,
2006), C OAMHAKOBOM CHAOM HCKyIIaeT 60orarpix
1 O6eAHBIX, «OeAHbBIC HE MOI'YT OTBECTH I'Aa3
B CTOPOHY, IOTOMY 4YTO UX HEKYAA OTBECTH (...)

mmunisticeskogo mire
. 7(11), 7=21. https//

ializacionnaa perspektiva.

0.24917/ycee.2020.11.7-21

doi.org




Yem Goasbue BEIOOP y Goratsix, Tem 6oaee HEBBI-
HOCHUMOM AASI OCTAABHBIX CTAHOBUTCS >KU3Hb,
AnuteHHas Boibopa» (Bauman, 2006, c. 137).
OTa pasHUIIA KUSHCHHBIX IIOAOKCHUH H KH3-
HEHHBIX BO3MOXXHOCTEHN CTAHOBUTCS B MOCT-
KOMMYHHCTHYECKUX OOIIeCTBAX HCTOYHUKOM
Paso4apoOBaHUIL U HETOAOBAHM ST, CTAHOBSIIIUXCSI
BCE CUABHEE H3-3 TOTO, YTO OHU CTAAKUBAIOTCS C
PACTYIMM HEPABEHCTBOM, K KOTOPOMY STaAHTap-
HbIE AO 9TOI'O BPEMEHH 0011eCTBA MECHTAABHO HE
IPUBBIKAU. DTO HAXOAUT CBOE OTPXKEHHE B AHO-
MUYHOM [IOBEACHUH, HAPYILIAIOLIEM COLIUAAbHBIC
HOPMBI (A AAST AOCTHIKEHHM S JKEAACMBIX OAar,
MAH AASL BBIIIACCKA aTPECCHU U THEBA), HAH XKE
B PacTyLIeH CTATUCTHKE IMOLIMOHAABHBIX pac-
CcTpoiicTB y MoaoaekH (Szafraniec 2011, ¢. 305-315).
[Tpobaema mpeacTaBasieTcs 6oAce CAOKHOIM,
[IOTOMY YTO CUTYalusl B IOCTKOMMYHHUCTH-
YECKHMX CTPaHAX HAIIOMUHAET HE TOABKO PaH-
HEKAMUTAAUCTUIECKHUE 3aMaAHbIe 0bmecTBa
nepBoit noaoBuHbl XX B. («Gorareromues ), HO
u Gorarble, IOTPEOUTEABCKH OPHEHTUPOBAHHBIC
3amapHble obuecTBa BTOpoit moAoBUHB X X B.,
rAC AaHOMUIO HUIIETHI 3AMCHHAA AaHOMUSI IIPO-
useranus (Simon, Gagnon, 1976). Hecomuenno,
IpoLEecch TA06aAM3a1MY, BTOPIIIHECS B HOCT-
KOMMYHHCTHYECKHE CTPaHbI, ObICTpee 3aXBaTH-
AU cpepy KYABTYPBI M COLHAABHBIX OKUAAHUIL,
HEXKEAHM KaKYI0-AHOO APYIYIO cPepy KU3HH.
HeAbast He OTMETHTD 3A€Ch IPUCYTCTBHSL — B He-
KOTOPBIX CTPAHAX AO CUX [IOP YETKO BbIPasKEHHO-
I'0 — 9ACMEHTOB MUHYBIIETO COLIHAAUCTHYECKOTO
IPOIIAOTO, COXPAHUBILUXCS B CTUASX IIOAUTH-
YECKOTO YIPABACHHUSI, B CPEACTBAX MACCOBOM
UHPOPMALIMH, B COSHAHUH CTAPIIUX HOKOACHHUIA.
B pesyabrare B KyABTYPHOM IPOCTPAHCTBE
IOCTKOMMYHHUCTHYECKHUX CTPaH $PyHKIIMOHU-
PYIOT TPU Pa3AMYHBIX U U3BACYCHHBIX U3 pas-
AMYHBIX COLJHAABHBIX MIOPSAKOB KYABTYPHBIX
IPEAAOKEHHS — HECKOABKO apXaM4YHbIH yxKe
COLIMAAHU3M € €0 00S3aTEABCTBAMH TI0 COL[UAAD-
HOMY 00eCIIeYCHUIO, CEPMSDKHBIHA AUOEpaAU3M
MOAOAOTO POAHOTO KAIIUTAAM3MA U CAOKHBII
KOHCHIOMEPHU3M 0OraToro 3alapAHOro MHpa.
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[TepBoe moaYepKUBaET MOXBAAY CKPOMHOCTH
¥ MUMUKPHH, BTOPOE — MOPAAbHBII AOAT YCIIEXa
(HeT HUYETO ITAOXOTO B CTPEMACHHH K GOraTcTBy
Y BBICOKOMY COLIMAABHOMY CTATYCY, CCAU BBI
camH ero sapaboTaere), TPETbE — €rO OCHOB-
HYIO HACIO: CTUAD KM3HH (HaCAQXKAANTECH UM,
JKMBUTE B MEPY CBOErO COOCTBEHHOro BOOOpa-
xeHust — Oyab 6orar, HO Takxe «be cool», «be
inspired»). CeropHs mocacaHee obpameHue,
COCPEAOTOYECHHOE HA CTHAE XHU3HU, SIBASICTCS
CaMBIM TPOMKHM U HMEET HauOOABIIUI OT-
KAMK — 0OCOOCHHO CpeAr MOAOAGXKH. B cayuae
MAQAIINX BO3PACTHBIX IPYIII 3HAYCHUE YCIIEXa
OTAEASICTCS OT YCUAUI U CTAHOBUTCS IPETCH-
3UeH Ha YCIEeX B COOTBETCTBUU C COLLMAABHO
PEKOMEHAYEMbIM, IPUBACKATCABHBIM 00pasoM
XKU3HHU. DTO HE SABASCTCS B OCAHBIX CTPaHAX
xopomuM TpeHAOM. OAHOBPEMEHHO HHBbIE 110-
CAQHHUSI COBPEMEHHOCTH, TAKHE KaK IIPaBO Ha
paBHOE OOpaleHue, IPAKAAHCKHE EHHOCTH,
YBa)KCHHUE K MCHBIINHCTBAM U HEIIOXOXECTH,
Ka4eCcTBO OKPYIKAIOLIEH CPEADL, BAOPOBBLIT 00pas3
XKHM3HH, CA20O IIPOHHUKAIOT B AOKAABHYIO II0YBY.

YcToitunBOE COCYLIECTBOBAHHE PA3AMYHBIX
HOPMATHBHBIX HOPSIAKOB CIIOCOOCTBYET TOMY,
YTO COLMAABbHASI PEAABHOCTh XapaKTePUSYET-
s HEOIIPEACACHHOCTHIO, HEOAHO3HAYHOCTDIO,
OTCYTCTBUEM GUKCHPOBAHHBIX TOYEK OTCYCTA.
Aroan, 2 0COOEHHO MOAOABIE, TSXKEAO IIEPEHOCST
takue curyanud. CHMBOAMYECKAS IyTAHULIA,
HECTaOMABHOCTD U HEIIPO3PAYHOCTh CTAHAAP-
TOB, HECIIOCOOHOCTDh MOHUMaHUsL MUPa AHOO
[PUOCTAHABAUBAIOT PEryAUpYOIUe pyHKIIUU
AMYHOCTH, AUOO IIOATAAKHMBAIOT K HEKOHCTPYK-
TUBHOMY, C TOYKHU 3PCHUSI Pa3BUTHSL, IOBEACHUIO
(McClosky, Schaar, 1965). Ecan 1 moxHO npea-
HOAOXKHTB, YTO CO BPEMEHEM COL|HAABHO-KYAb-
TYpHOE IPOCTPAHCTBO, B KOTOPOM PacTET MO-
AOAEKb, TAPMOHU3HUPYETCSI, TO AABACHHUE Ha
MHAMBHAYaAbHBII ycrieX (BHOCHMBIE TA0GaAb-
HOM KYABTYPOI1) U CTPYKTYPHbIE OTPAaHUYCHH I
B €I0 AOCTHXXECHHH (4TO XapaKTEPHO AAS pas-
BHBAIOI[UXCS CTPAH) MOTYT OBITh HCTOYHHKOM
npobaem.
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OmnuceiBacMble anI/I6yTI>I ITOCTMOAEPHHU3MA
Ka>KyTCsI HEBUHHBIMHM TOABKO IIPH MOBEPXHOC-
THOM B3rasiae. OHHU CTaBST B TPYAHOE IIOAOXKE-
HHE KaK oOIIeCTBEHHbIE HHCTUTYTHI, KOTOPBIE
AOAKHBI HAHTH cebs nepeA AMIOM HOBBIX Tpe-
OOBaHUII, TAK U AIOACH. CDyHKuHOHI/IPOBaHI/Ie
B TAaKOM Cpeae TpeGyeT OBAAQAEHMS LIEABIM psI-
AOM crieltuPUYECKHX HABBIKOB, CPEAN KOTOPBIX
TpCGOBaHHe OTKPBITOCTH U pePACKCUBHOCTH, 2
TaK>Ke Tp€60BaHI/IC aKTUBHBIX ACHCTBUH B I1O-
BCEAHEBHOM XXHU3HHU OTHOCATCSA K OCHOBHBIM.
OcosHaeT AU 3TO U 06AaA2€T AU TAKUMH Ha-
BBIKAMHU MOAOAEXD U3 IIOCTKOMMYHHCTUIECKUX
CTpaH? Kaxk CIIPaBASIOTCS C HOBBIMHU BBI3OBAMM
u HPO6ACMaMI/I OCHOBHbIE MHCTUTYThI M aT€HTBI
COIIMAAU3AL[ MU, IPUBHIKIIHE BHIIIOAHATD APYTHE
3aAa4M M QYHKIIMOHHPOBATh B COOTBETCTBHH
C MHBIMH MoA€AsAMHU? ITO OHU MOTyT IpeaAo-
SKHUTh 1 KAKHE CUTHAABI IOCHIAAIOT MOAOACKHU?

3. [NaBHble areHTbl couranm3aumnm

TparcdopMmariist HOAUTHIECKOI CUCTEMBI CyILie-
CTBECHHO M3MEHHMAA KOHTEKCT COIJMAAM3ALUU B
OOABLIMHCTBE IOCTKOMMYHUCTHICCKUX CTpaH.
[ToanTHyeckass HHAOKTPHHAILIMA, ACAAIOIAS
CTaBKYy Ha KOAAEKTHB U BOCXBAAECHHE CKPOM-
HOCTH, 3aMEHEHA UACOAOTHEN KOHChIOMEPH3MA
U MBIIIAEHMS B KATETOPUAX UHAMBUAYAABHOTO
ycmexa. BosaeticTBue APYTHX MOAEAEH OYEHD
caaboe. B PE€3yABTaTE MOAOAEXD BHICTPAUBAET
CBOIO )KHM3Hb U HAEHTHYHOCTb B IIPOCTPAHCTBE,
B KOTOPOM B 3HaYUTEABHOU MEPE AOMUHHUPYET
KOHBIOMEPHU3M, 4€r0 HE IPOOACMATUSUPYIOT HU
INOAUTHKH, HU POAUTEAH, HU YIUTEAS.

3.1. PblHOK 1 cpeacTBa MacCoBOM
nHbopmaLum

B nponecce CONHMAAM3ATNHN MOAOACKH, ITO-
MMHMO T'OCYAApPCTBA, IIKOABI, CCMbH, CBCPCTHH-
KOB, BAJ)KHYIO pOAD UTPAIOT CPCACTBA MaCCOBOH

undpopmanuu. Tpapunuonnsie CMHU urpator
CETOAH S HE TOABKO POAb HCTOYHHKA HHPOPMa-
LMY O MHPE UAH MOCTABIIMKA Pa3BACYECHUM, HO
U pyropa cBOOOAHOTO PbIHKA M MAPKETHHIOBBIX
ACHICTBUIL. DTO OHU HanbOAEE IKCIIAHCUBHO IIPO-
HaraHAMPYIOT MOAEAH XH3HH, K KOTOPBIM KasK-
ABII AOAYKEH CTPEMHTHCSL. ['ASTHIIEBBIE Ky PHAABI
U TEACBUACHHE BO BCEX IIOCTKOMMYHHCTHYECKUX
CTPaHaX 3aIIOAHEHBI PEKAAMOM, CKAOHSIOIIEN K
CTHAIO )K3HHU, OCHOBAHHOM Ha KOHCHIOMEPH3ME.
OHu CTPeMSTCSI K CO3A2HUIO NOTPpeOHOCTEN], KO-
TOpBbIE He 00513aTEAbHO AOAXKHBI OBITb BaXKHBIMH,
HUCTUHHBIMU UAU UMCTb KaKyIO'AI/I6O CBs3b C
AOKAABHBIM KYABTYPHBIM KOHTEKCTOM — Ba)KHO,
4TOOBI OHU YYUAU IIPHHUMATD CHECLUPUICCKUE
LIEHHOCTH U cr1ocob MpimaeHus. OHU BBITASIAST
YAUBUTEABHO ITOXOXE B KaXKAOH CTpaHeE: pe-
KAAMUPYIOTCS OAHH U TE XK€ TAAXKETHI, TOBAPHI,
OAHH U T€ 5KE CIIOCOOBI IIPOBEACHU I CBOOOAHOTO
BPEMCHH, T€ XK€ APAH)XHUPOBKH IIPOBEACHHSA
CBaACOHBIX LIEPEMOHMH, AU3ANH KBAPTHUP, TOY-
HO TaK )K€ BBITAsIAsIIHE opuchl. B kaxkpoit us
AHAAMBHUPYEMBIX CTPAH €CTh TEACBUSHOHHBIE
KaHaAbl, KOTOPbIE IIOKA3bIBAIOT BbIOPAHHBIE
[O3HULUH MHUPOBOTO KHMHeMarorpada, cobcTBeH-
HYIO COBPEMEHHYIO IPOAYKIIHIO U IPOTPAMMBI,
BCIIOMHHAIOLIHE KOMMYHUCTHYECKHE BPEMEHA,
a pasAMYHA MEXAY HUMH KaCalOTCSA TOABKO
IIPOMOPIIUH.

Hauboaee ceHTUMEHTaABHBIMHU U HOCTAAD-
THYECKUMU ABASIOTCS a3HaTcKoe (KuTaiickoe
Y BBETHAMCKOE) U POCCUHCKOE TEACBUACHHE.
TeaeBHACHUE B TOCTKOMMYHUCTHYECKUX €BPO-
HEHCKUX CTPAHAX MEHEE HOCTAABIUYECKOE, Me-
Hee TPAAMLIMOHHOE U TOPa3A0 Yalle HCIIOAB3YET
IPOAYKTHI 3aITaAHOH KYABTYPBI. OHO COACPXKHUT
6OABIIIE IACMEHTOB IOAPaXKaHUsI, 0COOCHHO
KaCaIoIIUXCS CTUAS )KXM3HU U CHMBOAMKH IIO-
Tpebaenust. B nemenxux CMM xoncbromepusm
1 OTPEeOUTEABCKHI 00pa3 KUSHU [IPEAAATACTCS
3HAYMTEABHO Yallle B KOHTEKCTE U B COYETAHUH
C APYTMMH LIEHHOCTAMH — TEPIUMOCTbIO, OT-
KPBITOCTBIO, IOAUTKOPPEKTHOCTHIO, XOPOIIUMH
MEKAUYHOCTHBIMU OTHOLICHUSIMH H 3A0OPOBBIM
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obpasoM xusHuU. B nmpeaaoxenunn cpeacTs Mac-
COBOY HHPOPMALIMK ADYTUX CTPAH OHU HE IIPEA-
CTaBACHBI CTOAb LIMPOKO. Yem GeaHee cTpana
/ peruoH, 4eM 0oAbLIe YOOXKECTBO KYABTYPHOM
MHPPACTPYKTYPBI, TeM OOADLIE IPUCYTCTBHE Te-
ACBUACHUS B OI0AXKETE BPEMCHH MOAOAEKH, TEM
GoAbILE e¢ BAUSIHHE Ha OPMHUPOBAHHE BKYCOB,
B3IASIAOB M JKH3HECHHBIX OpueHTHPOB. C Apyroit
CTOPOHBI, HE CACAYET 320BIBATD, YTO OCHOBHBIM
IIOAYYaTEAEM TEACBUSHOHHBIX IIPOIPAMM 5IB-
ASIETCSI CTapliee OKOACHUE, KOTOPOE TAKUM
00pa3soM Tak>Ke [IOABEPracTCs ONPEACACHHOMY
BAMSIHUIO. Takoe nmprobieHne K HoBoMy 06pasy
JKHM3HH MOXKET CIIOCOOCTBOBATh AyYINEMY I10-
HMMaHHUIO HOBOTO BPEMECHH, HOBOIO MOAOAOTO
MTOKOACHH S, 2 TAK)KE MOKET OBITh HCTOYHHUKOM
YBEAMYCHUS AUCTAHIIMU MEKAY IIOKOACHHSIMU
M HEIIPUSTH S HOBBIX MOACACH.

3.2. focypapcTtBO 1 06LeCcTBEHHOE
NPOCTPAHCTBO

Ha xapre BAUATEABHBIX COLIMAABHBIX ATCHTOB,
6e3 COMHEHU I, HAXOAUTCSI TOCYAAPCTBO — HE B
POAHM BOCIIUTATEASI AU OKPOBUTEA ST MOAOAE-
KU, 2 B POAU CYObEKTA, IPUHUMAIOIIETO BaKHbIC
pCLICHHS U OTIPaBASIOLIETO TAKUM 06pasom
3HAYUTEABHbIE COLIUAABHBIE CUTHAABL B caydae
CTpaH, KOTOPBIE IEPEKUBAIOT TPAHCHOPMAIHIO
HOAMTHYECKOH CUCTEMBI U GOPMYAHPYIOT 3a-
Aauu TAy6OKHX pedpOopM, IOAUTUKA BAACTEH
B LIEAOM, a TAKXKE IIOAUTHUKA, OPUEHTUPOBAH-
Hasl Ha MOAOAEXKb, UMEET OCOOBII CMBICA — OHA
OIIPEACASIET CIIOCOO OTHOLICHHSI K COLIAABHBIM
pesepBaM M 3aA2€T TOH IOAUTHYECKOMY BOOO-
Pa)KEHHUIO BAACTEM.

IlpakTuyecku BO BCEX aHAAM3HPYEMBIX
CTpaHaX CyHIECTBYET HEKUI BUA NPOrpaMm /
MOAMTHUKHU, AAPECOBAHHOU MOAOAEXH, U B Ka-
JKAOH M3 HUX MOXXHO YKa3bhlBaTh Ha HAAHUYHE
KaKUX-AUOO AOKYMEHTOB, IIPUHSTHIX IIPaBH-
TEABCTBOM, B KAYECTBE HANIPABASIOMIUX ACH-
cTBUsL B 9TOM 00AacTH. TaM, rae He IOAHOCTHIO
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paccraauck ¢ kommynusmom (Kurait, Bret-
HaM), PyHKLIMOHHPYET HEIIPEPbIBHAS IPUBBIYKA
$opMyAHpOBATH MAPTUHHO-TOCYAAPCTBEHHBIE
HPOTPaMMBI, OIIPEACASIONINE HAIPABACHH A
PabOTHI C ACTBMHU U MOAOAEXKDIO, PACITCAHHBIC
0 Pa3AMYHBIM cyObekTaM (MHHHCTEpPCTBAM,
CpeACTBAM MacCOBOM MHPOPMAIIUH, HIKOAAM,
001eCTBEHHO-IOAUTHYECKUM OPTaHU3ALUSM,
npodcorosam).

B Poccuu npaBUTEABCTBEHHBIH AOKYMEHT,
MOAYECPKHBAIOLIMH HEOOXOAUMOCTb OCOOCHHBIX
BOCITMTATEABHBIX BO3ACHCTBHUI, aAPECOBAHHBIX
MOAOAEXH, OBIA CO3AAH B KOHIIE 1990-X IT. B BUAE
OTBETHOH peaKIIMU Ha MHOXKECTBO HEraTHBHBIX
SIBACHUH, ABASIOIINXCI CACACTBUEM COLIMAAD-
HO-TIOAUTHYECKMX U3MEHEHU H, UMEBIIUX MECTO
B nocaeAHee aecaTuaeTue X X Beka. CoraacHo
Konrienuu AyXoBHO-HPaBCTBEHHOTO Pa3BUTUA
¥ BOCIIUTaHUsI rpaxaannHa Poccun, obpaso-
BATCABHBIC YIPEKACHHS — B COTPYAHHYECTBE C
CeMbEH U APYTUMH COLJUAABHBIMU ar€HTAMH —
AOA>KHBI pabOTaTh HaA TeM, YTOOBI BOCITUTHIBATD
MOAOABIX POCCHSIH I'Pa’KAQHAMU U IIATPHOTAMH,
JKU3HECIIOCOOHBIMU B KOHKYPEHTHOM MUpe
BBICOKHUX TEXHOAOTHH.

B ocTasbHBIX AaHAAM3HPYEMBIX IIOCTKOMMY-
HHUCTHUYECKHUX CTPAHAX HE BCTPEYAIOTCS IIPH-
3BIBBI K HACHHO-HPAaBCTBEHHOMY BOCITUTAHHIO
MOAOAEXH. B OOABIIMHCTBE U3 HUX HET TaK>KE
opUIIHAABHBIX IPOrPAMM HAU AOKYMEHTOB,
yKa3bIBAIOLIMX HAIIPABACHHE TOCYAAPCTBEHHOM
[IOAUTHKH B OTHOIIEHUH MoAroaexxu. Craryc
TAKHX AOKYMEHTOB HMCIOT IACMEHTBI IPOrPaMM
9KOHOMHYECKOIO Pa3BUTHUS', HO B OCHOBHOM
PasAMYHbIC BUABI IPOTPaMM, Pa3pabOTaHHBIX
EBpornerickoit koMHccHEH, IPUHUMAIOTCS Ha-
IJMOHAABHBIMU NIPABUTEABCTBAMHU B PAMKaX
IOAUTUKH CAMHEHU L. DTU IIPOrPaMMBbI OOBIYHO
peaausyoTcs GOHAAMHU U OPTaHHU3ALUSIMH,
00A2AQAOIUMHU poupamu EC, a ux neas — ato

Hanpumep, ITaan HanponassHOro passurus Aar-
Buu uau HanmoHaAbHas cTpaTerus mo Bompocam
MoAroaexu B Boarapun.
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IOCTPOEHHE EBPOINEHCKON HACHTHYHOCTH, CO-
[[MaAbHAsI HHTETPALUS, TPAKAAHCKAS AKTHBH-
3aI[1s1 MOAOAC)KH, BOBACUCHHE €€ B ACSITCAD-
HOCTb, OTKPBIBAIOLIYIO TPAAUIIMH U HCTOPHUIO
cOOCTBEHHOM CTPaHbl HAU PETHOHA.

Haub6oaee BaxHOI1 06A2CThIO, B KOTOPOI
IPOSIBASIETCS FOCYAAPCTBEHHAS IIOAUTHKA B OT-
HOILICHUH MOAOACKH, SIBASIETCSI CHCTeMa 0bpaso-
BaHUs. B aT0i1 cdepe Kaxka0e TOCYAAPCTBO UMEET
9KCKAIO3HBHBIC ITPABa HA BCE BUABI PELICHUH U
AEUCTBUH, AUIIb HHOTAQ ACACTHPYSI YaCTh CBOUX
IPEPOraTHB MECTHBIM OPTaHAM BAACTH U B MU-
HUMaAbHOH cTeneHu poputessiv. Hesasucumo
OT TOTO, SIBASIIOTCSL AM MU3MECHEHU I B 0Opas3oBa-
HHUH CACACTBHEM IIPeOOPa3OBaTCABHON AOTHKH
MAU BBITEKAIOT U3 TPAHCHAIIMOHAABHBIX 00sI-
sareabcTB (kak B EC) an6o mexaynapoaHoro
AaBACHHS (HAIIpHUMEp, CONOCTaBUMbIC 00pa3oBa-
TCABHbIC CTAHAAPTHI), ICKAIYUTEABHO TOCYAQP-
CTBO (IIPaBUTEABCTBO M IOAMTHYCCKAS JAUTA)
OIIPEACASIET PasMep PaCXOAOB Ha 0OpasoBaHue,
¥ TO, KAKOU IPUHLUITHAABHBIN BUA OYACT UMETH
LIIKOAQ, KAKOBBIM OYACT COAEPIKAHUE IIKOABHBIX
y4eOHHUKOB, KaK OHU OYAYT HHTEPIPETHPOBATH
HUCTOPHIO U COBPEMEHHBIN MUP.

C TOoYKH 3pEHUS IEPCIICKTUBBI COLIHAAN3A-
LM, BAXXHOE 3HAYCHHE UMECIOT SMOACMBI U CHM-
BOABI, KOTOPBIE HCITOAB3YET rocyaapcrso. B Ku-
Tae 1 BreTHAMe KOMMYHHUCTHYECKAS] CHMBOAMKA
COCYILIECTBYET C CHMBOAUKOH CBOOOAHOTO PbIH-
Ka U aTpUOyTaMM TOCYAAPCTBA B POAH rapaH-
Ta obuecTBeHHOroO nmopsipka. Msobpaxenus
HNapTUHMHBIX AMACPOB U NAPTUHHAS CHMBOAMKA
IOSIBASIIOTCSL B IIyOAMYHOM IIPOCTPAHCTBE HaPs-
Ay € OUABOpAAMH, PEKAAMUPYIOLMMU AOPOTHE
ABTOMOOUAY, KOPIIOPATUBHYIO OACKAY HAH
coBpeMeHHBIE KBapTHPHL. Poccust BeiaeAsieTcs
HAIIMOHAABHO-IIATPHOTHYECKOH CHMBOAHKOM

HPI/IMepoM aBasiorcs [ Toapma u BCHFPI/IH, HO AaXKC
IIPpU TAKHUX PCHICHUSX NIPABUTCABCTBO OCTABAJSICT 32
CO6OI>1 IIpaBO HAa HAMBBICIICC BMCIIATCABCTBO — Ca-
MOYHIpPaBACHHC 3ACCh O3HAYACT B IICPBYIO OYCPCAD
YHOpaBACHHC O6Pa3OBaHI/I€M H 9aCTHYHOC ITPUHSTHUC
PpacxoAOB, CBSI3AHHBIX C COACPIKAaHHUCM IIKOABI.

C 9AEMEHTAMHU CHMBOAOB 3aIIAAHOTO MHpa.
Crpansr Lentpaasnoit u Bocrounoit EBporist
3aIIOAHEHBI PPIHOYHOM CUMBOAUKOM U CUMBO-
AMKOH KOHCBIOMEPH3MA, NOAYEPKHUBAIOIECH HX
yaeHcTBO B EC. B To Bpems, xak B [epmanun
AEMOHCTPHPYETCS GEACPATHBHOCTD H PAa3HOPOA-
HOCTb, B [ToAbIlle AOMHHHpYET MOHOKYABTYpa
U KaTOAHYEeCKHe SMOAEMBI U CHUMBOABL Bce aTu
CHI'HAaABI UMEIOT Ba>KHOE COLIMAAMU3AIMOHHOE
3Ha4YCHHE, 0COOCHHO B KOHPPOHTALIMHU C APYTH-
MU KyABTYPaMH ¥ COOOIECTBAMH, KOTAQ 4YBCTBO
KOAAEKTHBHOTO S| MoABEpraeTCs HCIIBITAHUSIM.

3.3. Penuirnu vi uepkeu

Peanruu u 1iepkBu ObIAM B KOMMYHHUCTHIECKUX
CTpaHAaX MapPTUHAAHU30BAaHBI U BBITOAKHYTHI Ha
OKpaKHY OOLIECTBECHHOM )XU3HH, 2 HHOTAA U TIOA-
BEPraAUCh IPECACAOBAHHAM. DTO OBIAO CBA32HO
C AOKTPUHAABHBIM MCKAIOYEHHEM KaKMX-AH-
60 MHCTUTYTOB, KOTOPBIE MOT'YT UMETh BAACTb
Hap AoAbMHU. CpeAr HUX PEAUTHS CIMTAAACH
CcaMBIM OOABIIUM koHKypeHTOM. C 1990-X IT.
AKTUBHOCTD LIEPKBU B IyOAMYHOM IPOCTpPaH-
CTBE HIOCTKOMMYHHUCTUYECKHUX CTPAH YCUAMBA-
eTcs. DTO CAEAYET HE TOABKO U3 BO3BPAIICHU S
LEPKBSAM M PEAUTUH CTaTyCca IOAHOIPAaBHOIO
y4aCTHUKA OOIIECTBEHHON XXU3HU (ueM oHU
CTapaTeAbHO HOABSYIOTCH), HO TaK>KE U U3 AdAC-
KO MAYIIUX aMOMLIMI 110 paclIMpeHUI0 cepsl
BAHUSHHUS ITYTEM BXOXXACHHS HA TEPPUTOPUH,
KOTOpbIE paHee ObIAU HCKAIOYUTEABHOH IIpe-
pOraTUBOI CBETCKOTO FOCyAApCTBa.

C 27011 TOYKH 3PEHUSI MOXKHO PACIIOAOXKHTD
AHAAU3UPYEMbIE CTPAHBI B IOPAAKE OT Hauboaee
AO HAMMEHEE HACHIIEHHBIX IPUCYTCTBUEM LIEPK-
BU M PEAUTHH B IPOCTPAHCTBE COLIMAAU3ALUH,
B KOTOPOM PacTeT MOAOACXKD. B BepxHeit yacTu
crucka caeayeT pasmectuts I loasmy, B koTopoit
HOAOXKECHHE KATOAMYECKOM LIEPKBU OBIAO CHAB-
HBIM, 2 € 1989 I. OBIAO AOIIOAHUTEABHO YCHAC-
HO TTOAITMCAaHHBIM B 1993 T. [ocyaapcTBeHHBIM
AOTOBOPOM (KOHKOPAaTOM) MexAy Iloapmeit
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u Barukanom (Krukowski, 2010, c. 95—112)°.
Y4eHMKHU TOABCKUX IIKOA HMEAU YPOKH KaTO-
AMYECKOIO KaTeXM3HCa Ha MPOTSKEHUH BCETO
nepuoaa o0ydeHust. 3aHSATUS IPOBOAUAKCH
AYXOBEHCTBOM MAM CBETCKMMH KaTe€XH3aToOpa-
MU, HAHSTHIMU Ha pa0OTY B Ka4€CTBE IITATHBIX
COTPYAHHKOB, OITAQYUBAEMBIX TOCYAAPCTBOM.
ITocTkoMMYHHCTHYECKHE CTPaHBI B BOIIPOCE
PEAUTHH B IIKOAE IPEACTABASIOT OTIPEAEACHHYIO
criertuQuKy, BRITEKAIOMYIO U3 UT'PhI TOAUTHYE-
CKUX UHTEPECOB LIEPKBU U TOCYAAPCTBEHHOM
BAACTH, KOTOPasi B HOBOM PEaAbHOCTH C TPY-
AOM BBICTPAHBAET CBOIO MO3UITUIO U HYXKAAETCS
B moaaepxke Lepksu. [Toantnueckue ambunmu
ABYX IIEHTPOB CHUABI M COTAAIIEHU S, KOTOPbIE
MEXAY HUMH 3aKAIOYAIOTCS, B 9pPeKTe nmpu-
BOASAT K YPE3MEPHOU NEPEKPONKE HUHCTUTYLIU-
OHaABHBIX pemeHUuH. «[loauTHsnpoBanHas>»
peaurus, opcHpOBaHUE NIKOABHOTO KATEXHU-
3MCa HE BCETAA COOTBETCTBYIOT OKHAAHUAM
POAMTEAEH U HE BCETAA HPABATCS MOAOAEXKHU.
ITO CTAHOBUTCA MPUYMHON HAIPSKCHHOCTH,
4 HHOTAA ¥ IIPOTECTOB M OPHUIIMAABHBIX 5KaA00
CO CTOPOHBI O0IECTBEHHOCTH, HATIPABASIEMbBIX
B HAMBBICIIME BAACTHBIE CTPYKTYPhI CTPAHBI.
ITomumo xaroamyeckoii nepksu B [ loarme,
0COOCHHO aKTHBHOI SIBASICTCS IIPABOCAABHAS
nepkoBb B Poccun n Pympranu, Beaymue mupo-
KOMACIITAOHYIO ACSITEABHOCTD HE TOABKO KaTe-
XM3UYECKOTO, HO U COIJUAABHO-KYABTYPHOTO Xa-
paxrepa. B ocraapHbIX cTpaHax cAabas o3HLHs
LIEPKBU SIBASIETCS CAEACTBUEM CEKYASPU3ALIUOH-
HBIX ACMCTBUH FOCYAAPCTBA B KOMMYHHUCTHYE-
CKYIO 3IIOXY MAU CAEACTBUEM AOTIOAHUTEABHBIX
ucropudeckux obcrosrearcts (Rosta, 2013).
CeropHst k aTUM GaKTOpPAM MPHCOCAMHSIETCS

ITocae 1989 T. KOHKOPAATHI, HAH MEXAYHAPOAHBIE
COTAQIIEHU A MEXAY BaTHKaHOM M BRICIIMMM OpraHa-
MU FOCYAAPCTBEHHOM BAACTH, MIOAIIUCAA PSA CTPAH
LlenTpassnoit u Bocrounoii Esponsl, B ToM yncae
BOCTOYHBIE 3eMAHM 'epMaHUU, HO TOABKO 3aITUCH
B MOABCKOM KOHKOPAATE AABAAU TAKYI0 CHABHYIO
MO3HUIIMIO KATOAUYECKOH LIEPKBH U BBOAUAU CTOAb
CTpOTHE pelIeHu.

BAHUSTHHUE IIOCTMOACPHHU3MA, YTO ACAAET PEAUTHIO
BHYTpPEHHEH, TAyOOKO [epPCOHAAUZUPOBAHHOM
U MHAMBHAYAABHO YAOBACTBOPSIEMOH IOTpe6-
HOCTBIO. DTO 3aTPYAHSET IPOHUKHOBEHHE K MO-
AOAEXKH MHCTUTYLMOHAABHBIX PEAUTHO3HBIX
MOCAAHUN (Mariar'lski, 2010; Leven u Ap., 2015)
HAU ACAACT PEAUTHIO O0BEKTOM MOABI (Li, Liu,
2000; Chen, 2003; Zhang, Li, 2011).

3.4. lllkona

[ITxoAa B 6OABIIMHCTBE IOCTKOMMYHHCTH-
YECKHUX CTPaH NEPEXUBAET KPUIUC, KOTOPBIH
AMIIb YACTUYIHO UMEET OIOPOKPATHYECKUE HAN
¢unancosrie ucrounuxu. Ilpexae Bcero, aro
KPHU3HC LIEACH U AUYHOCTHBINA KPU3HC, CBA3aH-
HBIH C IEPEXOAHBIM IIEPHOAOM TPAHCPOPMAITHH,
BKAIOYAIOMHUH B ceb6s U3MEHEHUS ABOHHOTO —
3HAOTEHHOT'O U 9K30T€HHOTO — MPOUCXOXKACHH .
B xoMMyHHCTHYECKHE BPEMEHA 33 AQYH IITKOABI
6b1a1 YeTKO onpeaeseHbl. OTX0A OT KOMMY-
HU3Ma ¥ CepPHsl CUCTEMHBIX IpeobpasoBaHuil
usMeHHAH Bee. [Iponeccrl peryanposxu nmpo-
HCXOAUAH B OOABIIMHCTBE CTPAH CIIOHTAHHO,
OA AABAEHHMEM HOBBIX IIeHHOCTEH (MACOAOTH S
yCIIeXa), HOBBIX TEHACHIIMIT INBUAM3ALIUH (MACS
obl1ecTBa U SKOHOMUKHU 3HAHMIT), HOBBIX 9KO-
HOMMYECKUX YCAOBHH (rA06aAnsanus), a Takke
HOBBIX COLIMAABHBIX HYXA (COLjMasbHOE IPO-
ABUKEHHE).

B HOBBIX peaAHsIX IIKOAA CTAHOBUTCS OIOpO-
KPaTHYECKHU YIPaBASIEMOH, HeAOQHHAHCHPOBa-
HOH, PAaCCMaTPUBAETCS KaK IIOAE HOAUTHYECKOTO
BAauAHUA. [IIxoAa cTAHOBUTBCS YIpEXKACHHUEM,
HCIIOBEAYIOITUM HHCTPYMEHTAABHO ITOHATHOE
obpasoBaHue, HOAHOCTBIO COCPEAOTOYCHHBIM
Ha repepaye 3HAHUM U HABBIKOB, CYUTAIOIMIMXCS
11eA€CO00Pa3HBIMU C TOYKH 3PEHUSI BHEIIHUX
OXKHMAAHMH (IKOHOMHYECKUX, MTOAUTHYECKHUX,
IUBHAN3ALUOHHBIX). [loMuMO TpasuLMOH-
HOT'O OCHOBHOT'O KaHOHA, ITOSIBASIIOTCSI HOBBIE
00s13aTeABHBIC 3aHATHS 110 UHPOPMATHKE, yBe-
AWYMBAETCA MAKET U3YYEHU ] HHOCTPAHHBIX
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SI3BIKOB, IPEATIPUHUMATCABCTBA U PEAUTHI
(B eBponerickux mkoaax). Ipaskaanckoe Boc-
IIMTAHHUC ITIOAYHMHCHO B 6OAbIHI/IHCTBC CBOEM
HCTOPUKO-HALJMOHAABHOM noanuTuKe. EAnn-
CTBEHHBIM HCKAKYEHUEM B OTOM OTHOILICHUU
SIBASIIOTCSI HEMELIKHE IIKOABI, TA€ TPAXKAAHCKOE
obpasoBanue (Tak HaspiBacMbii Sozialkunde),
TBEPAO YCTAHOBACHO B KOHTEKCTE COBPEMEH-
HOM ACMOKPATHH, BKAKOYACT B CeOsl Ha paBHBIX
IIpaBaX HAaIlMOHAABHOE U TPAHCHALHOHAABHOE
OIIpeACACHUE.

Ectb An conpaanusrii yenex? [Toaaepxuaert-
CSl AU MOAOAEKHASl MHTEAAUTEHIIUA B 00IIECTBE
U AOCTHTAETCS AU LIeAb coinasusanuu? B ayu-
e caydae, yactudHo. IIIkoabHbIe TporpaMmsl
opueHTHpOBaHbI Ha npomaoe. Koraa mxoaa
ACUCTBYET B AUHAMUYHOU CPEAE U B TO XKE BPEMS
3aKPBIBACTCS B CTAPBIX CXEMaX 3HAHUI, COLHa-
AM3aLUs He MOXKET ObITh yenemHo. [ Ipobaema,
6e3 COMHEHMUSL, IBAsIETCS HOACE YHHBEPCAABHOM
¥ KaCaeTcsl He TOABKO IIOCTKOMMYHHUCTHIECKUX
CTpaH (Rorty, 198, C. 167-179).

3.5. Cembsa

Kaxkosa POAb CEMEMHOM COLIMAAM3ALMHU B OT-
HOIIIEHHUU AETEH, a TAK>XKE 10 OTHOLICHUIO K
cucteMHbIM npeobpaszoanusimM? CriocoOcTByeT
AY OHA UX AAANTAIJHOHHOMY YCIIEXY U TIOAAEP-
JKUBAET AU CUCTEMHbIE U3BMEHEHU S MAU CKOpEE
SABASIETCA XPAHUAMIIEM CTApHIX LIEHHOCTEH,
CTapbIX CIIOCOOOB MBIMIACHUS U CTAPBIX MO-
Aeaett (0cAabASIA TeM caMBIM aAANTAI[HOHHbIE
BO3MOXXHOCTH AETEH, a TAK)KE 3AMEAA S ITPO-
LIECCHI npeo6pasoBaHn1“4)? CucreMHbIE OCO-
OEHHOCTU CEMEHHOH COITUAAN3AIIUU HE UMEIOT
OAHOPOAHOTO XapakTepa. B HekoTopsIx cTpanax
HabAI0AQEM MECHTAABHYIO TOTOBHOCTb POAUTEACH
K IIEpEMEHAM YK€ B CAMOM HAa4aA€ U3MEHEHUH,
Y APYTHX OHa OCTaeTCs CAA0OI.
MccaeaoBanus, nposeacunsle B [loasme,
MOKA3aAU YETKOE IPU3HAHHME HACOAOTHH YCIIEXa
U NPEATIOYTEHHUE HOBBIX KOHCTUTYLIMOHHBIX

MeXaHU3MOB (CBOOOAHBIIT PBIHOK, AEMOKpaTH A,
Ipa>k AAHCKHE cBOGOABI) HE TOABKO B I1990-X
rr., Ho u panbiue (Reykowski, 1993; Szafraniec,
2001; Adamski, 2014). B otauune ot I[Toabmmu,
B PyMbBIHHH rOpa3A0 1mose HACTYIHAA AKCH-
HOpPMaTHBHAs IEPEOPUEHTALIU . Ocaabebaro-
UM 9HTY3Ua3M K CUCTEMHBIM U3MEHEHU M,
0co6EeHHO BUAUMBIH B €BPONEHCKUX CTPAHAX,
HE YMEHBIIUA, OAHAKO, YPOBHS NMPU3HAHU S
LIECHHOCTU MHAUBHAYAaABHOTO yCII€Xa, KOTO-
PbIi UMEET Ba)KHOE 3HAYECHHUE AASL CEMEMHOMU
conuasusanuu. [laliponenTpusm, craBamui
Ha IICHTPaABHOE MECTO peOeHKa, ero byayuiee u
HOTP€6HOCTI/I, SBASIETCSI OCHOBHBIM GaKTOpOM
B OPraHM3alUU CTHAS BOCIIUTAHHUS B CEMbE.
Popurean npuparor 60ABIIIOE 3HAYEHHE AOCTH-
SKEHUAM AeTel. VX moaxoa MosxeT 6bITh ONHcaH
TEPMUHOM «AOAXKEH>, 4TO 0CObOEHHO 3aMETHO
IO CPAaBHEHMIO C TPAAMIIMOHHBIM IIOAXOAOM
HEMEIKUX POAUTEAEH, BEIPA)KEHHBIM YTBEPXK-
AEHHEM «HHYETO HE AOAJKEH, B AyULIIEM CAyYaE
MOXKeIllb, ecAH Xodentb» (Leven u Ap-» 2015).
CTHuAM cOLMAaAM3AMHU OTAMYAIOTCS B 3a-
BUCHMOCTHU OT COLIMAaAbHO-3KOHOMUYECKOTO
CTaTyca CEMbHU U €€ KyABTYPHOIO KaIlUTaAAa.
B moabckux uccaeposanusax (Szafraniec, 2001)
CYIECTBYIOT HOBbIE COLIMAAbHBIE KOHTEKCTHI
U HOBBIE HpO6ACMbI MOOHAU3AIUHU CEMEH BBIC-
IIETO M CPEAHEro cTaryca. laM mokasaHa He
TOABKO MOAOAEXD, HO U BOBACYEHHE POAUTEAEH
U UX NHBECTHIIUH B pa3BUTHE AeTell. MoAroabIe
AIOAU U3 6EAHBIX ceMeit AEMOHCTPUPYIOT HU3KHE
cTpeMAcHUS B XXKU3HU. OHH COCPEAOTOUYCHBI
B OCHOBHOM Ha COI[MaABHOM ODECIIeYEHUH U 00-
A2AAHHH BELIAMHU, KOTOPbIE SIBASIOTCS IMOACMa-
MH yCIIENIHOTO o6pasa KU3HU. B aTux cempsax
HE BKAQABIBAIOT CPEACTBA B 0Opa3oBaHue, HO
MEYTHI O IPOLBETAHUU OYEBUAHEL PopuTesn
MCIBITBIBAIOT TPYAHOCTH B IIOHCKe ce0s B HO-
BOil peasbHOCTH. CTpEMACHUS U )KU3HEHHBIE
CTPaTErMU MOAOABIX AIOAEH M3 IEPBBIX ABYX
cerMeHTOB 0bIecTBa AMHAMHU3UPYIOT IIPOUCXO-
Asiliyie u3MeHeHus1. TpeTbst 06AacTb BbICTyIIaeT
B Ka4€CTBE TOPMO3HOU CUCTEMBI, 110 KpalHEN
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Mepe, B eBponeiickux crpaHax. B Kurae u Boer-
HaMe, TAC€ 9KOHOMHYECKHH yCIIeX OTKPBIBACT
MHOXECTBO HOBBIX BO3MOXHOCTEH, GeAHBIE
AIOAM SIBASIIOTCSI TBEPABIMU CTOPOHHHKAMU
AaAbHEHIINX pedopM, [ToAarasi, 4TO B CAy4ace
IPOBEACHUS 3TUX pePOPM OHH TAK)KE CMOTYT
cratp ux Genepunuapamu (Peng, Shao, 2013;

Qing, 2014).

3.6. CBEpPCTHMKM 1 HOBble CpeacTBa
MACCOBOW MHpOpMaLmn

CBepCTHHKH SIBASIIOTCS B IOAPOCTKOBOM BO3-
pacre HanboAee Ba)XHON HOPMATHBHOM TOYKON
OTCYeTa, BAKHEE POAUTEACH M IIKOABI, HX CO-
IIMaABHOE BAMSHUE AQ€T O cebe 3HATh BE3AE,
TA€ €CTh BO3MOXXHOCTb B3aMMHOTO KOHTaKTa.
B xoMMyHHCcTHYECKHE BpeMEHA CYLIECTBOBAA
00bIYail OPraHU3aL UK AASL MOAOABIX AOACH
MECT U KOHTAKTOB «IIOA OCOOBIM HaOAIOACHHU-
eM>». DTO OBIAU PA3AHYHOTO POAA OPraHHU3ALUU
1 06 bepnHeHns (B 06AaCTH CIIOPTA, HCKYCCTBA,
x066u, MOAUTHKH), MOAOAEXKHBIE AOMA, ObIIIe-
CTBEHHBIE LIEHTPHI — BCE TIOA KOHTPOAEM CO-
nuaAucTHYecKoro rocypapcrsa. CeroaHs ator
BHA OIIEKH HaA MOAOAEKBIO YXOAHUT B IIPOLIAOE
(B HauGoAce pa3BuTOIl POpME OH OCTAETCS elle
Bo Brername u Kurae). Ha mecre cTaprix opra-
HU3AIUH MOSABASIOTCS OPTaHU3AIUH HOBOTO
tuna — HITO, BosonTepcTBo. Ho aTo He Te
YYPEKACHU S, OPTAaHU3AIMH HAH ACCOITMALIMH,
I'A€ MOAOAEXb )XUBET COOCTBEHHOM >KU3HBIO
U AIOOUT IPOBOAUTD BpeMsl. Takum MecToM
ceroaHs aBasercsa MHrepHer. Ero pooctynHocTs
BO BCEX ITOCTKOMMYHHCTHYECKHX CTPaHAX HE
SIBASICTCS npo6AeM01>'1. Ha ceroansmuni Aeap
AOCTYII K CETH UMEET CBbIIIE 98% HEMELIKOH,
95% TTOABCKOM, AATHIILCKOH, 6oarapckoit, (Leven
U Ap., 2015, C. 121), 84% BeHTrepCcKOU (Kitta, 2013,
c. 355) 1 69% pymbIHCKO#H MoaoaéxH (Stoica,
2014, . 98).

Ocobbli1 HHTEpEC BBI3BIBACT BOIIPOC O BAUSI-
Hue VIHTepHeTa Ha IPOCTPAHCTBO CBOOOABL AAS

MOAOABIX AIOACH B CTPaHaX, KOTOPbIE KOTAA-TO
aTy cBo6OAY OrpaHMdMBasn (HEKOTOPBIE AcAa-
10T 310 A0 cux nop’). OTBeT Ha 3TOT Bompoc
HACTOABKO YAUBHTEABHBIH, HACKOABKO H OOBIK-
HOBEHHbIN. VIHTepHET, A2%Ke KOHTPOAUPYEMBIH,
3HAYMTCABHO YBEAMYHMBACT IIAOIIAAL CBOOOADI
MOAOACKH. B TO e Bpemst connaabable GyHK-
unu MHTtepreTa Bee vame obcyxaarorcs (Leven
u Ap., 2015; Federowicz, Ratajski, 2015). C oanoi
CTOPOHBI, OH IIPEAOCTABASCT OECKOHEYHBIE BO3-
MOXHOCTH M YAOBACTBOPSIET BaXKHbIE MOTPe6-
HOCTH )KM3HH MOAOABIX AIOAEH (COIIMaAbHBIE
OTHOILIEHUI, TBOPYECTBO, IKCIIEPUMEHTBHI CO
CBOMM cOOCTBEHHBIM f1), C APYTOH — SIBASICTCSL
POPyMOM AAST AMCKYCCHIT O BAXKHBIX COLIHUAAD-
HBIX IPOOAEMAX, YYUT IPAKAAHCKON aKTUB-
HocTH. EcTh MHOTO HCCACAOBaHUIL, KOTOPDIE
II0OKa3bIBAIOT, YTO HOBbBIC CPEACTBA MacCOBOM
MHPOPMALIMU HE TOABKO MCHSIOT HABBIKU H IIPU-
BBIYKH, OHU U3MEHAIOT MO3T, 3aCTaBA SIS ITOAD-
30BaTeACH MHAYE MBICAUTb, 1yBCTBOBATH, HHAIC
CMOTpETb Ha MUp, HHA4Y€e €ro 00y4aioT U HHBIM
06pasoM B HeM (BEPOATHO, TI0 ITOF Ke IPUIHHE)
dynkuuonunpywor (Carr, 2013: ¢. 141 U AaAce).
B ceTn pacTeT B 4HCTOM BHAE «COLIMAAHM3ALIHS
O0A COOCTBEHHBIM IPUCMOTPOM > (Tenbruck,
1962). Tem He MeHee, VIHTepHET He co3AaeT cy-
LICCTBCHHBIX HAPYILECHUH B COLIUAABHOM IIPO-
CTPaHCTBE HHTEPECYIOLUX HAC CTPAH, OH TAKXKE
BIIMCBIBACTCA B NIEH3aXK APYTUX YUPEKACHHI,
KOTOPBIC HE OOACIIAIOT 32aAa9y MOAOACKH B
IIOHCKAaX CBOETO HOBOTO MOPAABHOTO KOACKCA.

BoiBOAbI

COL[I/IaALHO-KyAI)TypHOC IIPOCTPAHCTBO, B KO-
TOPOM HPOBOAUTCS COTHAAN3AIUST MOAOAOI'O
IIOKOACHHU S B IOCTKOMMYHHCTHYCCKHUX CTPAHAX,

7

B Kurae MHTepHET AOCTYyIEH TOABKO 4Yepes
KuTaiickoro oneparopa baidu.com, Bo Beetname
€ 2003 I. 3AKOH 3aIIPELIACT Pa3MEIIaTh B COL{UAABHBIX
cersix (tuma fb, twitter) Ar06yr0 napopmannio, Kpome
AMYHBIX AAHHBIX.
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SIBASIETCS CIIELUPHIECKUM MPOCTPAHCTBOM.
OmnpepeAsIoT ero He TOABKO 3P PEeKT AOKAAD-
HOCTH, CTOAKHOBEHU S FAOOAABHBIX TEHAEH-
UM, UAEH C IEHHOCTAMU MECTHBIX YCAOBMH,
HO U HHAMBHAyaAbHbIC (crienuduyuecKue AAs
AQHHOH CTPaHbl) TPACKTOPUH OTXOXKACHHS OT
koMMyHu3Ma. CocyliecTBOBaHHE pa3AHYHBIX
AKCHMHOPMAaTHBHBIX ITOPSIAKOB M HE AO KOHIIA
OINPEACACHHBIX OTHOLIEHU I MEXAY Pa3AUYHBbI-
MH 9A€MEHTaMH HOBOCGOPMHPOBAHHOM CHCTE-
Mbl paboTaeT Tak, YTO aAANTALHOHHBIE IIPO-
IIECCHI TEPAIOT HAIIPABACHHE U CTAAKHBAIOTCS
c npobaemMamu. B caydae MOAOAOTO ITOKOACHMSI
3TO O3HAYAET POCT B AMHAMMYECKH MEHAIOLICHCS
U AUMOPQHOI COIIMAABHOM CPEAE.
[TpaBuTeabcTBa cTpeMsTCS 0OECHEYUTS
HAUAYYIIHE YCAOBHSA AAS )KM3HEHHOTO CTapTa
MOAOAEXH, CO3AaBasl TEM CAMbIM U3 MOAOAOTIO
IIOKOACHHM S BAXXHBIH KaITUTAA AAS IPEOAOACHU S
IIMBHAHM3AIJHOHHOTO Pa3pbIBa, OTACASIOIIETO
INOCTKOMMYHHUCTHYECKHE CTPAHBI OT Pa3BUTHIX.
B 0 >xe BpeMs npeAnpUHSATbIE UMM ACHCTBU S
He BcerAa QYHKIITMOHAABHBI AASL 9TOM LICAH.
Pedopmbl 0bpasoBaHust B 60ABIIHHCTBE CTPAH
HEYMEAO PEAAM30BAHbI, MEXaHUYECKU HMHTHPY-
IOT pEIEHU I, IPOABUTIAEMbIE MEXAYHAPOAHBIMH
oprauusanusmu (OOH, O9CP, Beemuphbpiii
6ank). [Tomumo Kutas u Boernama, rae BHEApE-
HHE 3aITAAHBIX PEIIEHUH OrPaHUYEHO, KAIOUEBBIE
3aHHTEPECOBAHHbIE CTOPOHBI 0OPAa30BATEABHBIX
HM3MEHEHHUH B APYTHX CTPAHAX Pa304apOBaHBI
srumu usmeHenusimu. ObpasoBanue numeer
caabble CBSI3U C PHIHKOM TPYAQ, HE IIPUBOAUT
MOAOAEKb K HOHHUMAaHHIO COBPEMEHHOTO MUPA.
B 10 Bpemst kak Mup craHOBUTCS Bee boaee rao-
6aAU3HpPOBaHHBIM U TpebyeT GOpPMHUPOBAHUS
UACHTUYHOCTH, OTKPBITOH AAS Pa3HOOOpasusl,
INPaBUTEABCTBO U MOAUTHUKHU COCPEAOTOYHAH
BHUMaHHE Ha YKPEIIACHUH CBI3EH C HAIlHO-
HaABHBIMH TpasuHAMHU. B caydae mocrkom-
MYHHUCTHYECKUX CTPAH 3TO AOTUYHO U HAPSAAY
C 3THM cO3AaeTCs Hebe30macHoe IPOCTpaH-
CTBO AAS BCIIAECKA HallMOHaAu3Ma. B atux
ACHCTBHSX NPABUTEABCTBO IOAACPKUBAIOT

PEAUTHSA U II€PKOBb, AKTUBU3UPOBABIIHECS
B [IOMCKE PbIYaTrOB BAMSHUSA Ha MOAOAEXD, HE
00513aTEABHO C LICABIO YAOBACTBOPCHUSI €€ AY-
x0BHBIX noTpeOHOCTe. Koraa peus 3axoaur o
CpeACTBaX MaCCOBOH HHPOPMALIMH U MACCOBOMH
KYABTYpe€, B HAUOOABLICH CTEIICHU IIPOSIBASICTCS
HOOL[PEHHE NOTPEOUTEABCTBA, KOTOPOE CTAAO
6CSYCAOBHOﬁ JKU3HEHHOH Qpuaocoueii MoAo-
ABIX AIOACH. YOEXKAEHHOCTh B O4EBUAHOCTH
TaKOTO MTOAOXKEHHU S AEA U YPE3BHIYANHO CAOXK-
HBIE YCAOBHU I, B KOTOPBIX CTAAO KUTh MOAOAOE
IIOKOAEHHE, CKAOHSAET COBPEMEHHBIX POAUTEAEH
K TOMY, YTOOBI AATb ACTSIM BCIO HEOOXOAMMYIO
noaaepxky. [Toatomy skusHb 6oAbIIMHCTBA
ceMeH B IOCTKOMMYHHUCTHYECKHX CTPaHaX CO-
cpeAOTOYEHA Ha obecredeHUH OyAyLIIero AeTei
U UX IOTPEOHOCTEH, YaCTO 3TO IPOUCXOAUT B yc-
AOBHU X HEAOCTATOYHBIX CEMEHHBIX PECYPCOB.
OnucanHble TCHACHIIMH BapbUPYIOTCS B 3a-
BHCHMOCTH OT MECTHOM CIIEITUPUKH, HO BE3AC
MOKa3pIBAIOT, YTO COLIMAABHOE TPOCTPAHCTBO
OYEHb CAOKHOE U AO CUX ITOP MHOTHE B3TAS-
ABl B 9TOM OTHOIIEHUU ABAAIOTCS KYALTYPHO
HE3PEABIMU. DTO MPOCTPAHCTBO HE SBASCTCA
APY>XECTBEHHBIM AASl MOAOAOTO IMTOKOAEHHU A,
KOTOPOE BBHIPOCAO IIOA AABAEHUEM OYEHD Pas-
AMYHBIX KOMMYHUKAaTHUBHBIX U KYABTYPHBIX
BAUSHHUN U TOABEPTAETCA BO3AEHCTBUIO MHO-
TUX PHCKOB, KOTOpPbIe B 60ACEe Pa3BUTHIX CTpa-
HaX y>K€ YMEHBIIMAHCH B CBA3U C UX Ay4lIei
9KOHOMHYECKOM CUTyanuel u 6oaee 3peAbIMU
MHCTUTYIITMOHAABHBIMU MEXaHU3MaMH.
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Abstract:

Keywords:

Abstrakt:

Stowa kluczowe:

During the coronavirus pandemic, distance learning does not properly perform such important function of higher
education as social selection. This is illustrated through the prism of Pitrim Sorokin’s theory of social mobility. One of
the provisions of this theory assumes that school (educational institution) is a social elevator through which there is an
upward movement, and that due to the social functions of school (testing, selection, distribution) processes such as
selection of best, most skilled, or talented individuals and their promotion take place. Distance education in modern
Ukrainian version makes openings of the social “sieves” too large. So, firstly, not only best and most capable ones can
go through them. Secondly, such system of education can lead to improper acquisition of knowledge by the students.

social selection, social sieve, social mobility, social functions of education, distance learning.

W okresie pandemii koronawirusa poprzez wprowadzenie ksztatcenia zdalnego ostabiona zostata funkgja selekcyjna
szkolnictwa wyzszego. Zostato to zobrazowane poprzez odwofanie sie do teorii mobilnosci spotecznej Pitrima Sorokina.
Teoria ta zaktada, Ze szkota (instytucja edukacyjna) jest spoteczng winda, dzieki ktdrej nastepuje ruch w gére. Szkofa petni
funkgje selekcyjne (testowanie, selekcja). Dzigki tym procesom nastepuje selekcja najlepszych, ktérzy maja najwieksze
osiagniecia, s najbardziej utalentowani i maja najwieksze szanse na sukces. Ksztatcenie na odlegtos¢ we wspétczesnej
ukrairiskiej szkole sprawia, ze otwory w selekcyjnym ,sicie” s3 zbyt duze. Po pierwsze, moga przez nie przejs¢ nie tylko naj-
lepsi i najzdolniejsi. Po drugie, taki system edukacji moze prowadzic do niewfasciwego przyswajania wiedzy przez uczniéw.

selekcja spoteczna, sito spoteczne, mobilno$¢ spoteczna, spoteczne funkcje edukacji, ksztatcenie na odlegtosc.
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Problem Setting

he coronavirus, which has caused one of the

largest epidemics of modern times, not only
damages people’s physical health, but also affects
development of all spheres of society. Countries
are forced to look for optimal ways and take
certain measures to maintain proper functioning
of political, economic, social, or legal system.
Such ways and measures have been introduced
in the field of education, including higher edu-
cation. In Ukraine, the answer to the challenge
of spread of the disease and the need to “keep
the distance” was distance learning introduced
in higher education institutions. But first steps in
the application of this form of education showed
that our education system was not technically,
methodically, and organizationally ready for this.
How to present material, which platforms to use,
how to evaluate the work of students — this is not
a complete list of problems faced by the higher
education system. This situation may negatively
affect the quality of socio-professional structure
in some future.

When analyzing modern problems of educa-
tion, we often turn to the classics of sociology.
It is in their theories where we find explanations
and answers to current problems. Ideas of social
selection in education from the theory of social
mobility of famous sociologist Pitirim Sorokin
can help to find out what can be results of the
distortion and improper performance of educa-
tion or its functions in the future.

Analysis of scientific literature proves that
the problem of social selection is quite relevant.
From a theoretical standpoint, Meiyao Wu’s work
Education and Social Selection in Ancient China:
Semantics, Conceptual Transformation and Social
Change (2015) seems interesting. It examines
transformation of the concept of education in the
Zhou dynasty of China, as for the process of social
selection, which concerns distribution of both

Pidkurkova, I. (2021). The proble

n of social selection in th
the prism of Pitrim Sorokin's theory of social mobility). Yc (

system of higher education in the conditions of dis

knowledge and social ranks. The research showed
that the semantics of education was closely tied to
changing principles of social selection and chang-
ing Chinese cultural concept of Tian (Heaven).

The theory of cultural and social selection of
Walter Garrison Runciman (1998) deserves special
attention. He proposes a concept of three levels
of selection which correspond to three types of
social behaviour of modern man. This is, firstly,
the level of natural selection, which is related to
genetics. Secondly, the level of cultural selection
that is associated with acquired behaviour. Third-
ly, the level of social selection that is associated
with “imposed” behaviour. Runciman also makes
two interrelated hypotheses — qualitative change
is an integral part of an object of selection, and
possibility of selection depends on characteristics
of environment.

The starting points of the theory of social se-
lection are found in the works of Pitrim Sorokin.
Analyses of his scientific legacy are in the works
of Dmitry Uzlaner and Kristina Stoeckl (2017),
Emiliana Mangone (2018), Valentina Chepak
(2012). Thus, Uzlaner and Stoeckl (2017) consider
Sorokin’s legacy in four aspects: his emphasis on
values, his notion of “sensate culture”, his ideas
about family, and his vision for moral revival.
Emiliana Mangone (2018) critically analyzes
Sorokin’s theories: cultural dynamics; relation-
ship between culture, society, and personality;
social mobility; and socio-cultural causality of
time and space. She notes that these theories
are relevant in contemporary cultural contexts.
Valentina Chepak (2012) considers possibilities
of using Sorokin’s ideas concerning education,
social mobility, and selection in modern realities

The purpose of the article is based on the pro-
visions of Sorokin’s theory of social mobility to
find out what problems of modern (emergency)
version of distance learning may have an impact
on proper performance of social selection func-
tion by educational institutions.

ance learning (through
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Provisions on Social Selection
in the Theory of Social Mobility
of Pitirim Sorokin

The basis of Sorokin’s theory of social mobility is
the position that between strata of society there
are certain “holes”, “stairs”, or “elevators”, which
allow individuals to move up or down from one
stratum to another (Sorokin, 1992). In other
words, a person who is in one or another social
stratum has an opportunity to change his or her
social status or position in social hierarchy.
According to Sorokin, functions of social
circulation are performed by various social insti-
tutions, among which school (educational institu-
tion) plays an important role. In societies where
schools are accessible to all their members (in
other words — in democratic societies), education
system is a “social elevator” that allows a person
to move from the very bottom to the very top.
Sorokin notes that in any society there is
a special mechanism that controls the process of
vertical circulation. This control consists, firstly,
in testing individuals to establish their adequate
performance of social functions; secondly, in se-
lection of individuals for certain social positions;
thirdly, in appropriate distribution of mem-
bers of society in different social strata, in their
promotion or degradation. Thus, the researcher
understands social selection as social sorting of
individuals within groups and strata of society:
prevention or rejection of unsuitable, and, on
the contrary, selection of proper individuals. It
means that within a stratified society there are not
only channels of vertical stratification, but there
is also a kind of “sieve” that sifts individuals and
determines them to have a certain place in society.
What is worth mentioning, Sorokin admits
that usually the main social function of school
(educational institution) is transfer of a certain set
of knowledge to a student, and correction of his or
her behaviour. But the fundamental social func-
tion of school is not only to find out whether the
student has mastered knowledge given to him/
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her or not but, above all, to determine through
examinations and observations who is talented
and who is not, who has certain abilities, how
they are manifested, which of them are socially
and morally significant. In general, the whole
system of education with its obstacles, barriers,
observations, with gradual progress is a rather
complex “sieve” that separates “the capable” in-
dividuals from “the incapable” ones.

Sorokin’s ideas are quite relevant even nowa-
days. Modern institutions of higher education use
testing, selection, and distribution mechanisms
to promote members of society on the social
ladder. Thus, to enter a higher education insti-
tution applicants take an external independent
evaluation test (which acts as a “sieve” through
which those interested can rise to the first step
of higher education) and, while studying, receive
certain points and grades that differentiate stu-
dents by knowledge and abilities. They also take
exams, undergo internships, acquire one or an-
other degree of professional skills, etc. As a resul,
some students drop out on the way while the rest
of their colleagues get a bachelor’s degree. But
thanks to democracy of higher education, many
students have an opportunity to obtain a master’s
degree (after passing appropriate levels of selec-
tion and testing). And these are usually the most
enduring, the most diligent, the most capable,
and generally the best students of their group.

Problems of Modern Higher
Education in the Conditions
of the Pandemic

The year 2020 made some adjustments to this
selection system. Forced transition to the distance
education system, caused by the coronavirus,
made it clear that there were certain problems
that affected functioning of education system
as a whole and the performance of its functions.

As justly noted by Charles Hodges, Stephanie
Moore, Barb Lockee, Torrey Trust, and Aaron

tem of higher education in the conditions of distance learning (thro

e.7(11), 22-29. https;//doi.org/10.24917/ycee.2020.11.22-29



https://members.educause.edu/charles-hodges
https://members.educause.edu/stephanie-moore-2
https://members.educause.edu/stephanie-moore-2
https://members.educause.edu/torrey-trust
https://members.educause.edu/mark-aaron-bond

Bond (2020), effective online learning is the result
of careful scheduling and training planning with
the use of a systematic model for design and devel-
opment that includes not only instructions how
to define contents and what is necessary to cover,
but also careful attention to the way of supporting
different types of interaction important for the
education process. The time to plan, prepare and
develop a fully interactive university course is
usually from six to nine months before the time
to launch. In case of the pandemic, the time to
plan, prepare, and develop changed to a period
from one day to several weeks. Thus, training in
a hurry, with minimal resources and lack of time,
may be set as emergency remote teaching (ERT).
The authors define emergency remote teaching
as a temporary one, and as an alternative educa-
tional mode caused by the crisis circumstances.
The main goal of these circumstances is not to
recreate a solid educational ecosystem, but rath-
er to provide temporary access to training and
educational support in a way it can be quickly
installed and also constantly available during case
of emergency or crisis. A quick approach to ERT,
however, may degrade the quality of the courses to
be conducted (Hodges et al., 2020). ERT assess-
ment is to be focused more on context, input data,
and process elements than on product (training).
Everyone involved in this abrupt transition to
online teaching/learning needs to understand
that these crises and disasters also create distur-
bances in the lives of students, faculty, and staff.

In the view of Gloria Tam and Diana El-
Azar (2020), new solutions for education system
(caused by the coronavirus, the pandemic, and
the need to move to distance education) may
bring much-needed innovations but at the same
time, taking into account digital divide, new
developments in approach to education increase
the gap of participants equality in educational
process. Thus, scientists noted that “COVID-19
has become a catalyst for educational institutions
worldwide to search for innovative solutions in
a relatively short period of time” (the emergence
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of interactive applications, access to training
materials via live TV broadcasts, etc.; Tam, El-
Azar, 2020). Also, as the authors point, this
situation launched “learning consortiums and
coalitions taking shape, with diverse stakeholders
— including governments, publishers, education
professionals, technology providers, and telecom
network operators — coming together to utilize
digital platforms as a temporary solution to the
crisis” (Tam, El-Azar, 2020). However, quality of
education largely depends on level and quality of
digital access. Many students in less developed
countries are focused on lessons and tasks sent
via tools such as social media, WhatsApp, or
email. Besides, obstacles to high-quality education
with digital technology may impact students’
wellbeing with regard to costs of digital devices
and rates schedule.

Talking about positive and challenging aspects
of distance education in the context of the pan-
demic, Steve Brammer and Timothy Clark note
that “COVID-19 led to significant innovation in
our universities regarding the processes and time-
tables of academic governance” and that “these
innovations in normal academic processes intro-
duced considerably greater agility and capacity for
innovation into our courses and programmes”
(2020). Moreover, the authors emphasize that
professors/tutors have to adapt to the new cir-
cumstances and the susceptibility of scientific
and educational communities to experiment
with new ways to participate in teaching and
research. However, Brammer and Clark admit
that “the pandemic has necessitated the largest
and quickest transformation of pedagogic and
assessment practice ever seen in contemporary
universities” and that these issues “put pressure
on institutional systems of quality assurance
and governance as well as increasing workload
for faculty and professional staff” (2020). In
turn, students are concerned about how current
situation may affect their training, evaluation,
organizing internships, international study tours,
and exchanges.
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Risks of distance education in pandem-
ic conditions are also mentioned by Dmitriy
A. Shtykhno, Larisa V. Konstantinova, and Ni-
kolay N. Gagiev (2020). Along with advantages
of online education (potentially high degree of
individualization, variability of education in
terms of content, presentation of material, and
certification), the authors admit that there is
a number of problems that many universities have
experienced due to the pandemic. Among them
we may find: instrumental tool set of problems
(technical equipment of universities and home
gadgets, stability of the Internet connection),
methodological block (the need to methodically
reformat educational materials, “to upload” them
into a new remote format), psychological block
associated with the problem of interpersonal in-
teraction between students and professors/tutors.
The scientists also talk about risks associated with
already existing distance education model. These
are: the risk of increasing educational inequality,
growing under the influence of digital divide; the
risk of overstrain both of students and professors/
tutors (in remote mode that has a negative impact
on their social psychological, and physical state);
the risk of degradation of education’s quality.

In Ukraine, in reaction to the coronavirus, the
Ministry of Education and Science announced
that the transition to distance learning should en-
sure permanency/incessancy of educational proc-
ess and at the same time observe the rules and act
in accordance with all circumstances associated
with the pandemic (see Letter from the Ministry
of Education and Science of Ukraine, 2020).

Numerous empirical studies made it avail-
able to identify advantages and problem areas in
implementation of emergency remote teaching.
Thus, in April and May 2020, State Service of
Education Quality of Ukraine conducted an
anonymous survey among professors/tutors and
students of higher education institutions (see
Information and Analytical Report, 2020). The
above-mentioned state organization conclud-
ed that professors/tutors and students almost
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unanimously identified the most important
advantages of distance learning: flexibility in
choosing the most convenient conditions (place
and time), development of theoretical material on
various online platforms, and individualization
of learning. Among factors that negatively affect
the quality of distance learning technologies and
lead, in particular, to a low level of student in-
volvement in learning and also prevent professors/
tutors to provide quality educational services, the
respondents included: problems of uninterrupted
Internet access, lack of necessary equipment and
skills, or lack of self-organization. In addition,
both the students and the professors/tutors who
took part in the survey emphasized the problem
of lack of live contact, irregular communication,
which can be, among other things, caused by
biased evaluation.

Nataliya Vasilieva (2020) also writes about
the problems of insuflicient self-organization
of students. In particular, the author notes here
following existing difficulties: lack of desire to
learn at a distance, lack of basic knowledge for
distance learning in chosen specialty, insufficient
recommendations of professors/tutors on distance
learning tasks, lack of time to prepare for distance
learning, etc. Difliculties of students’ self-organ-
ization were connected not only with lack of
necessary experience of independent educational
work, but also with issues of organizational-peda-
gogical and information-communication support
of distance learning. These aspects include: dif-
ficult identification of participants in educational
process, low quality of the Internet connection,
and lack of direct contact between professors/
tutors and students, which makes it difficult to
share experiences and solve educational problems
(Vasilieva, 2020).

According to the results of another survey
taken among students of Ukrainian universities
(Moroz et al., 2020), main advantages and disad-
vantages of distance learning were easily identi-
fied. As the respondents mentioned, advantages
included opportunity to study at a comfortable
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pace, ability to master curriculum at a convenient
time and in a comfortable environment, provid-
ing an individual approach, etc. On the other
hand, disadvantages of distance form of education
mentioned in the survey were: imperfection of
motivation system in the object of educational
communication, insufhicient level of self-organi-
zation and responsibility, imperfection of tech-
nology and methods of receiving/transmitting
educational information (knowledge), learning
outcomes assessment procedures, lack of ability
to provide so-called living practice, and potential
risk in unmistakable identification of the object
of educational communication, especially during
exams or current tasks.

Another survey on socio-economic issues
during the coronavirus pandemic, conducted
among students and professors/tutors of Ukraini-
an universities in March 2020 by H.S. Skovoroda
Kharkiv National Pedagogical University, identi-
fied main positive aspects and certain problems
of distance education (Prokopenko, Berezhna,
2020). In the students’ opinion, positive things
are, for instance, development of discipline and
self-organization and opportunity to receive ed-
ucation at a convenient time in a convenient
place. Professors/tutors mention their new roles
as mentors who coordinate the learning process,
constantly improving their course as well as in-
creasing their creativity and skills in line with
innovation. At the same time, problematic issues
became relevant — not all universities were techni-
cally prepared for distance learning. In addition,
there are certain psychological problems — lack of
live communication, significant increase in tasks,
lack of time to complete them, and difhculties in
individual counseling of students.

Problems that arise in the process of distance
learning can lead to several interesting conclu-
sions. Firstly, not only the most capable students
but also those who are not endowed with the best
knowledge and skills can get a university degree.
Secondly, for various reasons universities can lose
talented students. The result can be in the fact
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that university graduates — potential future of
professional structure of society — will not be able
to perform their job functions properly.

Dictated by necessity, the emergency form of
distance learning in the implementation process
has shown a large number of problems that com-
plicate selection and hinder its full implemen-
tation. Conventionally, these problems can be
divided into technical, motivational, concerning
integrity, communicational, and practical ones.

Technical problems include, firstly, different
conditions of Internet access (today, unfortunate-
ly, not everyone has a stable Internet connection).
Secondly, different capabilities of tools and devic-
es with which online learning takes place (laptops,
tablets or phones are not always equipped with
necessary applications or have high quality of
video and audio). There is also the problem of
student identification — no video can call into
question presence of a particular student on the
other side of communication.

Technical problems can slightly change the
selection according to the level of knowledge,
and in learning process it is possible to “lose”
talented students due to property selection or
place of residence. At the same time, the problem
of identification can facilitate the passage through
the “sieve” of not only the best individuals.

The problem in this case may be willingness,
ability, and desire of students to acquire knowl-
edge remotely. Not every person can maintain
motivation to study at home. The percentage of
students who do not need this control is rather
low. In addition, students have a temptation and
enough opportunities for “dependent” learning, It
is impossible to reliably control the observance of
academic integrity during presenting homework
or answering at classes (one can read directly from
prepared material, so it is difficult to assess the
depth of such response). The same goes for exams.
It is not possible to reliably determine whether
students passed the test on their own. To do
this, they could use another person’s (e.g. some
more prepared student’s) help. Thus, it is not only
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a university’s fulfillment of a fundamental social
function - to find out whether this student has
mastered the knowledge given to him/her or not,
but also to identify real abilities of students, their
social and moral qualities. The testing mech-
anism mentioned by Sorokin can “pass through
the sieve” (2020) not only the worthy ones, but
also those who tried to climb in dishonest ways.

Another consequence of distance education is
also lack of social interaction, communication and
discussion, which increases efficiency of learning
process. Firstly, there is not enough communication
with fellow students to share experiences. Secondly,
direct contact between teacher and student is not
sufficient enough. As a Japanese wisdom saying
states, “one day of communication with a great
teacher is better than 1000 days of hard studies”.

Due to communication, discussions, exchange
of ideas and experiences, the functions of knowl-
edge transfer and assimilation mentioned by
Sorokin are carried out, and a professor/tutor
has the role of a person who performs testing,
selection, and determines abilities and talents
of students.

Problems of distance learning concern also
practical classes. Thus, laboratory work and indus-
trial practices are somehow limited. In addition,
not every profession can be mastered remotely
(e.g. all medical professions). In this case, the
process of testing, selection, and distribution (for
suitable or not suitable to perform those or other
practical functions) is much more complicated.

Conclusion

As Sorokin noted, social significance of educa-
tional institutions, which is constantly growing,
opens up opportunities either to bring great pub-
lic benefit (in case of proper organization) or great
harm (in absence of such). The emergency form
of distance education, which is currently used
in the pandemic, is mostly focused on context
and main components of learning process as
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well as on its maintenance in a crisis situation. It
has provided many advantages and has opened
up new opportunities. At the same time, or-
ganized in a relatively short period, it identified
a number of problems that may affect proper
performance of education and its basic functions.
Pitirim Sorokin’s ideas concerning the role of
school (university) in testing, selection, and dis-
tribution of individuals on the steps of the social
hierarchy work in modern conditions. However,
all of identified above organizational, techni-
cal, psychological, communicational, and other
problems of modern emergency education have
highlighted the risks associated with the fact that
mechanisms for assessing abilities, capabilities
and knowledge of students, adequate selection of
the best and most capable and their distribution
among different social groups may not work. The
openings of the social “sieve” can become either
too large and miss “the incapable ones” to per-
form certain social roles or, as in case of technical
problems, “clog” and prevent “the capable ones”.
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NAHOEMUWA KAK OAKTOP
TPAHCOOPMALIW NPAKTUK HA
YKPANHCKOM PbIHKE TPY[A

(HA MPUMEPE MOJTOOEXW I. XAPbKOBA)

PANDEMIC AS A FACTOR OF TRANSFORMATIONS
OF PRACTICES ON THE UKRAINIAN LABOR MARKET
(ON THE EXAMPLE OF KHARKIV'S YOUTH)
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AHHOTaLusA: B cTatbe uccnenyetca npobnemarvka BANAHUA NaHAEMIN Ha NPOLLECCHl TPAHCOOPMALWMN NPAKTUK HA YKPaUHCKOM
pbIHKe TpyAa. [Ins 3T0ro B KauecTBe IMNUPUUECKOTO Kelica Obina BbiGpaHa MONOAEXb OHOTO U3 KPYMHEiLLnX Me-
rano/ncos YkpauHbl. ABTOp Npe/niaraeT aHanu3 pe3ynbTaTo NUI0THOT0 KONMYECTBEHHOTO UCCNIE0BAHMSA METOLIOM
OHNaiH-0mpoca. B 3ToM UCCIe0BaHINM NPOBOANTCA aHaNN3 GeHOMEHANbHOCTY 1 MPOLIECCYalbHOCTI TPY/0BbIX NPAKTUK
MonoAexu ropoaa XapbKoBa B YCIOBUAX NaHAEMUYECKOii CUTyaLK. Vi3meHeHIs B TPYA0BbIX CTaTycaX, BO3HUKLLNE
B pe3y/bTaTe NaHAEMUYECKOi CUTYaLLMI, BOCTPUATIE MPOLIECCOB M3MEHEHMIT Ha PbIHKE TPY/a HAXOAATCA B LEHTpe
BHMMaHNA aBTOPa CTaTby. B YacTHOCTM, B pe3ysbTaTe NCNOb30BaHUA Kackada MeTOJ0B aHanu3a (GakTopHblit
1 KNacTepHbli) BblAENSIOTCA TPY TPYNNbl PCOHAEHTOB (MAEANACTbI, NParMaTuKy, NpoGeccMoHanbl-MaTepuanmcTbi),
noapo6Ho nccneayTCs UX XapakTepucTuku. MpefnaraloTcs BbIBOAbI 0 CTPYKTYPaX U NOTEHLMANbHbIX TeHAEHUMAX
W3MEeHeHuUiA, 0 cnelndyKe TPAHCOPMALIMYM NPAKTIK Ha PbIHKE TPYAA YKPAUHCKMX Meranonncos (Ha npumepe XapbKosa),
a TaKke 0 NOTEeHLMANbHbIX PYNNaX PUCKA C TOUKIA 3peHNA BO3MOMHbIX MUTPALIMOHHbIX HACTPOEHHIA 1 OPUEHTALIMIA.

KnioueBbie cnioBa: naHgemus, TPYAOBbIE NPAKTUKK, 0HJ'IaI7IH-0I'Ip0CbI, MoJiofiexb, XapbKOB, BocnpuAaTue.

Abstract: The article examines the impact of pandemic on transformation processes of practices in the Ukrainian labor market.
For this purpose, the youth of one of the largest Ukrainian cities was chosen as an empirical case. The author offers
an analysis of the results of a pilot quantitative study using an online survey. This study analyzes the phenomenal
and procedural aspects of young people’s labor practices in Kharkiv in a pandemic situation. Changes in labor status,
problems arising from the pandemic situation, perception of the processes of change in the labor market are in the
center of attention of the author of the paper. In particular, as a result of the use of a cascade of methods of analysis
(factorial and cluster), three groups of respondents (idealists, pragmatists, materialist-professionals) are distinguished,
which are studied in detail in terms of their characteristics. Conclusions are offered on the structures and potential
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trends of change, on the specifics of the transformation of practices in the labor market of Ukrainian cities (on the
example of Kharkiv), as well as on potential risk groups in terms of possible migratory attitudes and orientations.

Keywords:

pandemic, labor practices, online polls, youth, Kharkiv, perception.

BeepeHne

|_| AaHAEMMS KOPOHABHPYCa U €€ UMIIAMKAIUH,
K KOTOPBIM, IIPEXAE BCETO, CAEAYET OTHECTH
KapaHTI/IHHbIC MCPOHPI/IHTI/IH U U3BMCHCHM A B CO-
LIMaABHBIX [IPOCTPAHCTBAX TPYAQ, 00pa3oBaHMs,
MapKETHHTA, IIOTPEOACHM I, TOAUTUKH, CTAAU B
2020 TOAY OAHUM U3 CAMBIX HEOXXHUAAHHBIX, HO
BIIOAHE IPOTHO3UPYEMBIX siBAeHUH. C OAHOMH
CTOPOHBI, MBIl IMEEM AEAO C TUITUYHBIM «4EPHBIM
AeOeAeM>, C APYTOH — C AABHO IIPOTHO3HPYEMOM
IPO6AEMON, € KOTOPOIL AABHO YK€ AOAXKHA ObIA2
CTOAKHYTBCSI COBPEMCHHASI TAOOAABHASI LIMBU-
AM3ALIMA U KyABTYPa, B YACTHOCTHU — C YYETOM €€
MHTCHCHBHOH IIPOCTPAHCTBEHHOM MOOUABHOCTH,
HOAUTHYECKOH OTKPHITOCTH €€ HOACUCTEM C TOY-
KU 3pCHHSI IEPEMELICHUH U (Iepe)OTHECCHU S
(B ToM uncace u [peluacHTHPUKALMN) ATOACH
K Pa3AHMYHBIM COOOLIECTBAM, CTEIICHH SKOHOMH¢-
CKOH B3aHMO3aBUCUMOCTH Pa3AMYHbIX TAODAAD-
HBIX KAACTEPOB, CTPaH, COOOIIECTB U PETHOHOB.

C 3To¥ TOUKH 3pEHU ST HEYAUBUTEABHO, YTO
ITAHAEMUYECKHE COOBITUS U HX MOCACACTBH S
YIaAH HA «YHABOXKEHHYIO II0YBY >, BHIPAXKEHUEM

Tabnuua 1

4ero SABASETCSA AKTUBHASA, HHTCHCHBHAS U 3KC-
TCHCHBHAs PeakLjusl «obuecTBeHHOTO beccos-
HATEABHOTO>, KaK 0bl 310 0603HauuA I1. Bypase
(Burd'e, 1993). [ TokasaTeAbHBL cpes 3TOro Ham
MO3BOASIET CAEAATD AI06AS TIOMCKOBASI CHCTEMA.
Hanpumep, nouckosas cucrema «I'yra» B 2020
I. IPEAAATaET HAM CAEAYIOIIHE CIIMCKU CAMBIX
BOCTPEOOBAHHBIX U AKTUBHO HCIOAB3YEMbIX
sanpocos (cM. Tabauny 1).

Mp1 BuAHM, 4TO Goace 60% BCEX 3alPOCOB
(B TOM 4HCA€E M AGCOAIOTHBII «TOI-10>) HEPEHA-
CBILCHBI 3aIIPOCAMH, HAPAMYIO (30—35%) HAH
KOCBEHHO (30—35%) KaCaIOIMMHCS KOPOHABH-
pyca, ero conaAbHbIX, 5JKOHOMUYECKHUX, MCAU-
ITUHCKHUX, TOBCEAHEBHOCTHBIX, TOAMTHYECKHX,
00pa3oBaTeABHBIX U3MEPCHUI U IIOCACACTBHIA.
Y3ke caM 3TOT $paKT CBUAETEABCTBYET O TOM,
HaCKOABKO aKTyaAbHa AAHHAs PObACMaTHKA.
Brnpouem, sHaHuEBHII («4TO Takoe?»), mpak-
THUYeCKHI («KaK?») U HHCTUTYL[HOHAABHO-
3KOHOMHUYECKHH (IIOKYIIKH) aCIIEKThI TOXKE HE
OTCTAIOT, ACMOHCTPHPYS TAYOHHY POHHKHO-
BECHHS B TIOBCEAHEBHOCTD TPAKAAH YKPanHbI
npo6AEMaTHKU MaHACMHUH.

Ton-10 3anpocos ykpauHyes 8 nouckosoli cucmeme Google 8 2020 2. no pasHeim Kamezopusm

Ton-10 Ton-10 nokynok Ton-10 «Yro Takoe?» Ton-10 «Kak?»
- KOpOHaBUpYC - Macka meanumHcKas ... [laHgemna - KaK CLINTb MacKy
- KOpOHaBMpYC pekoMeHaauuu - flynbcokcumeTp ... KOpOHaBMpYC - KaK CAienaTb aHTUCENTUK ANA PYK
- Boibopobi B CLUIA - Pecnupatop ... IOKfayH - KaK NIeunTb KOPOHABUPYC
- Google Classroom -iPhone 12 ... hedont - KaK nepefaeTcA KOPOHaBMPYC
- (UMnTOMbI KOpOHaBMpYCa - AHTncenTuk .. ay0 - KaK NPaBUNbHO HOCUTb MacKy
- Haypok - [nuueput .. CHIOC - kaKk ymepna (BuHka lenna
- XonoctAuka - MNapauetamon .. kpawu - KaK BbIATY 3aMyX
- pa3gHukn 2020 - KapTuHa no Homepam .. KpUHX - KaK BepHYTb 060HAHNe
- KapaHTuH B YkpanHe - KBapuesas namna ... KAPaHTUH BbIXOAHOTO AHA - KaK CAienaTb BCé XopoLuo
-Zoom - KucnopopiHblil KOHUEHTpaTOp ... upe3BbluailHoe MONOXeHWe - KaK yAanuTb akKayHT B HCTarpam

(na primere molodeZi g. Har'kova. Yout
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OaHako B AaHHOI paboTe MBI BhIOHpaeM ce
KOHKPETHbIH paspes. [A06aabHOCTD, crcTeM-
HOCTb, YHUBEPCAABHOCTD 3TOTO BHI30Ba MEPEA
0611eCTBOM, TIOAMTUKOM, 3KOHOMUKOH, KYAb-
TYpO#, MEANA, YIIPABACHUEM TaKOBa, 9TO HH
OAHO ITAPTHKYASPHOE HCCACAOBAHUE HE MOXKET
OTPasHUTh UX AXKE CXeMaTHYeCKHU. Aaxe ecau
HCCACAOBATD 9Ty IIPOOAEMY 11O OTHOIICHHIO K
KOHKPETHOH COLMAABHOM Ipymie (MOAOAEKS)
HAM AKE €CAM CKOHIICHTPHPOBATh B3TASA Ha
KOHKPETHOMH IOATPyIIIE (MOAOACKD YKPauHbI
HAHM MOAOAEXb XapbKOBa), BCE K¢ MHOTOMEP-
HOCTb, BO MHOTOM HEOIIPEACACHHOCTD, HepasBe-
AQHHOCTb 1 aMOPPHOCTH OOBEKTA HCCACAOBAHHSI
HE [IO3BOASIOT OIIUCATH €TI0 YAOBACTBOPUTEABHO.

B nposiBACHUSX M TOCACACTBUSIX 3TOI IPO-
OAEMATUKH AASL XaPPKOBCKOH MOAOACKH MBI
CIIELIMaABHO O0palaeMcst K 9KOHOMUYCCKUM,
TPYAOBBIM U IIPOPECCHOHAABHBIM H3MEPECHUSM,
KOTOpBIE IT0AAraecM 0COOECHHO BaXKHBIMU. Beab
MMEHHO NPOOAEMa IKOHOMHUIECKOH U TPYAO-
BOM aAQNTALlMU CTAA2 OAHON M3 CAMBIX OCTPBIX
B IAHACMHYCCKHE BPEMEHA, O YEM CBHACTCAD-
CTBYIOT AQXe Y>KE IIPOBOAUBIIHECS UCCACAO-
Banus (Zizek, 2020; Klijn, 2020). Ilpu atom
MOAOACXKb, C OAHOI CTOPOHBIL, IIPEAIIOAATACTCS U
0XXHAAETCA KaK Hauboaee rubkast U AabUABHAS
I'PYIIIa C BBICOKOAAANITUBHBIMHU TAKTHKAMHU H
crparerusimu (Martirosin, 2020), a ¢ Apyroi
— IMIIOTESUPYETCS U YaCTO HUCCACAYETCS KaK
OAHa n3 HanboAce yA3BUMBIX K TAKMM CHUTYa-
LIMSIM TPYIIIT (OECD, 2020; Novai molodeznai
povestka, 2020; Turkulec, Turkulec, Listopadova,
Sokol'skad, 2020) 1o pasubIM npuYMHAM: TO U3-
32 OTCYTCTBHMSI CTaXXQ, TO U3-32 HEAOCTATOIHOM
BKAIOYEHHOCTU B COIMAAbHbIE OTHOIIEHU S,
IPYIIIBI ¥ HHCTUTYTHI, TO OTTOTO, YTO OHA Ha-
XOAMTCS HA CTAPTOBBIX 3Tallax CBOeH mpodec-
CHOHAABHOH TPAaCKTOPUH, TO OTTOTO, YTO OHA
06A2A2€T COBCEM APYTMMHU 11O CPABHEHUIO C
IPEABIAYIIMMH IIOKOACHUSIMH LIECHHOCTSIMH
TpyAa. DTOT KOMIIACKC IPOTUBOPEYHUIL U CTAA
IPEAMETOM HAIUETO HCCACAOBAHUS, A €TO Iie-
ABIO SIBASICTCS] AaHAAUS U PACKPBITHC BAUSHHS

far'kova

(na primere molodezi g

21).Pan

MTAHAEMHMYECKOHM CUTYallUHU U €€ MOCACACTBUI
(KapaHTI/IHa, 9KOHOMHUYECKHUX HPO6ACM, TPY-
AOBBIX TPaHC(l)OpMaHHﬁ) Ha PBIHOK TPyAa MO-
AOAEXH YKPAaMHCKOTO METAIIOAKCA Ha IPUMEPE
XappKoBa.

TeopeTunyeckne n smnmpuyeckmne
OCHOBbI NCCNefOBaAHNSA

Teoperndeckue HapabOTKH 10 AAHHOH TeMa-

THKE COACPKATCS B:

— HCCAEAOBAHHAX SKOHOMHYECKOH aKTUBHOCTH
moaoaexu (Zaharkina, Aléhina, Mosina,
2020; Martirosin, 2020);

— 3CKHM3HOM U MHOTAQ HAUBHOM, HO BCE K€
npoeCcCHOHAABHOM aHAAN3E COLIOAOTAMH,
uarocodpamu, 5KOHOMHUCTAMH, IOAUTOAO-
raMu, KyAbTypoAoraMu GpeHOMEHAABHOCTH
Y IIPOLIECCYAABHOCTH IIPOXKHUBaHUS obwe-
CTBOM U OTACABHBIMH AIOABMHU MaHAEMHYE-
CKOM CHTYallMH, KAPAHTUHHBIX MEPOIPHSI-
THUH U CBA3AHHBIX C HUMU 3KOHOMUYECKHUX,
[OAMTHYCCKUX, OPraHU3ALHOHHBIX, AAMU-
HUCTPAaTUBHBIX TOCAEACTBUH (Mironova,
2020; Volkov, Kurbatov, 2020; Hasuev, 2020;
Agamben, 2020; Fukuyama, 2020);

— HCCAEAOBAHU X I[EHHOCTEH MOAOAEKH, TAC
OTAEABHO CTOUT BBIAGAUTD BAKHBIC AAS
Hac paspaborku Aoamuasr COKypsHCKOH
(Sokuranskai, 2006). MccaepoBanue 1en-
HOCTEH MOAOAEXKU MO3BOASIIOT BHIXOAUTD Ha
AQTCHTHbIE IEPEMEHHBIE, KOTOPBIE ACTEPMU-
HUPYIOT LIEHHOCTHBIC KOMITACKCHI U IIOPOX-
AQIOT LICABIC TPYIIIIBL, BBIACACHHbBIC HMEHHO
10 ueHHOCTHBIM npusHakaM (Sokurdnskad,
Kislova, 2003);

— AMCKypce MPaKTHK (Volkov, Harhordin,
2008), U3 KOTOPOro Mbl GepeM IPEKAE BCEro
[IOHMMAaHHE IPAKTUK KK YCTOMYIUBBIX, BOC-
IPOU3BOAUMBIX, CTPYKTYPHO OIPEACACHHBIX,
CHHTETHYECKH CYLIECTBYIOIMX (TO eCTh Ha
MHKpPO- U Ha MAKPOYPOBHE) CUCTEM ACH-
CTBHUSI, BOCIIPOM3BOASIIMXCSI IPEXKAE BCETO

ia kak faktor transformacij praktik na ukrainskom rynke truda
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KaK Heoco3HaBaeMble (a He peAeKCUBHBIC)
«aBTOMATHYECKH>» U CBI3aHHBIC C LIECHHO-
CTSAMM, CXeMaMHU BOCIIPUSTHUS / OLIEHUBAHUSL,
«pokcraHbIMU>» (Burd'e, 1996) crpykrypa-
My U T.01. VIMEHHO TaKo#i B3TASIA IIO3BOASIET
HAM MCCACAOBATh AATCHTHBIC CTPYKTYPHI
ACTEPMUHALIUH, IPUYEM TAKOE HCCACAOBAHUE
oKasbIBaeTcs 6oaee CBOOOAHBIM OT CTPOTHUX
Tpe6oBaHmii K penpe3eHTaTUBHOCTH (06 3TOM
CM. HUKE), 9eM HCCACAOBAHH S IIPOSIBACHUIL,
TEHACHLIMI U UBMEPEHUH, TAE€ ACHCTBUTEABHO
BA)KHA PENPE3CHTATUBHOCTh HCCACAOBAHMUL.
9Mnnpnqec1<0171 OCHOBOM HMCCACAOBAHUS
CTaA OHAAHH-OIPOC B TEXHUKE HHAUBUAYAABHO-
ro $OpMaAM30BAHHOIO AHKECTHPOBAHU S, TIOAC-
BOI1 3Tall KOTOPOTO ObIA IIPOBEACH 1—5 AeKabpsi
2020 I.' BeibopKa cocTaBnAa 119 peCIIOHACHTOB
IIPEUMYIECTBEHHO MOAOAECKHBIX COLIUAABHBIX
rpyni (TA¢ IPEeACTABUTEAH CTAPIIUX COLIHAAD-
HBIX IPYIII OBIAM PEKPYTHPOBAHBI IIPEXKAE BCETO
AASL CO3AAHHSI BOSMOXXHOCTH CPAaBHHTEABHO-
IO AHAAM33), TCXHUKA PEKPYTHHIA — 3a04Has,
«CHEXHBIH KOM>». FIHCTpyMeHT npoBeacHHU S
— Google-popmsr Aast onpoca. AaHHble Ob1AK
o0Opaboransl u npoaHasnsuposanbl B IBM SPSS
Statistics v.23. B cuay crieniuduxu Boibopku u ee
HeOOABIIOrO pa3Mepa AAHHbIE BO BCeX TabAUIIAX
MBI IPEAOCTABASIEM KaK B OTHOCHTEABHBIX (AAS
BO3MO>KHOCTH CPaBHEHH S TPYIII), TAK U B a0-
COAIOTHBIX (AASL y4eTa creiu$UKH BEAUYHHbI
BBIOOPKHM) BEAMYHHAX.

[ToaeBoit aTam HccAeAOBaHUS OBIA IPOBEACH IIPEXAE
BCETO YCHAUSIMH MATHCTPAHTKH COLLUOAOTHMYECKOTO
¢axyaprera XHY nmenn B.H. Kapasuna Aunn
CranncaaBoasl [0A0BELIKO, KOTOPO MBI GAATOAAPHBI
32 COTPYAHHYECTBO M BO3MOXXHOCTb IPHOOIUTHCS
K TaKOHM MHTEPECHOH TeMe; NPOrpaMMHUPOBAHUE
HCCACAOBAHMS M KOHCTPYHPOBAHUE HHCTPYMEHTAPHS
6BIAO OCYIIECTBACHO COBMECTHBIMHU YCHANMH aBTOPA
crarbu u A.C. Tososemko. O6paborka n anaaus
PE3yABTATOB, IPEACTABACHHbIC B CTAThe — ABTOPCKHE.

far'kova

(na primere molodezi g

KapaHTVH Kak $paKToOp Ha PbIHKe
Tpyaa XapbKoBa: 00Wmin 3CKn3

[ IpexAe Beero, IoKasaTeAbHbIM SIBASIETCS Ob11ee
COCTOsIHUE BOCIIPUSATUS MOAOABIMH XapbKOBYa-
HaMH PbIHKa TPyAa U cebs1 Ha ero pone. M saech
MBI 0OHAPY>KUBAEM AOCTATOYHO ONTUMHUCTHY-
HYIO KAPTHHY: B Y4aCTHOCTH, IOYTH TIOAOBH-
Ha (49,6%) 3asABUAH, 4TO Boobme paboTaoT
B OOBIYHOM PEXHME, €IIe TPETh (31,1%) paboTator
AMCTaHIIMOHHO. TakuM 06pasoM, TOABKO MATast
YacTh PECIOHACHTOB TaK UAM MHAYE CTOAKHY-
AaCh C CYLIECTBEHHBIMHU (AMCTAHIHPOBAHHE
PaboThl MBI CYMTAEM BaXXHBIM, OAHAKO HE BAMS-
IOLMM Ha CAaMY CYUIHOCTb TPYAQ) M3MEHEHUAMH
CcBOero npodecCHOHAABHOTO CTaTyca: B YaCTHO-
CTH, 12,6% 3asABUAH, 4TO HAXOASATCS B TOUCKAX
paboTsl, a 5,9% — 9TO HAXOAATCS B OTITYCKE IO
XKEAAHHIO CBOEMY MAH paboTosaTeast. YBOAB-
HEHHUeE Xe BOOOIIE OKa3hIBAETCS PEAKUM aKTOM,
KaK MMHHMYM AASL XapbKOBCKOI MOAOAEXKH.

KoppeAupyroTcs ¢ 3TUM U pacrpeseacHUs
BO3HHKHOBEHH S IPOOAEM B CBSI3U C KAPAHTUHOM.
65,5% 3asBUAO, YTO OHM HE CTOAKHYAHCH HH C
KaKUMHU OPOGAEMaMH, 24,3% — 4TO Y HUX €CTh
npo6aeMbI ¢ 3apaboTHOH nAaToii (9,2% — 9TO OHa
YMCHBIIEHA, 15,1% — YTO €€ 3aACPKUBAIOT), CILEe
5% TTOAYYHMAH IIPEAAOKCHHE YHTH B HEOIIAAYHBa-
eMBIil OTITYCK, 1,7% — IPEAAOKEHHUE YBOAUTHCA.

HeyauBuTeABHO, 4TO TP H3MepeHNH 0606-
LIEHHOTO ONIYIIEHU s HAIUX PECIOHACHTOB
OTHOCHTEABHO MX TPYAOYCTPOMCTBA MBI 06-
HApYXXHAH, 4TO IOYTH TPU YETBEPTH TaK UAH
MHAaYe OLICHUBAIOT BAUSIHUE KAPAHTHHHBIX MEp
Ha CBOEM TPYAOYCTPOMCTBe Kak Hempobaema-
THYHOE (41,2% He OLyTHAY HUKaKHX IPpobaeM,
18,5% 3asIBUAH, YTO NIPEKPACHO CIPABASIOTCS C
AHMCTaHIIMOHHOM paboToH, 12,6% yoke BEPHYAHCH
K CTAHAAPTHOMY PEKUMY PabOThI HOCAE BHIXOAA
Ha AMCTaHLHOHHYI0 $opmy). CpeAH BHIBACH-
HBIX IPOOAEM BaXXHEHIIUMU SABASIOTCS TIOUCK
paboTst (10,1%), HaAMYHE TOABKO BPEMEHHBIX
BapHaHTOB 32paboTKa (8,4%) 1 IPOAOAXKUTEAD-
HOCTb MoucKa paborst (6,7%).

44. https: 0rg/10.24917/ycee.2020.11.30-44
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Ha 6ase mocaeaHero npusHaka Ml BBIYACHHAU
ABE TPYIIIIBL: TEX, Y KOTO BOSHUK AU IPOGAEMBI (110-
CACAHME TPH IOATPYTIIIBL), U TEX, y KOTO HE BOBHUKAO
11po6aeM (TIepBbIe TPH TPYIIIIBL), — K IPOAHAAUSH-
POBaAH CYL{HOCTb BOSHUKIIUX IIPOOAEM B BOCIIPH-
STHH IPEACTABUTEACH 3THX rpym (cM. Tabanyy 2).

Kaxk BuAUM, cpear TeX, KTO HeT pabory, 11 u3
14 PECIIOHACHTOB (TO €CTh IIOYTH YEThIPE IATHIX)
HILYT pabOTy HMEHHO BCACACTBUE KAPAHTHHHBIX
MEPOIIPUSITHH, CPEAH TEX, KTO pabOTaeT CTaLo-
HapHO, OKOAO 10% 3asIBUAH, YTO Y HUX BOSHUKAHU
npo6AaeMbl (TO €CTh €CAM THI IPOAOAXKACHID Pa-
0O0TaTh CTALMOHAPHO, TO y TS 9 LIAHCOB U3 10
4yBCTBOBATb 051 OTHOCHTEABHO KOMPOPTHO Ha
PBIHKE TPYAQ), CPEAH TEX, KTO paboTaeT yaaAcH-
HO — OKOAO 25% (3A€CH INAHCHI CHUXKAIOTCS AO
3 U3 4). VITak, KapaHTHH HECKOABKO yraybasieT

Tabnuua 2

yoKe HMEIOLINeCst IPOOAEMBI, ACAATCHTUUPYET
AO CHX IIOp AQTEHTUSHPOBAHHOE U 06OCTpsIET
32AOKEHHBIE B CHCTEMY IIPOTHBOPEYHS, A HE
IIOPOXKAACT — 10 KpalHeH Mepe, 0K YTO U Ha
AaHHbIﬁ MOMCHT — HPI/IHHI/IHI/IaABHO HOBBIC.

VHTepecHble U TapaAOKCaAbHBIC YTOYHCHH I
MBI [IOAYYaeM, KOTAQ HCCACAYEM, KAKOBBI MMEH-
HO IIOCACACTBHSI KAPAaHTHHA AAS IPOOACMHBIX
rpynn (cm. Tabanny 3).

B gacTHOCTH, OKa3BIBACTCS, YTO B A6COAIOTHBIX
IIOKA3aTEASX C 3AACP>KKAMU 3aPIIAATHI CTOAKHY-
AHCD CONIOCTABUMBIC [IOATPYIIIIBI PECIIOHACHTOB
KaK CPEAH TEX, Y KOTO, 110 CAMOOLICHKE, HE BO3-
HHMKAO IIPOOAEM, TaK U CPEAU TEX, Y KOTO OHH
BO3BHHMKAH, a C YMCHBIICHHEM 3aPIIAAThl — U B
a0COAIOTHBIX, U B OTHOCHTEABHBIX IOKA3aTCASIX
B IPYIIIIE «HEMPOOACMATHYHBIX» AdKe OOAbIIE

B yem umerHo 3aknwoyaromca npOﬁﬂEMbl ona np06/7€MHbIX 2pynn, 8 npoyeHmax u abconmomHbIX NoKazamenax

Mpo6nembl Nyt paboty  YBoneHbl B oTnycke B oTnycke no Pa6otaior Pa6otaiot Bcero
C06CTBEHHOMY  YAaneHHo  CTaLWOHapHO
Kenauuio
N Ll 1 2 1 9 6 30
BozHuknu
% 36,7% 3,3% 6,7% 3,3% 30,0% 20,0% 100,0%
He N 3 0 1 3 28 50 86
BO3HUKAM 94 3,5% 0,0% 1,2% 3,5% 32,6% 58,1% 100,0%
N 15 1 3 4 37 56 119
Bcero
% 12,6% 0,8% 2,5% 3,4% 311% 471% 100,0%
Tabnuua 3
[Tocnedcmaus kapawmuHa 08 npo6aemMHbIX 2pynn XapeKoBCKOL MoI00exU, 8 NPOYeHMax u abCoomHslx NOKA3amensx
Mpo6nem He 3apepxKu Mpeanoxunn Mpeanoxunu YmeHbwunu Bcero
BO3HUKNO 3apnnatbl YBONUTbCA Heonnaunsa- 3apnnary
emblil 0TRYCK
N 10 10 5 2 30
Bo3Huknu
% 33,3% 33,3% 6,7% 16,7% 6,7% 100,0%
He N 68 8 1 9 86
BOSHUKIN 94 791% 9.3% 0,0% 1,2% 10,5% 100,0%
78 18 6 Ll 119
Bcero
% 65,5% 151% 1,7% 5,0% 9,2% 100,0%

Golikov, A. (2021). Pandemia kak faktor transformacij praktik na ukrainskom rynke truda
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(B a6COAIOTHBIX — BYETBEpPO GOABILE, B OTHOCH-
TEABHBIX — B [IOATOPA Pa3a). DTO yKe CBUACTCAD-
CTBYET O TOM, 9TO KAPAaHTHHHASI CUTYaL{Usl Py TH-
HU3HPOBAAACH B OOLIECTBEHHOM CO3HATCABHOM H
0eccO3HATEABHOM, U OHHU TaKHe IPOOAEMBI, KaK
3aACP’KKH MAH yMCHBIICHHE 3aPIIAATBI, 4aCTO HE
BOCIIPMHUMAIOT KaK IPOOAEMBL, AOCTOHHbIE yIIO-
MUHAHHSL. JTO ABASICTCS U TPEBOXXHBIM 3HAKOM:
BEAD 9TO IO3BOASICT YCHAUTD JKCIIAYaTaLHIo (B
BHAC AOIIOAHHTCABHBIX PabOYMX 4aCOB, yMECHb-
IMCHU A BaPHAaTbI, CBCPTI)IBEIHH}I COLIMaABHBIX
IIPOrpaMM H IIAKETOB, U3MCHCHUI B TpaduKe U
T.I1.), BOCIIPUHMMAEMYIO KaK «HEIIPEMCHHOE 3A0>
H «To0, 6e3 yero Hukyaa». Ho Bo BceM ocTaapHOM
MBI HIMEEM AOCTATOYHO [IPOTHO3UPYEMYIO CUTYa-
LIMIO C TOYKH 3PEHHUS PACIIPEACACHUS IPOOACM.

YcTaHOBUB 3TO, MBI AOAXKHBI OOPATUTBCS K
BHYTPCHHHUM CTPyKTypaM dtux rpynm. [Tapa-
AOKCAABHO AASL TOCIIOACTBYIOIETO B HAYYHOM
AUCKYPCE B3TASIAQ HA TCHACPHBIC HEPABEHCTBA
Ha PBIHKE TPYAQ OKa3aA0Ch, YTO CPEAU XKCHIIUH

HECKOABKO OOABIIIE TEX, Y KOro IpobaeM He BO3-
HuKA0. Ecan cpeau yncaa mocaepHux 57,0%
JKEHIIMH, TO CPEAH TeX, Y KOTO BOSHUKAH IIPO-
6aeMBl, — 53,3%. B aTOM cMbIcAe MBI HMeeM He-
CKOABKO [APAAOKCAABHYIO CUTYALIMIO HEBOCIIPO-
M3BOACTBA [IPUBbIYHBIX M H3BECTHBIX TCHACPHBIX
HEPaBEHCTB, AUPPEPEHIIUALIUHY U AUCKPHMHU-
Hanuu. OAHAKO OKOHYATEABHbIC BHIBOABI 110
3TOMY MOBOAY ACAATh CLIE PAHO, ITOT BOIPOC
Tpebyer 6oace ACTAABHOIO MCCACAOBAHMUSL.

B eaoM ke Mbl OOHAPYXXHAU HEKOTOPOE
BAMSIHUE 00Pa3oBaTeAbHOrO U BO3PACTHOIO
$axropos (cm. Tabauny 4) u 6oaee caaboe —
cemeitnoro daxropa (cM. Tabauny s), npudem
€AMHCTBEHHOM IPYNION CPEAU BO3PACTHBIX
IPYIIIL, KOTOPasi OKA3aAACh «CAHIIKOM>» OITH-
MHCTHYHOH, SIBASIETCS TPYIIIIA MEXAY 20 U 23
FOAAMH, TA€ CYLIECTBEHHO IIPEOOAAAAIOT Te, KTO
OLICHUA CBOH NTPOOAEMBI KAK HECYIIIECTBEHHBIE.

A BoT pakTOp 06pa3OBaHKS OKA32ACS OYCHb
cUABHBIM. B wacTHOCTH, HAAMYHE HAYYHOI

Tabnuua 4
06pa3oeameanaﬂ U 803pacmuas cmpykmypa p03H0np06ﬂ€MHbIX 2pynn 8 yc108UAX KAPAHMUHA, 8 NPOUEHMax u abconomHbIx
nokasameriax
Bogpac'""ﬂe Bo3Huknm “poﬁneMb' VpOBeHb Bo3Huknn np06"eMbl
rpynnbi Dla Het Bcero o6pasoBaHus Ja Her Bcero
N 4 7 13 0 9 9
no19 HayuHaa creneHb
% 13,3% 81% 10,9% 0,0% 10,5% 7,6%
N 6 26 32 n 45 57
20-23 Bbicwwee
% 20,0% 30,2% 26,9% 36,7% 52,3% 47.9%
N 9 23 32 10 18 29
24-29 HenonHoe BbiclLee
% 30,0% 26,7% 26,9% 33,3% 20,9% 24,4%
N 6 14 20 6 8 14
30-35 (peqHee cneunanbHoe
% 20,0% 16,3% 16,8% 20,0% 9,3% 11,8%
N 5 14 19 2 4 7
36-50 (CpenHee
% 16,7% 16,3% 16,0% 6,7% 4,7% 5,9%
N 0 2 2 1 2 3
bonee 51 net HenonHoe cpefHee
% 0,0% 2,3% 1,7% 3,3% 2,3% 2,5%
N 30 86 19 30 86 19
Bcero Bcero
% 100,0% 100,0% 100,0% 100,0% 100,0% 100,0%
Golikov, A. (2021). Pandemia kak faktor transformacij praktik na ukrainskom rynke truda
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cTeneHu (IOYTH AUPEKTUBHO) M BBICIIETO 06-
pasoBaHus (MEHee XKeCTKO) BAMSACT Ha (caMo)
HACHTUQUKALIUIO PECIIOHACHTA KaK YACHA
«HeNpoOAECMATHYHON > IPYIIIIBL, @ KAIOYCBBIMU
HOCHTEASIMH IIPOOAEM C TPYAOYCTPOHICTBOM H
9KOHOMHYECKOH CaMOpPeaAU3ALUCH SIBASIOTCS
rpyrIr[bI rpa)KAaH C HCIIOAHBIM BBICIIHUM H CPCA'
HUM CIICLIHaAbHBIM 00pasoBaHUEM.

Y10 K€ KacaeTcsi CeMEHHBIX CTATYCOB, TO
MBI BUAMM HECKOABKO 60AbmIyIO (XOTs 1 cAa-
0y10) 3AIUIICHHOCTD TEX, KTO HAXOAUTCS B
3apPErUCTPUPOBAHHOM OpaKe, OAHAKO IIPU 9TOM
3aMETHO OOABIIYIO 3AIUILCHHOCTD TEX, Y KOTO
Her Aeteil. [Ipudem mocaepHee — BHE 3aBUCHMO-
CTH OT TOTO, IAAHUPYIOT OHU 3aBOAUTD ACTCH B
GAM>KaiiLIee BPEMSI HAU HET; M 3ACCh MBI MOXKEM
IIPEAIIOAATATh, YTO PEIIAIOUIUM GAaKTOPOM SIBAS-
€TCs1 HE CTOABKO OPHCHTALIMSI HA ACTEH, CKOABKO
00BbEKTUBHBII PAKT UX HAAMYUS U, COOTBET-
CTBCHHO, OTBACYCHUS BHUMAHU, PECYPCOB U
T.IL. Ha BocriuTanue pedenka. [Ipu atom Haubo-
Aee PHCKOBAHHOM IPYIIION OKa3bIBAIOTCS T€, ¥
KOTO €CTh OAMH Pe6EHOK (C OAHOM CTOPOHBI, 3TO
OAHA M3 CAMBIX 3HAYUTEABHBIX CPEAU MOAOABIX

Tabnuua 5

IPYII YKPaHHLEB (AO 35 ACT, 3AMETHM), C APY-
IOl — AOCTaTOYHO SKOHOMHUYECKU aKTHBHASL).

Y>KC yKaBaHHaﬂ HaMH BI)IIHCOTBCPFHyTaH Tu-
I10TE3a LICHHOCTEH IIOKA3bIBACT, YTO LIEHHOCTHOM
ACTEPMUHALIECH MOAOACKHDIX IIAHCOB Ha PHIHKE
TPyAa MBI TAKKe HHTepecoBaauch. M saech ecre-
CTBEHHBIM sIBASICTCSI O0paLIeHHE, IPEXKAE BCETO,
K MecTy LeHHOCTel Tpyaa (M. Tabauny 6) B nien-
HOCTHOMH CTPYKTYpPe MOAOACKH. Mbl 00Hapyxu-
BaeM, 4TO SIBCTBEHHO OOACE YCIICLIHOM SIBASIETCS
IPyIIa TeX, AAsI KOro pabora saHuMaeT Hanboaee
BOKHOE MECTO, — B HEH AUCIIPOIIOPLIMOHAABHO OT-
HOCHTEABHO BbIOOPOYHOMN COBOKYITHOCTH IIPeob-
AAAQIOT T€, KTO 325IBUA 00 OTCYTCTBHHU IPOGAEM.

3aMeTHM, YTO CPEAU TEX, AASL KOTO IPOOACMBI
BCE JKE BOSHUKAH, HECKOABKO OOABIIIE TEX, KTO OT-
HOCHTCS K PabOTe C MECHBIIMM SHTY3HA3MOM, XOTSI
T2 3aBUCHMOCTb He SIBASICTCSI SIPKO BBIPXKCHHOM
(kpoMme, COBCTBEHHO, BBILICYKA3aHHOTO <IPOTY-
6epanua» B pactpeaeacHun). [ Ipu atom Bonpoc
0 LICHHOCTH KapbePHOTO POCTA HE AACT AQXKE
TaKOTO [IOKA3aTCASL: OKA3bIBACTCS, 9TO CPEAH TEX,
y KOIO BO3HUKAH IPOOAEMBI, HECKOABKO OOAB-
LI OTKPOBEHHBIX KaPbEPUCTOB (40,0% MPOTUB

(emeliHbie amamycel U cmpamezuu p03H0np06/I€MHbIX 2pynn 8 yci08usax KapaHmuHa, 8 npoyeHmax u abconnomHbIX NoKazamensax

Bo3Huknu npo6nembi Bo3Huknu npo6nembi
Cratyc JIF] Het Bcero letn la Her Bcero
N 16 43 59 HeT 1 He 13 43 58
BHe 6paka
% 533% 50,0 % 49,6% nnaxupytot 43,3% 50,0% 48,7%
3apeructpuposakhblii N 8 2 3 Her, Ho 4 7 2
bpak % 26,7% 31,4% 29,4% NnarupyT 13,3% 19,8% 18,5%
N 4 10 14 9 15 24
[paxaaHcKwii 6pak [la, oanH
% 13,3% 11,6% 11,8% 30,0% 17,4% 20,2%
N 2 6 8 3 10 13
Pa3BepneHbl [la, nBoe
% 6,7% 7,0% 6,7% 10,0% 11,6% 10,9%
N 30 86 119 1 1 2
Bcero bonblwe aByx
% 100,0% 100,0% 100,0% 3,3% 1,2% 1,7%
30 86 19
Bcero
100,0% 100,0% 100,0%
(2021). Pandemia kak faktor transformacij praktik na ukrainskom rynke truda
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Tabnuua 6

Mecmo yeHHocmu mpyoa 051 pasHoNpo6aemHbIX 2pynn, 8 NPOYEHMAx U a6ComomHbIX NOKA3amessx

«YKaxuTe, NOMKanyiicra, Kakoe MecTo
B Bawei xxu3Hu 3anumaet pabora?»

Mpo6nembl B paboTe 0T KapaHTMHA

Bo3Huknu He Bo3HUKNN Bcero

N 2 n 13
Hanbonee 3Haunmoe MecTo, 370 0CHOBA MOEN KN3HU

% 6,7% 12,8% 10,9%

N 8 20 28
Bonee 3HauMMOoe MeCTo, Yem JApyrie BUbl AeSTeNbHOCTH

% 26,7% 23,3% 23,5%
3HauMMa ANA MeHA B PaBHOI CTENeHM C JINYHON KU3HbIO, N 13 36 51
J0CYTOM, X066 1 T.J. % 3% 41.9% 42.9%
Pa60Ta 3aHUMaeT MeHee 3HauMMOe MeCTo, YeM Apyrie Bigbl N 4 9 14
AEATENbHOCTU % 13,3% 10,5% 11,8%
HavMeHee 3Hauumoe MecTo: B XM3HH ecTb Gonee UHTepecHble N 2 6 8
Bewy % 6,7% 7,0% 6,7%

N 1 4 5
3aTpyAHAIOCH OTBETUTD

% 3,3% 47% 4,2%

N 30 86 119
Bcero

% 100,0% 100,0% 100,0%

30,2% CPEAHM TEX, Y KOTO MPObAEM He BOSHHUKAO),
OAHAKO 3TO KOMIICHCHPYETCS TEM, 9TO PECIIOH-
ACHTOB, AASL KOTOPBIX KAPbEPHBIH POCT «CKOpee
Ba’>KCH>, CPEAU TEX, Y KOTO IIPOOACMBI HE BO3HH-
KAIOT, 51,2% (IIPOTHB 43,3% B APYTOIi KATCTOPHH).

Iy coBceM MapaAOKcaAbHBIE PACTIPEACACHHU
MBI BUAMIM B TAKOU CBSI3aHHOM C IKOHOMHYECKUMU
¥ 1podeCCHOHAABHBIMHU TPAKTHKAMH LICHHOCT-
HOI cdepe, Kak BOCIIPHSTHE TPYAOBBIX MUTPaH-
TOB, KOTOPOE MBI H3MEPHAH TIPH IIOMOLLU CIICLIH-
AABHO MOAMQHIIMPOBAHHOM ITOA AQAHHYIO 32429
mkaabl Borapayca, y4uThIBast KOHCTPYKTHBHCT-
CKyI0 1 GHOrpaduIecKyIo (2 He IPHMOPAHAABHYIO
¥ HCTOPUYECKYIO) CYIHOCTh UACHTUYHOCTH
¥ CTaTyca TpyAoBoro murpanta (cm. Tabauny 7).

C 0AHOI1 CTOPOHBL, TPyIIIa «HEMPobAeMaTHY-
HBIX> COACPXKHT HECKOABKO GOABILICE KOAMIECTBO
«a6COAIOTHO TOACPAHTHBIX>>; OAHAKO, C APYTOH,
IIPH 9TOM OHa K€ ACMOHCTPHPYET HAAMHE 3HAIN-
TEABHO IIPEACTABACHHOH (CyMMapHO 10,5%) rpyTI-
IIbI PECTIOHACHTOB, KCeHOPOOCKH 1 AUCTAHIIUPO-
BaHHO HAaCTPOCHHBIX OTHOCHUTEABHO TPYAOBBIX

(na primere molodezi g. Har'kova. Y

MHTIPaHTOB. B 1jeAOM pasHHUIIBI HE HACTOABKO
raybOKH U BHIPAXKECHBI, YTOObI ACAATD KAKHE-TO
OKOHYaTeAbHbIE BBIBOABI, OAHAKO MOYKHO BBIABU-
HYTb HEKOTOPBIE BAXKHBIC 1 MHTCPECHBIC TUIIOTESBL.

Bo-mepBbIx, MBI BUAUM CPEAH TeX, KTO (ewme?)
COXpaHHA CBOe pabodee MeCTO, PacpocTpa-
HeHUe KceHocl)o6c1<oﬁ 3aIIMTHOM PEAKIIMM Ha
KapaHTUHHbIC U TAHACMHYECKUE COOBITHSL.

Bo-BTopbIx, MBI HAOAIOAQEM ATIPOIIPUALIHIO
«IIOCTPAAABIIMMU>» 9yBCTB U adPeKTOB TPy-
AOBBIX MUTPAHTOB, U C 3TOH TOYKHU 3PEHUS UX
peaKuusl Ha MOTCHIIHAABHBII KOHTAKT C TaKO-
BBIMHU CMATYAETCS.

B-TpeThux, MBI MOXKXEM 3aMETUTD HOASIPU-
3aLIMI0 TPYIIIBI TEX, KTO COXPAHUA paboTy, Ha
TeX, KTO COXPAHHA €€ B PE3YABTATE JKECTKOM
60pb6bI (B KOTOPOIT HOAYYH A OIBIT TPOdeccHO-
HaABHOTO M 9KOHOMHYECKOTO IIPOTUBOCTOS HU S
Apyromy), ¥ Ha Tex, KTO COXPaHHA 3TOT CTaTyC
6Aaropapst CBOEMy BBICOKOMY IpPO¢eCcCcHOHa-
AM3MY U BOBACYCHHOCTH B TAOOAABHBIC IIPO-
LIeCCBI TPYAOYCTpOicTBa (4TO, KAK MUHUMYM

(2021). Pandemia kak faktor transformacij praktik na ukrainskom rynke truda
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Tabnuua 7

Bocnpusimue mpy0osbix Muzpanmos npedcmasumensimu pasHonpoGeMHIX 2pynn, 8 NpoueHmax u a6comomHeix NoKasamessx

Hackonbko 6nu3Ko Bbl roToBbI UMeTb A€N0 C TPYA0BLIMU MUTPAHTAMH, Mpo6nembl... Bcero
" ?
CleNaTb UX YaCTbIO CBOEI MU3HM? Boshmkmn  He BosHmKm
N 8 19 23
3aTpyaHACb 0TBETUTD
% 26,7% 221% 19,3%
[0TOB, 4TO6bI UNeHbl MOeii CeMblt CTaHOBUANCD TPY/AOBbIMM MUTPaHTaMM — N 9 28 39
WK 4TO6bI TPYAOBOI MUTPAHT CTaN POLICTBEHHUKOM. % 30,0% 32,6% 32,8%
[0TOB, 4T06bI MOV BAU3KMe AY3bA CTAHOBUANCH TPYAOBLIMY MUTpaHTaMu — N 6 16 2
WK 4TO6bI TPYAOBOI MUTPAHT CTan Jipyrom % 20,0% 18,6% 18,5%
[OTOB, 4TO KTO-TO U3 MOMX COCe/iei OKaXeTCA TPY/I0BbIM MUTPAHTOM — UL N 3 5 8
yT06bI TAKOBOI MOABUNCA CPEAM MOMX COCefeil % 10,0% 5,8% 6,7%
[OTOB, YTO6bI KTO-TO 13 MOVIX KOJITIET CTa TPYA0BbIM MUTPHTOM — Wi N 4 9 13
4T0BbI TAKOBOI CTaN OFHUM 13 MOWX Koner % 13,3% 10,5% 10,9%
] N 0 6 6
TOTOB NPUHATD UX TONIbKO KaK FPa/AaH CBOeii CTPaHbl, HO He 6nixe
% 0,0% 7,0% 5,0%
[OTOB BOCTPUHATD UX KaK HErpaxjaH, rocTeii Moeii CTpaHbl; TakUX HyKHO N 0 3 3
NINLLATh FPaXJaHCTBa % 0,0% 3.5% 2,5%
N 30 86 19
Bcero
% 100,0% 100,0% 100,0%

Ha ACKAQPAaTHBHOM YPOBHe, paboTaeT Ha ToAC-
PaHTHOCTH U ce MaHUECTALMN).

Kaxast n3 aTux runores siBAsIeTCS PEACBAHT-
HOI1, MOTYT ITI0Ka3aTh TOABKO AaABHEHIIHE HC-
CACAOBAHU, K TOMY Xe IIPOBEACHHBIC Ha boace
LIMPOKHX U 60ACE CTPOTrO CKOHCTPYHPOBAHHBIX
BbiGopkax. Ho HekoTOpbIe acniekThI 3THX ruImo-
Te3 MOXKHO IIPOBEPUTD YKe CEHYaC, AAS Yero
MBI 1 obpamaeMcs K 60aee TAyOOKUM METOAAM
AHAAU32 AAHHBIX (CM. AaAee).

Tabnuua 8

Tpu 8bl0eneHHbIX (hakmopa u 06aACHEHHAS UMU COBOKYNHAS OUCNepCUs

Tpwu pakTopa, Tpn Knacrepa,
TPW LLeHHOCTHbIE rpynnbl

HMeHHO ¢ 3TOH LieAbI0 Mbl O6paImaeMcs K aHa-
AM3Y LICHHOCTHOH CPEABI HALIMX PECIIOHACHTOB
H, B YaCTHOCTH, UX paKTOPHOMN ACTEPMUHALIUH
(cm. Tabanny 8). Mbl moayanau $pakTopHBIH
AHAAM3 C HE OYCHD BBICOKMM, OAHAKO NIPUEM-
ACMBIM TIOKa3aTEACM CyMMApPHOH AMCIIEPCHH

(57,3%).

HauanbHblie c06CTBeHHbIE 3HAYEHUA

PoTauus cymmbl KBaipaToB Harpy3ok

R e L G R oo M vy
1 3,909 35,539 35,539 2,313 21,029 21,029
2 1,220 11,095 46,634 2,187 19,884 40,913
3 1176 10,693 57,327 1,805 16,413 57,327
Golikov, A. (2021). Pandemia kak faktor transformacij praktik na ukrainskom rynke truda
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B porupoBanHOM BHAE 3TH GaKTOPHI IPeA-
cTaBA€HH B TabAulle 9, TA€ MBI BUAMM, YTO
IPU3HAKU PACIPEACASIOTCA MEXAY ITUMH (ak-
TOPaMH AOCTATOYHO OAHO3HAIHO (pas3Be 4To
«IIPECTHXKHOCTh PabOTHI» MMEET HECKOABKO
MapruHaAbHBIH / morpanudHbli craryc). Coor-
BETCTBEHHO, COACPXKATCABHASI HHTEPIIPETAL U S
3THX PAKTOPOB XOTS U BHI3BAAA HEKOTOPBIE IIPO-
OAEMBI, HO BCE XK€ TOXKE ABASETCS OAHO3HAYHOM.

Takum 06pasoM, MBI HMEEM ACAO C TPEMSI
pakTopamu:

— npodpecCHOHAAM3M — CaMBIH OOABILIOH O
AMCIEPCHH U BAUATEABHBIH PAKTOP, KOTO-
PbIit KOPPEAHUPYET C YPOBHEM OIAATHI TPYAQ,
OTHOIIECHUSIMH C PYKOBOACTBOM, YCAOBHSIMHU
TPYAQ U KOAACKTHBOM.

— KOMOPT — BTOPOM IO BAUSITEABHOCTH
$akTOp, KOTOPBIN KOPPEAUPYET C COOTBET-
CTBHEM AOAXKHOCTH yPOBHIO 0OpasoBaHUs U
CIIELIMaABHOCTH, YAOOCTBOM PaCIIOAOKCHH S
paboyero MecTa, COLLUAABHBIMH ABTOTAMH U
IPECTHKHOCTBIO PabOTBL.

— mocTMaTepuasnsM — Hauboaee caabpiii (4o,
YYUTBIBASI YKPAUHCKYIO 9KOHOMHUYECKYIO

Tabnuua 9

CUTYAllUIO, U HEYAUBUTEABHO) U3 $aKTOPOB,

BKAIOYAIOI[Mil TAKHE LIEHHOCTH TPYAQ, KaK

BO3MOXXHOCTU NPOdECCHOHAABHOTO pas-

BUTHUS, KAPbEPHOTO POCTA U BO3ZMOKHOCTD

IPUHOCHTD HOAB3Y OKPYKAIOUIHUM.

Ve camu 1o cebe aTH PaKTOpHI ABASIOTCA
nokasateAbHbIMH. OKa3bIBAETCS, MBI ACHCTBU-
TEABHO HMEEM OTAEAbHBII pakTOp mpodeccu-
OHaAHM3Ma, KOTOPBII caM o cebe, BHE 3aBUCH-
MOCTH OT OTHOILEHU S K KOHKpeTHOMY Apyromy
HAHU BOOOIIE K APYTOMYy KaK K 4€AOBEKY, BAHSIET
Ha 3aMETHbIE TPYTIIBI AIOACH.

OAHAKO AAS TOTO, YTOOBI HCCACAOBATD TIPHU-
POAY aTHX PaKTOPOB Ha KOHKPETHbIX COLIHAAD-
HBIX TPYIITIaX, MBI OCYILECTBHAHU KAACTEPHU3ALIUIO
Hauleii BbI6OpKH Ha 6aze ITOro paKTOPHOTO
anaansa (cm. Tabauny 10).

3A€Ch Y Hac BHICTPOMAOCH TPH TPYIIIIbI, KO-
TOpbI€E, YYUTHIBAS UX CBS3b C TEM UAHM HHbBIM
daxTopom, 6p1an HaMU 0603HAYEHBI KaK: 1)
«IparMaTuku>» (y4UTHIBAS X OTHOCHUTEABHO
HHAUPPEPEHTHYIO IO3UIIHIO B OTHOIIEHUH 1OCT-
MaTepuasu3Ma (HO BCE XKe ¢ ACTKOH TPOTHBOHA-
IPaBACHHOCTBI0), KoMpopTa (BCe XKe ¢ ACTKOM

(00epxamenbHole acnekmol 8bl0e/IeHHbIX (hakmopos U ux uHmepnpemayus

MeTop BbigeneHus ¢paKkTopoB: MeTOA FNaBHbIX KomnoHeHT
KOMNOHEHT; MeTOA BpallieHNs: Bapumakc 1- npodec- 2 - komdopr 3 — nocTmare-
cHopmanu3saumeii Kaiisepa; BpalljeHue cownoch 3a 7 CHOHANM3M P——
uTepauuii

YpoBeHb onnatbl TpyAa 0,795 0,034 -0,002
OTHOLLEHMA C PyKOBOACTBOM 0,645 0,255 0,172
Ycnosua Tpyaa 0,587 0,331 0,188
KonnekTus 0,519 0,189 0,276
CooTBETCTBME JOKHOCTM YPOBHI0 06pa30BaHIA U CNeLANbHOCTH -0,034 0,821 0,240
Yno6cTBO pacnonoxeHna pabouero mecta 0,310 0,728 0,008
Bo3moXHOCTb noMyyeHns coumanbHbIX broT 0,274 0,624 0,136
MpecTuxHOCTb paboTbl 0,432 0,497 0,039
Bo3moxHOCTb NpodeccnoHanbHoOro pa3suTHA, camopeanusaumin 0,267 0,002 0,766
Bo3MOXHOCTb NPUHOCUTL NOMb3Y OKPYKAKOLMM -0,0142 0,359 0,754
Bo3moXHOCTH ANA KapbepHOro pocTa 0,449 0,082 0,657

(2021). Pandemié kak faktor transformacij praktik na ukrainskom rynke truda
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Tabnuua 10

Koreytble yeHmpel k/iacmepos, nocmpoeHHbIX N0 pe3ysibmamam (akmopHoz0 aHau3a

Knactep
1 - Mparmatuku 2 - Npodeccuonansi- 3 - Upeanucrbl
MaTepuanucTbl
Mpodeccuonanuam -1,25361 0,60416 0,14870
Kom¢opt 0,09085 0,48959 -1,24163
loctmatepuanusm -0,29635 -0,04416 0,46663
Yucno HabnoaeHmii 32 60 26

HAIIPaBACHHOCTBIO Ha HETO) H 9€TKO MPOSIBACH-
HYIO IPOTHBOHAIIPABACHHOCTD NPOPECCHOHA-
AU3MY — B LIEAOM 3TO HaHOOACE «yMEPEHHBIIN>»
KAACTEp M3 TPEX BBIACACHHBIX HAMH); 2) «IIPO-
deccroHaABI-MaTepUAAUCTI>», HAH IPOYMATEI
(yuuThIBas HX BBIPaXKCHHYIO CBA3b C IIpodec-
CHOHAAM3MOM U KOMOPTOM, U MOYTH HHAUP-
¢epeHTHOE OTHOIIECHHUE K IIOCTMATEPHAAU3MY C
A€TKOM IIPOTHBOHANPABACHHOCTBIO — 3TO CAMBbIA
6OABLLIOM 10 06bEMY KAACTEp: IPHUMEPHO [IOAO-
BHHa BCel BBIOOPKH); 3) «HACAAMCTBI» (KOTOpBIC
4ETKO CBS3AHBI C TIOCTMATEPUAAUZMOM H JKECT-
KO NIPOTHBOHAIIPABACHBI $paKTOpy KOMPOpTa).

W 5T Tpu rpynisr AeMOHCTPUPYIOT HECKOAB-
KO pasHbIe CTPATEIrMH AAANTAIIMM K KAPaHTHH-
HO¥ cutyauuu (cM. Tabanny 11).

Tabnuua 11

B wactHOCTH, HanboAce «OOpeYCHHBIMU>
Ha IIOUCK PabOThl OKa3bIBAIOTCS IIPAarMaTHKH
¥ IPOPMATBHI, TOTAA KAK HACAAHCTBI CTPAHHBIM
006pa3oM SIBASIIOTCS HAMOOACE YCIICLIHBIMU B CO-
XPaHEHHMHU CBOETO MECTA — AAXKE ECAU C AUCTAH-
uuposBanueM pabotsr). Boapue nparmarukos
CPEAH TEX, KTO «B OTIIYCKE I10 COOCTBEHHOMY
KEAAHHIO» (KCTAaTH, ACHCTBHTEABHO BIOAHE
[parMaTHYecKas CTPaTerus B HBIHEUIHUX YC-
AOBHJIX), 2 IPOPMATOB — CPEAH TEX, KTO «B
ormycke». X0OTs 3A€Ch, KOHEYHO, HU3KAasI Ha-
IIOAHEHHOCTb TaOAHLIBI (IPOUCTEKAIOWAs U3
He60ABIIOrO 06beMa BBIOOPKH) MOXET BHOCUTb
CBOU KOPPEKTUBbI B HALIIE HCCACAOBAHUE, OAHA-
KO caMa II0OCTAaHOBKA 3TOrO BOIIPOCA, KAK HAM
KaXKETCsI, CTOUT BHUMAHUSL.

Pabomarom 60 8pema kapawmuHa npedcmasumesu mpex Kacmepos (8 npoyeHmax u abcoomHsix NoKasamensx)

Myt paboty  YBoneHbl B oTnycke B oTnycke no Pa6oraiot Pa6otatot Bcero
(06CTBEHHOMY ~ YAaneHHO  CTaLUOHApHO
Kenanuio

Mparmatukn N 4 0 0 3 7 18 32
% 12,5% 0,0% 0,0% 9,4% 219% 56,3% 100,0%

Mpogmarsl N 10 0 3 1 2 % 60
% 16,7% 0,0% 5,0% 1,7% 35,0% 40,0% 100,0%

Wpeanuctol N 1 1 0 0 8 14 26
% 3,8% 3,8% 0,0% 0,0% 30,8% 53,8% 100,0%

Bcero N 15 1 3 4 36 56 18
% 12,7% 0,8% 2,5% 3,4% 30,5% 47,5% 100,0%
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HMeHHO Yepes TakyIo HOCTaHOBKY Mbl 00pa-
1aeMcst K IpobaeMaM, CBSISAHHBIM ¢ paboToil
Ha KapaHTHHE, Y IPCACTABUTEACH Pa3SAHYHBIX
xaacTepoB (cm. Tabauny 12), rAc IPOGACMBI C
3apIIAATON AASI YAOOCTBa aHAAM32 MBI O0BEAU-
HHMAHU B OAUH IIPU3HAK.

[Tpu sTOM pOPMaTH U UACAAUCTHL AKTHB-
Hee PArMaTUKOB FOBOPAT O BOSHUKHOBCHUH
npo6aem (0cO6EHHO ¢ MPEAAOKECHUIMHU He-
OIA2YMBACMBIX OTITYCKOB M C 3aPIIAATOL), TOTAQ
KaK [PArMaTHKH OLICHUBAIOT CBOIO KAPbEPHYIO
TPacKTOPUIO HanboAee ONITUMHUCTHYCCKU. TaKkoi
IapaAOKC MOXET OOBSACHSITHCS HE UCKAIOYH-
TEABHO OOBEKTUBHBIMU NPOOACMAMU A UX
HaAUYHEM, a CyObEKTUBHBIMU (aKTOpPaAMU — B
YaCTHOCTH, CIOCOOAMH HHTEPIPETALUH IIPO-
6AeM B Pa3AMYHBIX KAACTEPAX, BBIACACHHBIX
HaMu. DTO Ke HAAIOCTPUPYETCS U TeM PpaKTOM,
YTO CPEAH TEX, Y KOTO IIPOOAEM C CAMOOLLyLIle-
HMEM He BO3HHKAO, IIPAarMaTHKOB 0Ace TpeTH
(34,1%), TOTAQ KaK CPEAH TEX, Y KOTO TPOOAEMBI
BO3HUKAH, IPAarMaTUKOB TOABKO 6,7%. AAs
CPaBHCHMUSI: MACAAMCTOB CPEAU TIEPBBIX TOABKO
18,8% (pu cpeaHeM mokasateac 1o BhIOOpPKe
22,0%), CPEAH BTOPBIX — 30,0%. AOMHHHPYIOT B
obeux rpymmax mpodecCHOHaAB-MaTePUAAUCTHI,
OAHAKO €CAH CPEAH TEX, AASL KOTO IPOOAEMBbI
BOBHUKAM, MX [IOYTH ABe TpeTH (63,3%), TO cpeAH

Tabnuua 12

TE€X, AAS KOTO OHU HE BOSHUKAU — MEHbIIIE O-
AOBHMHBI (47,1%).

ITpuyem 0 moAHOM OTCYTCTBHH np06AeM 3as-
BUAHU §3,1% IIParMaTUKOB, O TOM, YTO OHU BEPHY-
AHCh pa60TaTb —21,9% (AAs CPaBHEHMS: TAKOBBIX
cpeAr Npo$pMaTOB — COOTBETCTBEHHO, 35,0% H
11,7%, CPEAH HACAAUCTOB — 42,3 % 1 3,8% [1!!]).
ITpodmaTe! AydIIE ADYTHX CIPABASIOTCS C AUCTAH-
LIMOHHOM PaboTOl (TaKMX 20% IIPH IPUMEPHO 15,5
+/— 0,1% B Apyrux KAaCTepax). [ Ipodmater u mae-
AAMCTBHI Yallle CTAAKUBAIOTCS C [TOUCKAMU pa6OTbI
11,6+/—o,1%), 9EM ITParMaTUKH (6,3%), C BpEMEHHbI-
MU BapUaHTaMH pa6OTbI (cooTBeTCTBEHHO, 10,0%
U 15,4% IPOTUB 0% CpeAr HpaI‘MaTI/IKOB) U AOATO-
BPEMEHHBIMU ITOUCKAMH pa6OTbI (cooTBeTCTBEHHO,
10,0% U 7,7% MpOTHUB 0% cpeau HpaI‘MaTI/IKOB).

Koneuno, Bce 310 BAKMSET, B TOM 49HCAE, HA
B3rASIABI IPEACTABUTEAEH PAa3BAUYHBIX KAACTEPOB
Ha CUTYallMIO Ha PhIHKE TPyAQ U Ha (AOHYCTI/I-
MBbIC UAU HCAOHYCTI/IMI:IC) npo¢eccHOHaABHbIE
cTpareruu. B wactHoCTH, 3A€Ch TOKA3aTEABHO
BOCIIPUSATHE IIPEACTABUTCASIMU ITUX KAACTEPOB
MIPUYUH CTaTh TPYAOBBIMU MUI'PAHTAMU (cm.
Ta6AI/my 13), KOTOPOE MBI IIPEAAATAEM IIPOAHa-
AHU3HPOBATh B CPEAHUX (ra€ 5,0 — «ITOAHOCTBIO
COTAACEH>, 1,0 — «ITOAHOCTBIO HE COTAACEH> ).

Mmu 06Hapy>1<HBaeM, 9YTO UMEHHO B3TASIA IIPO-
$maToB ABASETCA HanboAee HACHIIIEHHBIM: OHU

[TpoGnembl Ha pabome Ha KapaHmuHe y npedcmasumerneti mpex Kiacmepos (8 NPOYeHMax u abcoomHbIX NoKazamensx)

He Bo3HMKNO Mpepnoxunu Mpepnoxunn Mpo6nembi Bcero
YBOAUTbCA HeonnayuBaemblii 3apnnaroi
oTRYCK
Mparmatuku N 26 0 0 5 32
% 81,3% 0,0% 0,0% 15,6 % 100,0%
Mpodeccuonansli- N 36 2 4 16 60
MaTEPHAINCTBL gy 60,0% 33% 6,7% 26,6 % 100,0%
WNneanuctbl N 16 0 2 7 26
% 61,5% 0,0% 7.7% 26,9 % 100,0%
Bcero N 78 2 6 28 118
% 66,1% 1,7% 51% 23,7% 100,0%
(2021). Pandemié kak faktor transformacij praktik na ukrainskom rynke truda
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Tabnuua 13

[Tpedcmasumenu mpex Knacmepos 0 Mo, Ymo noomankusaem ykpauKyes cmame mpyoosbIMU MUPAHMAMU (8 (PeOHuX u

(pedHekBadpamuyeckux OmK/IOHeHUsx)

Mparmatuku Mpodmarbi Npeanuctbl

CpepHee CKo CpepHee (Ko CpepHee (Ko
bonee Bbicokan 3apaboTHas nnata 438 1,157 4,65 0,659 4,69 0,679
bonee BbICOKMI ypOBEHD XKU3HN 413 1,157 4,57 0,745 4,35 0,689
Jyywwme ycnosus Tpyaa 3,37 1,362 4,15 0,954 3,27 1,313
L’gfj‘;‘;:g'cw: Zp“y"rulpc";ga"blp:f"ara“ yKpayikuam 347 1344 4,05 1,032 3,62 1169
be3HaaexxHOCTb M0 ieNnam Ha poauHe 3,44 1,076 3,92 1,197 3,46 1,240
HeB03MOXHOCTb peann30BaThCA Kak cneyuanuct 3,25 1,320 3,92 1,013 3,42 1,137
OTCYTCTBME XKIU3HEHHDBIX NEPCNeKTUB 3,47 1,218 3,87 1,214 3,54 1,392
HectabunbHas nonuTuyeckas cutyauusa B Ykpanxe 3,34 1,428 3,87 117 3,50 1,030
[Tpon3Bon B CTpaHe, OTCYTCTBUE NPABOBOT0 roCYAAPCTBA 3,19 1,281 3,82 1,066 3,19 1,327
Jyuwasn megunumHa 3a pybexom 3,44 1,243 3,77 1,226 3,62 1,061
HeT oLuyweHna 6e30nacHOCTY 1 3aLLMLLEHHOCTH 313 1,070 3,75 0,939 312 1,143
OtcyTcTBue paboTbl B YkpauHe 3,03 1,448 3,65 1,233 3,38 1,235
CemeitHble 06CTOATENbCTBA 2,88 1,157 3,55 1,048 3,38 1,023
CnyuaiitHble 06cToATeNbCTBA 3,09 1,058 3,42 1,094 3,46 0,989
E?ﬁ;?:;,;&pa%le OTHOLLEHWSA, 00beAnHeHNe 294 1076 3,25 1202 375 1047
D(;L[::?A:())(ab B 0OHOBNEHIM XKU3HW, KyNbType 316 1247 317 1368 3,08 1164
MaccoBble becnopaakm 2,87 1,264 3,05 1,032 2,69 1,087
Heo6xoaMMoCTb M3MeHeHIin KNUMaTUYeckmx yCnoBui 2,81 1,256 2,83 1,122 2,27 1,185
CTuxuitHble 6eacTBmA 2,56 1,216 2,65 1,162 2,35 1,056
(ymma cpeaHuX N0 BCeM NpU3HaKam 61,95 69,91 63,54

TOTOBbI AOITYCTUTD OOADLIIE PASAUYHBIX IPHYUH
AASL TOTO, YTOOBI CTaTh TPYAOBBIMH MUTPAHTAMH
(HY>KHO IOHMMaTh, 9TO ITOT BOIPOC PabOTacT,
B TOM YHCAC, KaK IIPOCKTUBHBII BOIIPOC O TOM,
YTO UMEHHO MOTAO OBl IIOBAMSITH Ha CAMUX pe-
CIIOHAECHTOB B TakoM Bbibope). Tak, npodmars
AUAMPYIOT 10 IOAABASIOLIEMY OOABIIMHCTBY I10-
KasaTeAei (KpoMe «CAyYaiHbIX OOCTOSITEABCTB>
1 «boAce BHICOKOH 3apabOTHOI IIAATHI>», TAC
BCE K€ HECKOABKO — HO HEHAMHOTO — BBIIIIE
[OKa3aTeAU Y UACaAUCTOB). [TokasareabHo,
YTO IIPH 3TOM NIPATMATHKHU OYECHb PEAKO BBIXO-
ASIT AQKE Ha BTOPOE MECTO CPEAU KAACTEPOB,

IPUOAMDKASICH K AMACPCKHM IIOKA3aTEASIM TOAD-
KO B IIPU3HAKE «IOTPEOHOCTh B OOHOBACHUU
JKU3HH, HOBOH KYABTYPE U 3HAHHUSX> (HO 3TOT
IPHU3HAK BOOOIE ACMOHCTPHPYET OYCHb ITAOT-
HBIC [IOKa3aTCAU AASL BCEX KAACTCPOB) U 3aHUMAsI
BTOPYIO IIO3HIIHIO 110 TAKMM IPU3HAKAM, KAK
«MacCCOBBIE GECTIOPSIAKH», «KAHMATHYECKHE
YCAOBUSI», «CTUXHIHBIC OCACTBUS», «<Ay4ILIHE
YCAOBUS TPYAa», «OE3HAACKHOCTD B ACAAX Ha
pOAHHE», «OeCIIPeACA B CTPaHE>» U «HET OLIY-
weHUs 0€30MACHOCTH U 3amuIeHHocTH>. Kak
BUAUM, <IIPAIrMaTHKH> YaIe MOTYT AOIIYCTUTb
MAHM IOAUTHYCCKHE IPUYUHBI (GecIOpSIAKH,

Golikov, A. (2021). Pandemia kak faktor transformacij praktik na ukrainskom rynke truda
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6e3HaAEXKHOCTD, IIPOU3BOA, OIMaCHOCTD), HAH
€CTECTBEHHBIE IPUIUHBI (KAHMaT, GeACTBUA),
HAHM TOABKO OAMH 9KOHOMHYECKHI $paKTOp
(quume YCAOBUA prAa). ITO TOXE ABASAETCA
Ba>KHBIM HITPUXOM K o6meMy MOPTPETY 3TUX
KAACTEPOB.

Pednekcna n BbiBogbl

Takum 06pasoM, XapbKOBCKasi MOAOACKD ACH-
CTBUTEABHO AEMOHCTPHUPYET Pa3AUYHBIE CTPa-
TETUH NPUCIIOCOOACHU ST M AAQNITALIMH K HOBOMH
IAHAEMUYECKOM CUTYALIUU U €€ 9KOHOMHYECKUM
IOCACACTBHSM (AOKAQyHAM, KAPAHTHHAM, CO-
KPaLCHUSIM, AUCTAHIIMOHHOHU paboTe U T.IL.).
OTH CTPATErMH MOTYT OBITh HCCACAOBAHBI U
OINMCaHbI KaK YMCTO AUHEHHO-TIPSMBIMHU CIIO-
cobamu nsMepeHus (B 4aCTHOCTH, OTTAAKH-
BasiCh OT IPOBAEM, C KOTOPBIMHU BCTPEYACTCSI
MOAOAEXD Ha PbIHKE TPYAQ, HAU OT BO3HMKa-
IOLIMX HAa HEM OTPAHUYCHMI), TAK U HCCACAO-
BAHUEM TAYOHMHHBIX CTPYKTYP ACTEpPMUHALIUH
LIEHHOCTHBIX, IIOBCEAHEBHOCTHBIX, 9KOHOMHU-
94ECKHX, TPOPECCHOHAABHO-TPYAOBBIX H T.A.
acrexkToB )XU3HU Moroaexu. [Tpu atom BEI-
AE€ACHHBIE HAMH KAACTEPBI B LIEAOM SBASIOTCS
«y3HaBaeMBIMU>, 2 UX HEOOADBIIOE KOAUYECTBO
(Bcero Tpu KaacTepa) MOXeT ObITh 0OBSICHEHO
KaK creluPUKOH UCCACAOBAHUSA, TAK H TEM,
4TO B YCAOBHAX KAPAHTUHHOH CIIEIIUPHYIECKOH
CUTYaIlu{ MBI BCTPEIAEMCS C PEAYLIUPOBAHHUEM,
YIPOILICHHEM U YIIAOLICHHEM MHOT00bpasusi
npo¢peCcCHOHAABHBIX U TPYAOBBIX AKTOPOB.
ITpoBeaeHHOE HAMU HCCACAOBAHHE, Oesyc-
AOBHO, SIBASETCSA AUIIb 3CKM3HBIM U MEPBUY-
HBIM, GaKTHYECKH TOABKO KOHTYPHOH ITOIIBIT-
KO O4E€PTUTh KAIOYEBBIE BO3MOXKHBIE TOUKU U
IIPEAEABI LIEAOH UCCAEAOBATEABCKOM obaacTu.
Ero orpanuyeHus SIBASIIOTCSI MHOTOOOPa3HbI-
MU U Pa3AUYHBIMU: HAYUMHAs C HapaAUTMaTH-
yeckuX (Kak BUAHO M3 TEKCTa PaboThI, Mbl He
CTaBUAU cebe 1IeAbI0 GOPMYAHPOBATH BasKHbIE

(na primere molodezi g. Har'kova. ¥

U YHUBCPCAABHBIC 0606mmeHu s ImapaAUrMaTu-
YECKOTO YPOBHS), obmereopeTnieckux (Mbl
OCYLIECTBASAU UCKAIOUUTEABHO IMITUPUIECKUI
aHAAM3, IOITOMY HAIU BBIBOABI HE SIBASIOTCS
TCOPCTI/I‘ICCKI/I 3KCTP3HOAI/IpyeMI)IMI/I 1 BMOHTHU-
POBaHHBIMHU B 60ACE MHMPOKHE KOHCTPYKIIHU U
KOHLICTITBI) — M 3aKaHIMBas MCTOAOAOTHYECKH-
MU: BEAb [IOHSITHO, 4TO KaK crenuduxa BbIOOp-
KU, TaK ¥ crieru$prKa n30paHHON HAMU METOAO-
AOTMM OTPAaHUYUBAET ANIAULUPYEMOCTb HALIMX
pesyabraro. I Ipu aToM caeayeT mOHHMMATB, 9TO
HUMIIAULUTHBIE CTPYKTYPbI, KOTOPBIE MbI HAXO-
AUM KaK $aKTOPHBIM, TAK U KAACTEPHBIM 00pa-
30M, IBASIIOTCSI OOA€E YCTOMYUBBIMY, Y€M pac-
IPEACACHH S, TCHACHIIUU U AU PepeHIIHALINH,
— U, CAEAOBATEABHO, 3TU CTPYKTYPbI C BHICOKOH
CTEIICHBIO BEPOSITHOCTH OyAyT HAalACHBI HAMU
U B AAABHEHIIUX HCCAEAOBAHHU X, A CAMO UX
OOHapyXEHHE AQXKE B TAKOM ICKU3HOM HCCACAO-
BAHUU ABASETCS BAXKHOM MO3UIIHEHN AAS BBIABU-
JKEHU S AAABHEHIIMX TUIIOTE3 U HMHAUKATOPOB.

Co6CTBEHHO, HIMEHHO 3AECh OTKPBIBAIOTCS
Ba)KHBIE NEPCIEKTUBBI AAABHEHIIETO HCCAEAO-
BaHUSI AAHHOU IpobaeMaTuky. BeruaeHenus
KAAQCTEPOB B TPYAOBBIX I'PyIIaX, CPAaBHEHHE
KAAQCTEPHOM CTPYKTYPHl PA3AHYHBIX COLIHO-
AeMOrpa¢uIeCKUX U SKOHOMUYECKUX IPYIII
U KAACCOB, aHAAU3 PAKTOPOB UX TPYAOBOTO
IOBEACHU I U TPYAOBBIX LIEHHOCTEH — BCE 3TO
AOAXKHO OBITh PACKPBITO B AAABHEHIIIIX UCCAC-
AOBaHUSIX YK€ HE TOABKO KaK Cyry0o apTedaKTsl
Ha PBIHKE TPYAQ, HO U KaK COIITMOMHIKEHEPHBIH
00OBEKT, KaK HayYHBIC KOHCTPYKTHI (TO €CTh KaK
COLIMOAOTHYECKUE KATETOPUHU, U300pEeTCHHbIE
AASL OTIUCAHUA MPUYUH MU IMPOLECCOB CTAHOB-
ACHHSI IMECHHO TaKHX KAacTepos). [Tanaemust,
KOTOpasi BBICTYIIHAQ KaK XalACTTEPOBCKUI CAOM
IIPUBBIYHOTO NIpeAMeTa (Pa306AaIMB TEM CaMbIM
HACTOAIIYIO CTPYKTYPHOCTh U PYHKIJHOHAAD-
HOCTb 9TOTO IIPEAMETA), HE TOABKO CTABHT IIEPEA
COLIHOAOTaMH HOBBIC TPOOAEMBI U BHI3OBbI, HO
U NPEAOCTABASIET B 3TOM OTHOLIEHUU HOBBIE
BO3MOKHOCTH.
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Introduction

outh policy is a relatively new policy area,

which recorded widespread development after
the Second World War, inspired and boosted
by the unprecedented process of European in-
tegration. It has been supplemental towards its
primary mission of sustaining democratic ruling,
developing, and spreading European values, and
creating exceptional zone for citizens, including
young generations who were given new interna-
tional opportunities. During this process, bottom
up, spontaneous and free of agenda youth activi-
ties — a training field for many competences and
innovations in various fields — were about to gain
legal framework, organizational and content-re-
lated resources and professional methodologies.

This article aims to present one of such struc-
tures of youth activities. While serving a space for
youth participation and development, it fulfilled
an important mission of enabling young people
to participate in decision-making in the field of
youth and through that implement, shape, and
influence youth policy.

Through the case study analysis, I will portray
how informal structures such as youth organ-
izations can contribute to implementation of
youth policy and play the role of key actors in
youth policymaking. It will be also demonstrated
how various practices of Europe4Youth and its
milestone projects led to development of youth
work values and principles and, finally, what are
the obstacles for youth organizations to fully
represent their function.

Methodology

The aim of this article indicates the most appro-
priate method of analysing single practice and
organisational structure — case study analysis. It
will consist in in-depth analysis of the history,
statutory activities, practices, and achievements
of the Europe4Youth Association in order to
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explore underlying principles and explain how
a youth organisation can impact and implement
youth policy in given systemic circumstances and
to detect what challenges they may face.

Before the case will be presented, those sys-
temic circumstances will be roughly outlined to
better understand rationale of possible projects,
practices, or decisions of youth organisations on
the example of the Europe4Youth Association.
In fact, those were the systemic conditions, gaps,
and deeply rooted needs that shaped the scope
of activities, statutory aims, and “the offer” of
the association.

The analysis is based on the association’s doc-
umentation, strategic plans, annual reports as
well as inside knowledge about organisational
culture and management practices of the author
of this article, who participated in development
of the association from its very beginning and is
taking the position of the Director of the Board
at the moment.

Terminology

The scope of terms we are going to use in this
article should be clarified at the beginning. We
understand youth work, after definitions of the
Council of Europe and the European Commis-
sion, as a variety of practices aimed at develop-
ment of a full potential of every young person
in his or her transition period from childhood
to adulthood (Youth Work Explained..., 2017).
Those practices range from extra curricula activ-
ities, volunteering, and organisation of free time
to running youth clubs or providing specialist
services. What needs to be underpinned is that
youth work, according to the EU Youth Policy
and above-described approach, is value-based,
happens outside of formal education system,
and is grounded in partnership relation between
a youth worker and young person. Youth work
enables access to a range of opportunities, pro-
vides youth information based on which young
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people make their life choices (selection of educa-
tion path, choosing life partners, deciding about
their future). Furthermore, youth work aims to
support young people in becoming members of
democratic societies, active citizens, bonded and
integrated with other people, able to maintain
healthy relations with others. It helps to devel-
op valuable individuals, not only a “value” on
a labour market. Therefore, youth work should
be strategically planned and implemented in
collaboration between different stakeholders, all
entities participating in the youth sector.

This approach roots back to post-war Europe
and is closely related with the history of Euro-
pean integration and one of its core purposes —
integration of citizens in the spirit of tolerance,
understanding, solidarity, and democratic values
to eventually prevent wars between countries
and secure democratic ruling in Europe. The
European Communities decided that the most
effective way to achieve that is to give the young
generation open possibilities to self-organise, be
active, participate in democracy, with no surveil-
lance, no directives, no political agenda (unlike
state-organised youth movements of totalitarian
regimes). Of course, we cannot say this approach
is a product of European integration. We may
refer back to the Scout Method. It says that “the
purpose of the Scout Movement is to contribute
to the development of young people in achiev-
ing their full physical, intellectual, emotional,
social and spiritual potential as individuals, as
responsible citizens, and as members of their local,
national, and international communities” (The
Scout Method..., 2019). It is also good to mention
Janusz Korczak’s pedagogical approach and his
concept of child’s autonomy and children’s rights
(Smolinska-Theiss, 2010, pp- 9-10). However,
this is the EU that inserted this approach into
political strategy, EU Youth Policy, from which
many countries derived their own methodologies
to the national youth policies.

Polish legislative tradition from before
its access to the EU takes up rather different

perspective, with terms like didactics, upbringing,
re-education (Matyjaszczyk, 2014, p. 10). After
the Second World War Polish policies directed
to young people aimed at preventing and fighting
social pathologies among young people. The aim
of the state was to (re)educate and form young
people, which was the task of formal system of
education, even with extracurricular activities
embedded in this system. The term young people
was narrowed to children and youth under formal
education system and teachers were responsible
for their development (Polityka mtodziezowa...,
2019, pp. 8-9).

The shift of this approach was triggered by
the access of Poland to the EU in 2004 and
boosted with Polish presidency in the Council.
This is when Polish National Council of Youth
Organisation, PROM, was established (Polityka
mlodziezowa..., 2019, p. 8). First strategic plan at
a national level for 2003—2012 was not prolonged,
but the work of different Ministries, councils and
committees started to work on sectorial plans for
youth development in specific areas like employ-
ment or housing. The workflow of those bodies
was, however, dependent on political fluctua-
tions, and their continuity was rarely protected.
The body that continued its work, although the
members had changed, was the Parliamentary
Working Group for supporting Youth Councils
operating next to local authorities, established in
2015 and reconstructed in 2019. This group con-
sisting of parliamentary deputies collaborated to
a great extent with youth councils’ representatives,
foremost Polish Council of Youth Organisations
(PROM) and Youth and Children’s Council next
to the Minister of Education (RDiM), who had
been advocating for strengthening and specifying
competencies of local youth councils. The process
of amending the act on local youth councils has
been completed just recently with a novelisation
reformulating certain competencies of such bod-
ies. In the scope of those years, the number of
youth councils all over Poland has tripled, and
this form of youth participation became quite
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popular (O mlodziezowych radach..., 2018, p. 15).
The effectiveness, quality, and general conditions
created for young councillors were, however, very
different from municipality to municipality.

Also, several ministries have invited young
people to establish Youth Councils for their
sectors (e.g. climate, defence). All those examples
may be taken as sectorial steps towards more in-
tegrated youth policy in Poland, which lasts till
now. Today, the Council of Dialogue with Young
Generation founded by the Prime Minister’s Of-
fice (Rada Dialogu z Mlodym Pokoleniem) and
the Government Plenipotentiary for Youth Policy
(Petnomocnik Rzadu ds. Polityki Mlodziezowe;))
in collaboration with youth councils and repre-
sentatives of different ministries are coordinating
the national process of establishing integrated
and strategic youth policy at a national level. At
the same time, many municipalities and regions
are developing their own strategies based on
specificity of their regions and profile of young
people living there.

All those legislative processes seem to be build-
ing up on almost 20 years of practice developed
by youth movements and organisations benefiting
from EU programmes. Moreover, they are often
developed together with those movements and
organisations, including the Europe4Youth As-
sociation. This is why this article dares to present
its practices as an example of youth-led self-gov-
ernance in answering to needs of young people,
developing youth work and bottom-up approach
to youth policy development.

Youth policy, based on above-described ap-
proach, is defined as a set of regulations, pro-
grammes, and legal basis for activities fulfill-
ing the aim of supporting young people in the
transition period. Youth policy in European
countries tends to be more and more integrated
(as an opposite of sectorial), treated holistically
covering all decisions that affect young people in
all spheres of their lives, including employment,
housing, education, health, leisure, culture, and
influence. As mentioned before, in Poland youth

policy understood this way is in the development
phase. Many municipalities and regions adopt
their own policy documents regarding youth
issues, having no binding national strategy to
be rooted in. Hence, developing own approach-
es, sometimes refers to European tradition and
practices of youth organisations, movements and
formats provided by the EU programmes. In this
article, we will be promoting integrated approach
to youth policy. Essentially, youth policy should
be a legal basis for youth work, defining its role,
giving framework for practices, recognising its
value, allocating appropriate resources, and de-
fining qualifications of youth workers.

Youth sector will be understood as all assort-
ment of entities — private or public — that work
with young people along the principles and values
of youth work (e.g. a European Charter on Local
Youth Work). The term sector indicates certain
level of integration of those entities and at least
basic level of coordination. The sector as a whole
should deliver all necessary services, organise
settings for youth activities, or produce useful
tools. The context of its functioning is a broad
and holistic diagnosis of youth situation in a spe-
cific territory. The whole youth sector should
participate in the cycle of youth policy-making,
from the beginning of decision-making process,
through implementation and monitoring, until
evaluation.

How can we define young people? Because
of the practical aim of this article, I will resign
from extensive review of different theoretical
approaches and instead use the term youth which
can be analysed in biological, socio-cultural, psy-
chological, and other contexts. The boundary of
18 years old is the oldest, however, simplistic defi-
nition. We may use biological definition stating
that youth ends with the last stage of cognitive
development of brain (19-21 years old) or sys-
temic one — participating in education system
may suggest being a child and being employed
may be understood as being an adult (what about
unemployed — dropouts?). We may claim that
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dependent status is a feature of a child and that
social/institutional/financial independence con-
stitutes an adult. Yet, last years the transition pe-
riod has been prolonging. Young people combine
education with employment, live longer with their
parents, due to many reasons become self-sustain-
able and independent later. This is why the term
youth does not define clear boundaries, yet for the

practical purpose includes people from 13 to 30

years old, according to the European Youth Policy

documents. Some state policies or regional/local
youth programmes define it differently (e.g. The

Young Krakow 2.0. Programme puts the barrier

on 26-year-olds).

The Europe4Youth Association has adopted
the definition of youth after EU Youth Strategy
(the age of 13-30), bearing in mind subcategories
based on various criteria:

— age: teenagers (13-19), young adults (20-25),
late young adults (26—30);

— legal: 13-18 with limited rights and 18—30
with full rights;

— life situation: young people in schools, stu-
dents, NEETs (Not in Education, Employ-
ment or Training), young people having
families, singles, living alone or with parents,
independent financially or not;

— territory: urban, rural, small town environ-
ments;

— socio-cultural: minority groups, cultural, eth-
nic, sexual, religious minorities, people of
different identities, social backgrounds;

— human capital: young people with fewer op-
portunities and young people from families
of a high human capital (Fatyga, 2004, p. 39).
Variety of programmes and projects of the Eu-

rope4Youth Association are directed to different
categories of young people, based on their specific
needs, profile, characteristics, aspirations, and
expectations. Holistic approach to youth policy
implementation does not involve embracing with
the same activities all young people, but creating
equal, yet adapted opportunities of education,
development, and inclusion for all.
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Youth Policy in Europe
and Poland

In order to explore the systemic background for
activities of youth organisation on the example of
the Europe4Youth Association, let us briefly take
a look at the structure of youth policy — a basis
for youth work — in Europe and Poland.

The most important actors and decision-mak-
ers in the field of youth in Europe are the Euro-
pean Union, the Council of Europe, and states.
Next to them we may list the European Youth
Forum and International Youth Organisations
active in the field of policy-making. The Coun-
cil of Europe has a long tradition of support-
ing youth field under the section of democratic
participation and the aim of building common
European culture. The alliance with the Euro-
pean Commission in the field of youth brought
to live “The partnership between CoE and EC
in the field of youth” with separate structure,
budget, and activities supporting quality devel-
opments in this field all over Europe, running
research, co-organizing European Youth Work
Conventions. The conventions organized every
couple of years define the path of youth work
development known as “the Bonn process”, lead-
ing towards recognition of youth work, devel-
opment of its quality and common framework
in Europe.

Because the Council of Europe operates on
a level of providing with resources, spaces and
know-how, and the European Union holds sup-
porting competencies in youth policy, those are
the states that define legal backgrounds for youth
work development in their countries. It is natural
that states define youth policy differently, having
different traditions, history, challenges, and pri-
orities. There is, however, consensus at the level
of Ministries of Youth (the EU Council) that
young people all over Europe have the right to
access EU opportunities and that certain level of
coordination of national youth policies is duly

justified.
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The Maastricht Treaty (endorsed in 1993)
launched wider collaboration of member states
in the field of youth — member states declared
that it is essential that young people have access
to youth exchanges and educational opportu-
nities across Europe and gave competencies to
the EU to build such programmes. The Lisbon
Strategy (2000) gave foundations for the Open
Method of Coordination — a mechanism allowing
comparative “peer pressure” onto the states in
achieving commonly defined aims in the youth
policy. The states are sharing the current state
of youth wellbeing through chosen indicators,
monitoring each other’s progress in implement-
ing all-European recommendations. Next to
it, the EU Youth Dialogue (former Structured
Dialogue) started to engage youth organisations,
young people, and all relevant entities to massive
consultations leading to defining new priorities
for EU youth policy and defining indicators they
want to observe. In this way young people, youth
organisations, and all relevant stakeholders have
chance to contribute to development of the EU
youth policy and participate in a process of devel-
oping recommendations from the grassroot level
through the EU-level onto their own countries.

The EU Youth Dialogue, as a method of
co-creating EU youth policy, has been reformed
since then, its architecture was widened, more
actors were added and the role of youth organi-
sations and young people extended. It consisted
of round of consultations on local, regional, and
national level in every member state, coordinated
by the National Working Groups, including the
relevant Ministry, National Agency of EU youth
programmes and the National Youth Council.
In Poland this function was originally held by
Polish Council of Youth Organisations (Polska
Rada Organizacji Mlodziezowych - PROM),
running the Youth Ambassadors Programme.
This way young people and youth organisations
such as the Europe4Youth Association could be
parts of this process, being the voice of young
people from their countries, participating in
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the EU Youth Conferences, and contributing to
development of EU youth policies.

The newest EU Youth Strategy for 2019—2027
— Engage, Connect, Empower - is based on 11
Youth Goals - a set of priorities chosen and
described by the participants of the EU Youth
Conference (a part of the EU Youth Dialogue
process) during thesixth cycle of the Dialogue.
Those priorities are:

1. Connecting EU with Youth,
2. Equality of All Genders,
3. Inclusive Societies,
4. Information & Constructive Dialogue,
5. Mental Health & Wellbeing,
6. Moving Rural Youth Forward,
7. Quality Employment for All,
8. Quality Learning,
9. Space and Participation for All,
10. Sustainable Green Europe,
11. Youth Organisations & European Pro-
grammes.

All EU youth policy instruments are now
directed to implement these goals, and the EU
Youth Programmes (also being reformed after
adoption of every new strategy) include them
as cross-indicators, quality checks, or priorities.
These programmes are the main tools imple-
menting EU youth policy accessible to young
people and youth organisations. They can directly
materialise the goals of the EU youth policy
organising youth projects in several accessible
frameworks and receive funding for it within
financial schemes of Erasmus+ and the European
Solidarity Corps Programmes.

Erasmus+ came to being in 2014, mergingall
education and youth-related programmes that
had existed before and that turned into 5 main
sectors of the Erasmus+ programme: Higher
Education (the sector that finances students’
exchanges — semesters abroad), School Education,
Vocational Education, and Training, Adult Ed-
ucation and Youth. The last one is dedicated to
young people, youth workers, and youth sector
and funds hundreds of youth projects in Poland
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every year. The operator of those funds is called
the National Agency of Erasmus+ and the Eu-
ropean Solidarity Corps Programme, and this
role is played in Poland by the Foundation for
the Development of Educational System (FRSE).
Erasmus+ programme Youth sector until 2021
consisted of three Key Actions, and now it is
slightly reformed. Key Action 1 gives possibilities
to fund a project in which groups and individuals
can gain educational experience in the intercul-
tural environment. Projects can support mobili-
ties of young people (youth exchanges, soon also
participation actions or Discover EU action) or
mobilities of youth workers (training courses,
seminars, study visits, job shadowing, etc.). This
way youth workers can professionalise themselves,
gain competences from the catalogue of Youth
Workers competences and catch up with newest
trends in youth work and non-formal education.
Young people are also encouraged to meet with
their peers from other countries, work on chosen
topics, learn together, discover new things, and
gain intercultural experiences. It is essential that
youth exchanges are organised along non-formal
learning methods — learning by doing, using
creative methods, being supported by a youth
leader or facilitator.

Key Action 2 in Erasmus+ Youth is called
“strategic partnerships” and gives possibilities
for youth organisations to collaborate transna-
tionally with each other or with different sectors
entities (schools, think-tanks, public authorities,
or private entities) to:

a) exchange best practices, methods of working
with young people, good strategies, and tools;

b) develop those practices, methods, strategies,
and tools as Intellectual Outputs - innova-
tions in the field.

Within those projects whole organisations are
strengthening, professionalising, and equipping
with innovations and the whole youth sector
benefits. From 2021, in order to apply for strategic
partnership leading to innovations (option b),
organisations will have to turn to the Executive
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Agency of Erasmus+ in Brussels and exchange
of best practices projects, and small-scale part-
nerships (option a) will be funded at a national
level — by the National Agency. This way youth
organisations may contribute to development of
the whole field — producing an added value and
sharing it with the sector through various tools.

Until 2021 there was also Key Action 3 under
Erasmus+ Youth sector — enabling young people
to organise projects leading to reforms of youth
policy. Young people could organise debates with
decision-makers, researchers — problems diagno-
sis, events strengthening youth participation or
competences of young people to shape the world
around them. This year, the new Erasmus+ pro-
gramme has been launched for the period of 2021-
2027. Small participation projects are now funded
in the section of educational mobilities (under
Key Action 1) and big advocacy projects reforming
significantly youth policies can be founded from
executive agency of Erasmus+ EACEA in Brus-
sels. Both are accessible to youth organisations.

The second instrument of the EU Youth Policy
that enables young people and youth organisa-
tions to organise youth activities and through that
implement EU youth strategy is the European
Solidarity Corps (ESC). It was established in
2018 basing on the vast experiences of an action
called “EVS - European Voluntary Service”. In
ESC it is called “voluntary activities”. Inside of
this action, organisations may host a volunteer
from another EU country to work together with
the organisation on solving some local problems,
supporting local society. At the same time, it is
an opportunity for young people in the EU to
go for a year to another country and work for
the sake of communities other than their own,
gaining international experience. Within ESC
they can also get professional experience ena-
bling their access to the EU labour market (jobs,
internships, and traineeships) as well as organise
local initiatives called “solidarity projects”. The
whole ESC programme is dedicated to young
people at the age of 18—30.
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The Role of Youth Organisations
in Implementing Youth Policy

Based on the structure and rationale of EU youth
policy, its core values, and underlying assump-
tions, I will dare to say that young people and
youth organisations are not only beneficiary of
youth work, but rather co-providers of youth
work and main shapers of youth policy. Thanks
to EU programmes enabling young people to
self-organise, associate, organise their own pro-
jects, and participate in the EU Youth Dialogue,
young people are in possession of all instruments
to act on their own.

In the development and implementation of
EU youth policy young people themselves (unaf-
filiated young people) and youth organisations
(affiliated young people) play a big role — give in-
centives, participate in consultations and formu-
lation of recommendations. It is a political choice
rooted back in post-war era when European in-
tegration was heading towards preventing any
violent ideology to overcome European countries
ever again. They decided that it was essential to
secure the right and resources for young people to
self-organise themselves freely, with no coercive,
directive umbrellas of a state, a party or any po-
litical organisations. It was thereby assumed that
to protect democracy young people need to be
free, have rights to associate, develop themselves
how they want, and influence the world around
them. This was revolutionary turn of paradigm
(after traditions of Prussian system, “upbringing”
young people, shaping them to obey the rules
of the society — appeared current thoughts and
ideologies) and we consider it as a moment of
birth of post-modern approach to youth policy.

The EU has adopted this model too by creating
EU youth programmes, prevailing function of
which is to secure young people’s rights to choose
freely their paths, empower them to make their
own choices, and encourage to openly co-decide
about the system, state, and society they are living
in. Within those programmes young people can
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engage in a dialogue with their peers from other
countries on any topic of their interest, they
can solve problems diagnosed themselves, they
can also simply realise their passions, spend nice
time, travel, get to know the world, be young,
make mistakes, and learn. All these things are
essentially democratic, inclusive, participatory,
and give power to young people as integral parts
of the democratic society.

Young people and youth organisations are
thereby encouraged to use those opportunities,
act on their own, self-organise, fight for their
causes, participate in learning, political dialogue
and exercise their rights to have a voice. They are
also encouraged to use those resources (EU youth
programmes) to engage in youth policy-making in
their own societies, in their countries, maintain-
ing relations with municipalities, expressing their
needs, shaping, and building with bottom-up
direction healthy, sustainable system.

But this is not all what young people can do
within the EU youth policy system. Youth or-
ganisations, through their activities, can offer to
other young people educational and development
opportunities shaped for their specific needs, for-
mulated in accessible format and in their own lan-
guage. They can simply provide services for young
people using resources and support given within
EU youth programmes. Such an approach gives
youth organisations a possibility to professionalise
and to young people to receive tailor-made services
based on their true interests. Youth organisations
have in fact better insight into the lives of young
people, their expectations, needs, and aspirations.
They speak “their language”, can reach out to
them better than any adult-led institution. Youth
organisations need, however, great support in
that mission provided by youth sector profes-
sionals (specific trainings, capacity building),
coaching or mentoring of youth workers, but
foremost they need systemic and stable access to
resources: financial, organisational, and human.

There is another benefit of young people taking
up a role of youth work providers. Young people
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associating themselves in youth organisations are
in fact training democracy — decision-making,
strategic management and answering with youth
projects to the needs of their peers, fellow-youth.
The potential of young people in implementing
youth policy is thereby crucial and requires the
highest investment from the side of the state and
local authorities as well as professional, institu-
tionalised youth work.

The Europe4Youth Association —
History and Mission

Europe4Youth is one of the youth organisations
that attempted to be a part of the processes lead-
ing to adoption of youth policies at lower level
of administration in Poland — in Krakéw and
Lesser Poland. The association from its very be-
ginning has promoted this understanding of
youth work: supporting young people in their
own paths, empowering them, enabling, creating
opportunities, and — not directly — teaching or
bringing them up.

At first, it started off as a typical youth or-
ganisation willing to use youth opportunities
(organising youth exchanges, travel, meet people,
learn the world, volunteer abroad) and show
them to other young people. The association was
“sending” young people to youth exchanges and
organising its own youth exchanges in Krakéw.
The main topics were: democracy and the nature
of democratic participation of young people,
European identity and what it truly means to
be European. Several projects based on youth
exchange format were organised: “Do democra-
cy!” or “Snapshot of European citizenship”. The
purpose was to explore various topics together
with young people, e.g.: to what extent people
can integrate with each other and how cultural
identity is encrypted in people, how interreligious
dialogue can look like today, etc. Young people
had a chance to get to know other cultures, meet
friends everywhere in Europe and... discover so
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many issues that motivate to do more “serious”
social projects than just youth meetings.

These activities engaged international partners
or youth organisations, some entirely youth-led
and some supported by professionals — youth
workers. The figures of the partner youth workers
from other countries (Germany — from East West
East Network, Italy — Binario Uno or Georgia —
Droni Association) made a serious, long-lasting
impact on our own attitudes and practices. By
participating in international youth-led activ-
ities, being supported by professionals who in
Poland were difficult to find, the staff of the
association — young people at the time — we
developed key competences in the field of youth
and became equipped with basic tools to im-
plement the serious mission. Those experiences
shaped educational and professional paths of
main members and directed next stages of the
association’s development.

The second stage was the establishment of
youth information office in Krakéw and joining
one of the support entities for the European
Youth Policy — Eurodesk Network. Eurodesk is
a network of organisations whose predominant
task is to reach out to all young people, especially
with fewer opportunities, with information about
the opportunities they can use: volunteering,
their own projects, youth exchanges, scholar-
ships, and jobs/internships abroad. The staff of
the association learned to be youth consultants
and got to know many more EU opportunities.
This is when the regular work started — the office
on Urzednicza street in Krakéw, facilitation of
hundreds of info-workshops for Krakéw high
school pupils, participation in numerous fairs,
conferences, info-events, and campaigns, again
getting to know many people in the field.

This stage went in line with a deep exploration
of diversity of young people in Lesser Poland.
Thanks to the project “Eduaktywacja” (founded
from the governmental programme FIO 2014)
and opening youth-info office, we were meeting
them on a regular basis. The consultants engaged
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themselves in often interactions, built strong re-
lations with young people and with time started
off a regular, systematic research of young people’s
needs, aspirations, expectations using workshop
settings and board game that was created exactly
for that purpose — the first edition of “Crack
IT!” (Rozgryz TO!). The game engaged young
people in diagnosing social needs that resonate
with them and proposing solutions — strategy of
intervention indicating innovative approaches
and fresh perspective of people untouched by
bureaucratic procedures. This generated plenty
of project ideas on various social problems de-
tected — from radicalisation to recognition of
non-formal learning outcomes. This required
next step — a need to act politically, to advocate
and engage in the dialogue with decision-makers.

Therefore, the association that joined the Po-
lish Council of Youth Organisations (PROM)
and its members became Ambassadors of the EU
Youth Dialogue, started to represent Polish youth
during EU Youth Conferences as well as advocate
at a local level. As a fresh enthusiast of the Struc-
tured Dialogue and EU youth policy-making,
we were a part of dozens of social consultations
with young people, acted as their representatives,
advocates. Thanks to that the association has
embedded itself in the sector, understood how
the policy-making works and how we, still young
people ourselves, can influence it along the needs
of all young people we represented.

The third stage of development came after real-
izing how much there is to do in the field of youth
policy at a local level. Having collaborated with
Krakéw municipality, the association started to
work on development of youth policy programme,
counselling, advising, acting as youth representa-
tives and researchers. Together with other youth
organisations and organisations working with
young people we have initiated and executed the
right to establish the Committee for Citizens’
Dialogue for Youth in Krakéw and kicked off
the process leading to the establishment of the
youth strategic programme of Krakéw towards
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young people called Young Krakow 2.0 (Mlody
Krakéw 2.0). About this process I will elaborate
in the next chapter.

The fourth stage embraced the need to inno-
vate in non-formal education. Experimenting
with theatre, drama, and storytelling has shown
how powerful educational tools that combine
high emotional investment, total change of set-
tings, special conditions of learning and openness,
and vulnerability in controlled environment can
be. This is how the association started to develop
educational methodologies based on gamingand
eduLARP (live action role playing games). It
was observed that through such activities young
people not only gain huge knowledge about social
mechanisms, processes, phenomena, but also crit-
ically test various attitudes, experiment, risk and
engage themselves completely in the education
process that ends with deep attitude changes
and more critical self-reflection. In this spirit
we created the world of “Edinu” — in Berlin, at
the youth centre of our partner Fahrten-Ferne-
Abenteuer Abenteuerzentrum (Azig). Edinu is
a postapocalyptic world where various tribes of
entirely different cultural heritage and history
are pulled to. Young participants in the roles of
those tribespeople have to build a society from
the scratch — ally in terms of political governance,
cultural norms, and practical aspects of living
together. The learning outcomes showed us how
eduLARP as a method of non-formal education
can interact with radicalisation processes — bring
more criticism towards deeply rooted beliefs
and ideas taken for granted, raise awareness of
socio-political processes leading to violence, how
polarisation can be prevented and what attitudes
are effective in building peaceful societies. We
were fascinated by Nordic style of LARP and
started to mix it with more gameistic tools: cham-
ber LARP:s (creating a nice hybrid), board games,
or escape rooms. This gave the association another
incentive to research on effectiveness of edu LARP
methodology, codify it in line of youth work, de-
scribe the methodology, and develop it further on
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for specific purposes. Therefore, in 2019 the asso-
ciation coordinated a strategic partnership project
“DiveIN - developing eduLARP methodology to
prevent violent radicalisation of young people” in
which several eduLARP scenarios were created.
European context of associations’ activities is
still present. It manifests itself in topics of youth
exchanges (EU values, solidarity, intercultural
learning, EU issues), aspects of youth workers
training courses (how to bring young people closer
to Europe), but also the mission of raising aware-
ness about the EU institutionalised system itself.
This is fulfilled by the popular game we created
— EU on the Board. Young people can thereby
familiarise themselves with EU institutions, law
making process and make their own mind about
crucial topics on the EU Agenda (Green Europe,
Sustainable Development, Digitalisation, etc.).
The newest development in the Europe4Youth
Association’s life refers to development and mod-
eration of youth open spaces. Since 2015 the as-
sociation as a member of the Committee for
Citizens Dialogue for Youth in Krakéw advocated
for opening youth centres in a form known in
other EU countries, but rather absent in Polish
legislative tradition. Youth centres are open spaces
for all young people from a neighbourhood, town
or city where they can spend time, relax, engage
in social and cultural activities, and use oppor-
tunities to get a free and non-coercive support
in all aspects of their lives (The Quality Label...,
2015). It should be public places, easily accessible
and with secure and stable finances to maintain
continuity of its mission. Youth centres can play
various functions in youth policy, but foremost it
should be a cradle for civic activeness, platform
for social interactions, and training field for ac-
tive citizenship. In Krakéw’s strategic plan, this
function will be given to a network of “Youth
Workspaces” (Pracownia Miodych).
In conclusion, in 2021 the Europe4Youth
Association works in 4 strategic fields:
1) Educational mobilities (supporting learning
of young people and youth workers);
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2) Non-formal education tools (developing in-
novations, creative methods, testing them and
delivering to educational institutions);

3) Youth information (running youth club, youth
centre, and youth information office);

4) Youth policy (supporting, advocating, advis-
ing, researching, working with decision-mak-
ers in the field of youth).

Its mission is wide and multidimensional: to
support young people in discovering and realizing
their full potential in personal, social, and public
life in the spirit of empowerment and partner-
ship. Next to this, we aim for high quality and
standards by developing the whole youth sector in
Lesser Poland and beyond: youth workers, organi-
sations, and youth policies. Europe4Youth’s vision
is a European civil society based on the conscious
participation of young people in political, social,
and cultural life at local and European levels. It
is a society where young people have the right,
resources, space, competence, opportunity, and
support to participate in decision-making on
matters that affect them. This indicated a set of
values deeply rooted in the European approach
to youth work and youth policy: autonomy, em-
powerment, democracy, solidarity, openness, and
tolerance. The association practices partnership
and equality in its activities through:

— supporting youth-led activities;

— investing in young volunteers (hosting and
sending within the European Solidarity
Corps);

- providing conditions and spaces for youth
activism;

— providing training and capacity building for
young people, youth leaders;

- equipping with youth information, especially
about youth rights;

— reaching out to all young people with no di-
visions.

Next to activities involving young people the
association invests in developing youth sector
(training youth workers, networking, exchanging
best practices, and collaborating with various
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stakeholders) and youth policy (participating in
policy-making and enabling young people to be
active part in those processes). Now the associa-
tion runs dozens of youth projects on European,
national, and local level (educational for youth or
professionalizing youth work), runs a youth center
in Krakéw, youth club and youth information
center, develops, implements and monitors youth
policies in several cities in Lesser Poland, and sup-
ports young people in achieving their own goals.

The Role of Youth Organisations
on the Example of Europe4Youth
in Developing Youth Policy at

a Local/Regional Level

Europe4Youth started to invest in systemic con-
ditions for young people and youth policy after
realising that many youth programmes at a lo-
cal level focused on youth as a problem (drugs,
alcoholism, prevention of social problems), as
indicated previously in the paragraph on youth
policy. It was difficult to acknowledge that the
model of working with young people based on
democratic values, freedom, partnership, and
empowerment that the association practiced is not
a default option for municipalities in Poland. The
first attempt to raise interest in youth as a separate
social group that requires different attention than
children was the meeting of different NGOs and
municipalities (the Division of Social Affairs at
the time) organised by an association called “The
Dialogue Breakfast” (Sniadanie Dialogu) in 20r1s.
The call for collaboration of different entities
in Krakéw to expand current youth policy and
reformulate its assumptions went to the wall. It
took several years to convince local authorities
about the absolute necessity to shift paradigms in
youth policy and start to invest in young people
as a great asset for the city.

We started years of networking and advocacy,
first in Krakéw. Initially, assembling with other
youth organisations from Krakéw to establish the
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Committee for Citizens Dialogue for Youth — an
advisory body consisting of non-governmental
organisations (NGOs) from one field that func-
tions with chosen department(s) of 2 municipality
to work together, consult each other, inform, or
build working groups on one branch - in this
example on youth policy. Committees are public
bodies that municipality should turn to when
working on any of the issues from the area of
interest of the members of the Committee. This
is the way to use resources and expertise of NGOs
to manage public policies and open possibilities
for NGOs to collaborate with municipalities on
policy-making,

The group of NGOs we invited for the collab-
oration gave the whole consortium a good nego-
tiating position to convince key decision-makers
about the need to re-shape the current strategy.
Thanks to years of collected experiences, partic-
ipating in the EU policy-making, hundreds of
young people we worked with and the support of
other organisations in Krakdw, it would be hard
to convince the officials that the consortium has
legitimacy and competences to represent the voice
of young people. But having collected all those
experiences and knowledge, it was an obligation
to contribute to the systemic level, the conditions
in which young people in Krakéw access their
opportunities and rights. The association believes
that youth organisations are to the same extent
responsible for it as a public sector.

Participation as a duty. This was the note the
association stroked and it reflected the way the
association is engaged in many other participa-
tion, advisory, or counselling bodies — if they have
a potential and certain decision-making power
to improve the conditions of the youth sector,
the association allocates resources to participate.
To give examples: SALTO Youth Information
and Participation think tank, the Lesser Poland
Partnership for Young People (Matopolskie Part-
nerstwo na Rzecz Oséb Mlodych), or already
mentioned Committee of Citizens Dialogue for
Youth. Through participation the association
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develops cross-sectorial networks, strengthens
opportunities to make an impact, extends its
access to knowledge, and raises the potential that
at the end is used for the benefit of young people.

Participation is thereby not only a value pro-
moted, but also a practice of managing the organ-
isation and projects. The example of participatory
project management would be another practice:
the Youth Workspace Council (Rada Pracowni
Mtodych). It is a decision-making body con-
sisting of young people and moderators of the
Youth Workspace (staff of the association) that
decides about the whole programme of the Work-
space. The decisions of young people are binding
for the operators of the project, and the role of
moderators is to support its implementation and
co-manage the space together with young people
— the highest level of Roger Heart’s participation
ladder (Farrow 2018, pp. 7-8). On the side: this
role mirrors the classic role of a youth worker
and by practising it this terminology reaches
the mainstream. We may conclude that creating
a space for participation for young people in all
possible places, structures, and existing institu-
tions is another role of young organisations and
a good practice.

Stepping back chronologically, it is worth to
mention a practice introduced in the process of
developing Krakéw’s youth strategy, enabling
young people to participate in initial stage of
decision-making processes in the field of youth.
In parallel to the social diagnosis before establish-
ment of the Young Krakéw 2.0 programme (the
youth strategy of Krakéw), the city in collabora-
tion with the Committee for Citizens Dialogue
for Youth opened a public event, inviting young
people to participate and design various answers
to main needs of young people in Krakéw. What
was important, youth groups were defining those
needs themselves and during the event they were
prepared to find the appropriate city response
to it (projects, programmes, design of an in-
frastructure). The first event YouthKrakHack,
a social projects hackathon, was organised in
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2018 in Manggha Museum in Krakéw. Over so
young people took part and designed 10 proposals
presented to the municipality officials. Some of
them are already in the implementation phase
(e.g. Youth Workspaces), some served as an in-
spiration for a similar solution (e.g. structured
support for school governments), and some were
directed as a recommendation for private entities
(e.g- mentorship programmes). All of them were,
however, recognised and considered when de-
signing the Young Krakow 2.0 programme. Next
editions of YouthKrakHack hackathons in 2019
and 2020 were already sectorial — their topics were
narrowed down to either a chapter of the youth
strategy (the case of culture) or a hot topic in 2020
— remote education. Young people were invited to
innovate, be creative, be bold and dare to reform
municipality policies. The association was a part
of this process first as an organiser, then as a part
of organisation team, and then as a supporter
in accordance with its values and philosophy.

The role of youth organisations in develop-
ing youth policies, based on given case study,
would be also to innovate in this field and enable
decision-makers to catch up with newest devel-
opments and trends regarding young people’s
needs, preferences, and communication practic-
es. Innovative tools such as hackathons, enable
direct communication between young people
and decision-makers, bring them closer together,
and help to develop public trust and culture of
participation. What is important to consider
is inclusive approach of such events, so that all
possible groups of young people can be a part of
the process, support for those that require assis-
tance and accountability — translation of results
into actual policy-making steps. Transparency of
such processes was provided by the Committee of
Citizens Dialogue for Youth that served the role
of an information hub about further implemen-
tation of the proposed youth recommendations.

In this co-management model youth organisa-
tions deliver unique resources — access to young
people, knowledge about their needs, knowing
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their variety, remembering about marginalized/
underrepresented groups — they have a right and
a duty to collaborate with public authorities to
make conditions for them better. Youth organi-
sations can propose adequate methods of work-
ing with young people, consult public calls for
tenderers, initiate policy-making, participate in
social diagnosis, even organise it.

In conclusion, in order to raise the voice of
young people at a local/regional level youth or-
ganisation such as Europe4Youth pays attention
to fulfil following criteria:

— inclusiveness for all possible ranges of young
people (providing representativeness);

— transparency of the process — easy access to
information;

— active approach to reaching out to young
people — played by moderators, animators,
supporters (classic role of youth workers);

— accountability of all partners — active execu-
tion of this accountability (youth recommen-
dations should be binding for decision-makers,
and youth organization has better position
and more tools to execute it).

Challenges for Youth
Organizations Connected
with Fulfilling Their Role
in Youth Policy-Making

Given the conditions of functioning of youth or-
ganizations and non-governmental organizations
in general, there may be difficulties of different
nature connected with fulfilling described role in
boosting youth participation, moderating partic-
ipation, and being a guarantee of its effectiveness,
innovativeness, and quality. Categories mentioned
below come from the analysis of the historical
milestones of the Europe4Youth Association.
First category of challenges is lack of formal
recognition of youth work and youth policy. The
association has faced criticism when advocating
for integrating municipal departments under the
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title “youth sector” and attempts (finally success-
ful) to establish interdisciplinary Committee
for Citizens Dialogue for Youth. As mentioned
before, this sector is not clearly defined in Polish
law which makes it difficult to connect practices
with its purposes and outcomes in the context of
the whole area of what we call a youth sector. To
give a hypothetic example: if a public programme
on prevention of violent radicalization of young
people (inherently requiring interdisciplinary ap-
proach and cross-sectorial toolbox) was launched
in a social policy framework, there would be a risk
of narrowing the possible activities in the scope
of what competences the social policy depart-
ment has to perform (with staff used to certain
methods and toolbox used for specific profile of
beneficiaries) within its separate budget. Even if
any cultural or sport division in the same entity
recognized similar need and kicked off their own
programmes with activities relevant for their de-
partments, they would have different legal basis
and would be analytically segregated from the
social programme, despite working on the same
social issue. Monitoring and evaluation of such
programmes are thereby hindered and embraced
with a risk of excluding important dimensions of
the same problem. Therefore, integrated approach
to youth policy and recognition that the holistic,
interdisciplinary, cross-sectorial programme is
implemented along the values and principles
of youth work gives possibilities to all youth
work practitioners to use toolbox relevant for
this problem and recognize its outcomes from
the perspectives of many dimensions (sectors).
Without integrated approach to youth work
and its formal recognition this field is condemned
to be function in a “grey zone” somewhere between
social, education, sport, and cultural policies on
various levels of administration. This implicates
that municipalities, regional, or national authorities
do not have competences to operate in this field
and existing practices are a part of other sectorial
policies (mentioned social policy, cultural, educa-
tion, or sport). Alternative cost of such systemic
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conditions is a missed opportunity to implement or
delegate public tasks embracing all interconnected
field of youth development — disconnection of
sectors inhibits effectiveness and deprives from
access to various instruments characteristic to
other fields. Moreover, the youth sector operating
informally has developed great instrumentari-
um, specific methodologies and tools that avoid
classification in existing sectors. This is the chal-
lenge that the Europe4Youth Association has also
faced, and this experience is well described in this
environment as a “bubble” of Erasmus+ world
or worse — the sector that no one understands.

Another category of challenges is strictly con-
nected with the lack of recognition for the sector.
Because of this fact youth worker as a function/
profession has blurry brackets, no clear conditions,
entry treshold, or educational path that leads to it.
This situation involves many benefits (open access,
diversity of practices or flexibility), but eventually
deprives from significance and condemns for
adapting to existing brackets (e.g. Qualification
Framework). This way municipalities or other
public entities do not hire youth workers (al-
though they should) but separately animators of
free time, professional counselors, or specialists in
the field of social policy. The place of employment
must be thereby private — private companies or
NGOs having freedom in defining their posi-
tions. Although the access to this function may
be open and the knowledge of this possibility is
not common knowledge. Many suitable candi-
dates may choose thereby different disciplines.

The last category of challenges is connected
with financial stability, sustainability, and con-
tinuity. This is a common issue with the whole
non-governmental sector relying on grant system
and various sources of finances, which indicates
unstable employment and risk of high rotation. It
takes a lot of determination and entrepreneurial
spirit to develop the organization till its sustaina-
bility. Due to the size of this article, this problem
will be briefly drafted and its exploration may be
left for another analysis.
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In conclusion, there are many tools that youth
organisations can use to shape youth policies
at a local or regional level. This is not only an
opportunity existing in democratic countries,
but also a duty of an entity that assembles young
people, knows them, their aspirations, needs, and
expectations.

Taking from the case of the Europe4Youth
Association, youth organisations can contribute
to the implementation of youth policies through:
— participating in its development, using existing

structures, or creating their own (associating

with other organisations, networking, collab-
orating with public and private institutions
from the sector);

— enabling young people themselves to be a part
of decision-making processes by developing/
supporting participation structures;

— using the knowledge and experiences collected
through work with young people to develop
adequate solutions in public sphere;

— opening within its own structures, pro-
grammes, and projects to practice participation
and democratic management.

In order to play that role in a long run, the
organisation may face difficulties of systemic,
organisational, and financial nature which can be
overcome by... developing nurturing conditions
for youth civic sector, enabling easier access to
resources for youth organisations specifically. The
systemic support for youth associating should
be a standard in democratic states caring for
sustaining the future of civil society.
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PANDEMIA JAKO ZAGROZENIE

DLA MOBILNOSCI AKADEMICKIE)
CZY SZANSA NA NOWE SPOJRZENIE
| PRZEDEFINIOWANIE DZIALAN

PANDEMIC AS A THREAT TO ACADEMIC MOBILITY
OR AN OPPORTUNITY FOR A NEW PERSPECTIVE
AND REDEFINITION OF ACTIVITIES

The pessimist sees difficulty in every opportunity. The optimist sees the opportunity in every difficulty.
Winston Churchill

DOI: 10.24917/ycee.2020.11.61-69

Abstrakt: W artykule podjeto probe zbadania wptywu ograniczen zwiazanych z pandemia COVID-19 na szkolnictwo wyzsze,
przede wszystkim na jego umiedzynarodowienie oraz mobilnos¢ studentéw i nauczycieli akademickich. Oméwiona
zostata istota i rodzaje zjawiska ,mobilnosci akademickiej” w oparciu o analize wynikdw badan ukrainskich i zagra-
nicznych naukowcdw, a takze przepisy regulujace ten obszar dziatalnoci publicznej. Dokonano krdtkiego przegladu
projektow naukowych z zakresu mobilnosci akademickiej, zainicjowanych przez polskie instytucje panstwowe
i organizacje zajmujace sie dziatalnoscia edukacyjna. Zaprezentowano réwniez dane statystyczne przedstawione
w badaniach nad wptywem pandemii COVID-19 na szkolnictwo wyzsze w krajach europejskich i na Swiecie. Gtdwne
problemy, z jakimi stykaja sie studenci i naukowcy przy realizacji projektdw mobilnosci akademickiej, zostaty ziden-
tyfikowane i uporzadkowane. Przeanalizowano wyniki badan ankietowych przeprowadzonych w polskich szkotach
wyzszych na temat napotykanych przez nie problemdw, sposobéw ich rozwigzywania oraz dalszych dziatan na rzecz
umiedzynarodowienia edukacji w spofeczefistwie. Ustalono, ze srodowisko akademickie odkryto mozliwosci, jakie
oferuja nowoczesne technologie i w przysztosci beda one wykorzystywane, ale nie jako jedyne, gdyz dominujaca
formuta wspdtpracy bedzie wariant mieszany.

Stowa kluczowe:  pandemia COVID-19, NAWA, edukacja miedzynarodowa, globalizacja, mobilnos¢ studentow i pracownikéw naukowych,
edukacja za granica, europejska przestrzen edukacyjna
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The article attempts to investigate the impact of the COVID-19 pandemic and the quarantine restrictions associated
with it on higher education, its internationalization, academic mobility of students and researchers, in particular.
The essence, types of the phenomenon “academic mobility” are clarified, on the basis of the analysis of results of
works of foreign and Ukrainians researchers, and also the regulatory legal acts regulating the specified sphere of
public activity. A brief overview of scientific projects of academic mobility initiated before the pandemic, initiated by
Polish government agencies and organizations engaged in educational activities. The statistics are presented in the
study of the impact of the COVID-19 pandemic on higher education in European countries and the world. The main
problems that students and scientists face in the implementation of academic mobility projects are identified and
structured. The results of surveys conducted among Polish universities on the problems that arose in them, ways to
solve them and further activities for the internationalization of education in a post-COVID society are analyzed. It
has been found that the academic environment has opened up opportunities that offer modern technologies and in
the future they would be used, but not the only ones, the dominant formula of cooperation will be warriors.
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P andemia COVID-19 i zwigzane z nig surowe
ograniczenia na $wiecie dotycza réznych sfer
zycia ludzkosci. Reakcja na pandemie dotyczy
nie tylko skutecznosci systemu ochrony zdrowia,
wyzwania obejmujg rowniez kwestie stabilno$ci
narodowej, samodyscypliny, psychologicznej (psy-
chicznej) charakterystyki poszczegélnych naro-
déw, tolerangji i krytycznego myslenia. Pandemia
COVID-19 jest istotnym problemem zdrowia
publicznego. Niewatpliwie jest takze motorem
zmian cywilizacyjnych, o ktérych od wielu lat si¢
dyskutuje. Kwarantanna zreformowata nastroje
konsumentéw, niemalze zatrzymala niektdre
branze — handel detaliczny, turystyke, hotelar-
stwo i gastronomig, transport lotniczy. Taka sy-
tuacja na rynku prowadzi do zmian wskaznikéw
makroekonomicznych oraz obnizenia dochodéw
gospodarstw domowych i przychodéw budzeto-
wych. Firmy nie otrzymaja wsparcia inwestycyj-
nego, taficuchy produkcyjne upadaja. Swiatowa
pandemia ujawnita luki w prawach i wolno$ciach
demokratycznych, kt6re rezimy autokratyczne na
calym $wiecie probuja wykorzystad.

Wedtug UNESCO 192 kraje zamknety wszyst-
kie szkoty i uniwersytety, co dotyczy ponad 90%
studentéw na $wiecie; to prawie 1,6 mld dzieci
i mlodziezy (COVID-19 Impact on..., 2020). Po-
szczegdlne rzady staraja sic wznowi¢ proces eduka-
cji, poniewaz edukacja — jeden z najwazniejszych
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czynnikéw inwestowania w kapitat ludzki — jest
jeszcze daleka od pelnej otwartosci i zamknigta
dla biznesu. Pandemia koronawirusa okazata si¢
trudnym testem dla systemu edukacji. Zamknigcie
konsulatéw i o§rodkéw wizowych, a takze kwestie
zdrowotne, wptynely na przyjmowanie na studia
nowych studentéw z zagranicy. Jednoczesnie na
pierwszy plan wysungla si¢ mozliwo$¢ ksztalcenia
online — powszechniejszego wdrazania progra-
méw, ktore do tej pory byly rzadkie i nie dawaly
podstaw do petnego wyzszego wyksztalcenia.
Poniewaz wiele uniwersytetéw przestawilo si¢ na
zajecia online, rzady rozwazaja, jak zorganizowacé
mig¢dzynarodowych studentéw. Jednocze$nie
kwarantanna stala si¢ bodzcem, ktéry otworzyt
dla tego trybu nauczania nowe mozliwosci i za-
dziatal jako katalizator dla dtugo oczekiwanych
zmian w zakresie jego modernizacji, w kontekscie
rozwoju ksztalcenia cyfrowego i zdalnego.

Celem niniejszej publikaciji jest zbadanie
wplywu ograniczen zwigzanych z pandemia
COVID-19 na obecny stan mobilnosci studen-
téw i pracownikéw naukowych oraz perspektyw
dalszej wspotpracy migdzynarodowej Ukrainy
i Polski w sektorze edukacji.

W ostatnich tygodniach (Stefaniak-Hrycko,
2020) w migdzynarodowej spolecznosci akade-
mickiej na calym $wiecie toczy si¢ dynamiczna
dyskusja na temat wpltywu pandemii COVID-19
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na szkolnictwo wyzsze, internacjonalizacj¢ oraz
mig¢dzynarodowa mobilnos¢ i wymiang studen-
téw. Czasy, z kedrymi przyszo si¢ nam zmierzy¢,
sa niezwykle trudne. Wymuszone przez globalna
sytuacje¢ zmiany sugeruja, ze by¢ moze znajduje-
my si¢ wlasnie na poczatku nowej ery edukacji
miedzynarodowej, ktdra bedzie wezwaniem do
redefinicji ugruntowanych prakeyk i stojacych za
nimi priorytetow.

Badanie istoty procesu mobilnosci akademi-
ckiej, motywacji przedmiotéw organizacji mobil-
nosci studenckiej oraz strategii przemieszczania
si¢ zagranicznych studentéw z innych krajow
stalo si¢ przedmiotem studiéw szerokiego grona
zagranicznych naukowcéw takich jak B. Vehter,
S. Garben, U. Teichler, L. Purser, S. Marginson,
M. Wierzchon, M. Wachowska. Mi¢dzynaro-
dowa dziatalno$¢ instytucji szkolnictwa wyz-
szego i zmiany w postrzeganiu koncepcji roz-
woju wspotpracy migdzynarodowej zawsze byty
w polu zainteresowarn takich ukrainiskich badaczy
jak V. Andruschenko, T. Bogolib, T. Andrii,
Z.Boyko, V.G. Kremen, A.V. Rzhevska. Badanie
wplywu pandemii COVID-19 na szkolnictwo
wyzsze, internacjonalizacj¢ oraz migdzynarodo-
wa mobilno$¢ i wymiane studentéw znajdziemy
w raportach organizacji miedzynarodowych nt.
internacjonalizacji w czasie pandemii:

— European Association for International Educa-
tion (EAIE): Coping with COVID-19: Interna-
tional higher education in Europe, marzec 2020;

— QS World University Rankings: Zhe Impact of
The Coronavirus on Prospective International
Students, maj 2020;

— European University Association (EUA): The
impact of the Covid-1g crisis on university fun-
ding in Europe. Lessons learnt from the 2008
global financial crisis, maj 2020;

— Institute of International Education (IIE):
COVID-1g Effects on U.S. Higher Education
Campuses. Academic Student Mobility to and

from China, marzec 2020;
— Internacjonalizacja w czasach pandemii.

Wplyw COVID-19 na studentéw zagranicznych
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w Polsce i rekrutacjg na studia w roku akad.
2020/21, przygotowany w ramach programu
»Study in Poland”, czerwiec 20205

— European Stability Mechanism (ESM) / Or-
ganisation for Economic Co-operation and

Development (OECD): Wptyw COVID-19 na

studentow zagranicznych w panstwach cztonkow-

skich UE i OECD, 2020 (ESM/OECD, 2020).

Forma edukacji zawsze odzwierciedlata rzeczy-
wisto$¢: $wiatopoglad i sposéb funkcjonowania
spoleczenistw. Tak wiec w ciagu ostatnich dziesie-
cioleci systemy edukacji ewoluowaly i zmieniaty
sic pod wptywem takich proceséw jak globali-
zacja, integracja mi¢gdzynarodowa, informaty-
zacja, komercjalizacja i umi¢dzynarodowienie
(Korchova, 2017).

Internacjonalizacja szkolnictwa wyzszego
stala si¢ istotna kwestia w agendzie europejskiej
w latach 9o. XX wicku i byta badana w trzech
zakresach — europejskim, migdzynarodowym
i globalnym. Odzwierciedlaja one aktualne ten-
dencje i kierunki polityki edukacyjnej, od mniej
lub bardziej zamknietych krajowych systeméw
szkolnictwa wyzszego do coraz wazniejszej roli
otwartych systeméw szkolnictwa wyzszego zdol-
nych do przekazywania wiedzy na duze odleglosci
i wyzszej jakosci ksztalcenia. Pomiary internacjo-
nalizacji szkolnictwa wyzszego odzwierciedlaja
rowniez wyzwania przed nim stojace i zachodzgce
w nim zmiany (Teichler, 2004).

Mobilno$¢ akademicka wszystkich uczestni-
kéw procesu ksztaleenia jest elementem umie-
dzynarodowienia edukacji. Najwazniejsza rola
w jego realizacji w przestrzeni wiodacych panstw
europejskich nalezy do instytucji szkolnictwa
wyzszego. Miedzynarodowa mobilno$¢ uczestni-
koéw procesu ksztalcenia, ktdra w ostatnich latach
stala si¢ jednym z priorytetdw instytucji szkol-
nictwa wyzszego na Ukrainie, obejmuje m.in.:
- wymiany studenckie,

— wspodlne edukacyjne programy podwdjnych

dyploméw,
— zarzadzanie projektem,
— realizacje projektéw migdzynarodowych,




- wywoéz/przywoéz ustug edukacyjnych,

— uznanie zagranicznych kwalifikacji na Ukrai-
nie i ukrainskich kwalifikacji za granica,

— podpisywanie i wdrazanie uméw o wspdtpracy
w zakresie szkolnictwa wyzszego i nauki.
Zgodnie z Ustawg Ukrainy O szkolnictwie

wyzszym mobilno$¢ akademicka jest okazja dla

uczestnikéw procesu edukacyjnego do studiowa-
nia, nauczania, szkolenia lub prowadzenia dzia-
talnosci naukowej w innej instytucji szkolnictwa
wyzszego (instytucji naukowej) na Ukrainie lub
za granica (Ustawa Ukrainy..., 2020). Dla studen-
tow jest to okazja do wymiany mysli, poszerzenia
horyzontéw, poznania innych kultur i tradycji,
zdobycia nowych, unikalnych umiejetnosci za-
wodowych, poprawy znajomosci jezykéw ob-
cych. Dla nauczycieli i naukowcéw jest to szansa
na rozwoj zawodowy w kontekscie $wiatowych
trendéw w nauce, kontakt z najlepszymi prak-
tykami miedzynarodowymi, mozliwos¢ dialogu

w $rodowisku zawodowym, zwickszanie konku-

rencyjnosci na krajowym i miedzynarodowym

rynku pracy.

Studenci zagraniczni sg nie tylko sita nape-
dowa wymiany kulturowej i procesu globalizacji
systemu edukacyjnego, ale takze waznym zrédlem
dochodéw w niektérych krajach. Co wazniejsze,
z uwagi na fake, ze studenci zagraniczni bedg po-
strzegani jako w pewnym stopniu zintegrowani ze
spoleczenstwem przyjmujacym i po ukoriczeniu
studiéw uzyskaja stopien naukowy kraju przyjmu-
jacego, stanowia réwniez szczegdlnie atrakcyjna
przyszla sile robocza, a sytuacja prawna w znacz-
nym stopniu wplywa na mobilnos¢ zarobkowa
w wielu krajach (Raport OECD, 2019).

W ostatnich latach doszlo do sytuacji, w ktérej
studia studentéw ukrairiskich za granica staty si¢
czgscig programu nauczania w szkole macierzystej.
Nie wymagalo to rejestracji urlopéw akademi-
ckich ani uzgodnienia indywidualnego planu
studiéw; studenci i nauczyciele zachowywali
prace i zatrudnienie. Nalezy zauwazy¢, ze zgodnie
z decyzja Gabinetu Ministréw z dnia 12 sierpnia
2015 1. nr 579 O zatwierdzenin Regulaminu trybu
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wykonywania prawa do mobilnosci akademickiej
prawo do mobilnosci akademickiej moze by¢
wykonywane na podstawie uméw miedzynaro-
dowych o wspé6lpracy w zakresie edukacji i na-
uki, migdzynarodowych programéw i projektéw,
umoéw o wspotpracy pomiedzy krajowymi szkota-
mi wyzszymi (instytucjami naukowymi) lub ich
gléwnymi oddziatami strukturalnymi (Uchwata
Gabinetu..., 2015).

Zagraniczni kandydaci na studia wyzsze na
Ukrainie, kt6rzy korzystaja z prawa do mobilnosci
akademickiej na podstawie uméw o wspdtpracy
pomiedzy krajowymi i zagranicznymi uniwersy-
tetami (instytucjami naukowymi) — partnerami,
moga by¢ zapisani na studia w krajowych instytu-
cjach szkolnictwa wyzszego Ukrainy oplacane z:
- funduszy migdzynarodowych programéw

1 organizacji;

- dochodéw wiasnych instytucji szkolnictwa

WYZSZEZO;

- funduszy oséb fizycznych lub prawnych;
— nawarunkach bezptatnej edukacji w przypad-
ku wzajemnej wymiany osob ubiegajacych si¢

o przyjecie na studia wyzsze, w tym wsp6lne

programy edukacyjne, kt6re przewiduja wspdl-

ny lub podwdjny dokument lub dokumenty
dotyczace studiéw wyzszych.

Polska réwniez podpisata umowy dwustronne
o wspolpracy z ok. 100 krajami ze wszystkich
regiondw (Mobilnosé: programy, projekty..., 2020).
W ramach uméw rzad Polski i/lub kraju part-
nerskiego finansuje pewng liczbe stypendiow
dla kadry akademickiej oraz studentéw. Rodzaje
i warunki mobilnosci sg uzgadniane z poszczegdl-
nymi krajami. Studenci i doktoranci uczestniczg
w mobilnosci przede wszystkim w ramach progra-
mu UE Erasmus+, ale istnieja réwniez programy
i projekty wielostronne, dwustronne oraz krajowe.
Uznanie okresu studiéw lub prakeyki w ramach
programéw UE odbywa si¢ na podstawie porozu-
mienia miedzy studentem a uczelnia wysylajaca
i przyjmujaca studenta oraz zgodnie z zasadami
Europejskiego Systemu Transferu i Akumulacji

Punktéw (ECTS). W innych programach — na




zasadach uzgodnionych miedzy uczelniami wy-

sylajacymi i przyjmujacymi studentéw.
Przyktadami takich programéw sa:

— Study Tours to Poland (STP) — jest progra-
mem Polsko-Amerykanskiej Fundacji Wol-
nosci realizowanym przez Fundacje¢ Liderzy
Przemian; oferta programu jest skierowana do
studentéw oraz profesjonalistéw w réznych
dziedzinach i rozmaitych specjalnosci (Study
Tours to Poland, 2020).

— Projekt , Teraz Wroctaw” — jest inicjatywa
non profit Urzgdu Miasta i Szkét Wyzszych
we Wroclawiu, rozpoczeta w 2006 r. Projeke
ma na celu przyciggniecie mlodziezy z krajéw
Europy Wschodniej do wroctawskich szkot
wyzszych oraz uproszczenie procedury przy-
jecia (Studiuj z nami, 2020).

— Program Fullbrighta — Polsko-Amerykanska
Komisja Fullbrighta oferuje stypendia finan-
sowane przez polskie Ministerstwo Nauki
i Szkolnictwa Wyzszego i Departament Stanu
USA; stypendia przyznaje si¢ polskim i ame-
rykanskim studentom i doktorantom, odpo-
wiednio: na odbycie studiéw lub realizacje
whasnych projektéw badawczych.

— Program stypendialny im. Lane’a Kirklanda
— jest finansowany ze $rodkéw Polsko-Amery-
kanskiej Fundacji Wolnosci i administrowany
przez Fundacje Liderzy Przemian. Stypendia
na studia w polskich uczelniach przyznaje si¢
mlodym liderom i ekspertom, ktdrzy posiadaja
wyzsze wyksztalcenie. Studia majg poglebia¢
ich wiedz¢ i umiejetnosci zwigzane z rozwo-
jem demokracji, gospodarki i spoleczenstwa
obywatelskiego (The Lane Kirkland, 2020).
Warto zwrdci¢ uwagg na ostatni projeke, ktory

organizatorom udato si¢ wdrozy¢ w pierwszym

semestrze roku akademickiego 2020/2021 w trud-
nych warunkach kwarantanny, przy zachowa-
niu wszystkich srodkéw bezpieczenstwa, ktére
sa niezbedne w czasie pandemii, oraz stworzy¢
odpowiednie warunki dla uczestnikéw szkolen
i badan. W tym roku do programu przystapito
47 stypendystéw Programu Kirklanda oraz 11
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stypendystow Sciezki Kirkland Research. Uczest-
nicy reprezentuja 1o panstw objetych programem:
Armenig, Azerbejdzan, Bialorus, Gruzj¢, Ka-
zachstan, Kirgistan, Rosje, Tadzykistan, Ukraing
i Uzbekistan.

Odpowiadajac na wyzwania spoleczne i rozu-
miejac znaczenie internacjonalizacji, Minister-
stwo Nauki i Szkolnictwa Wyzszego zainicjo-
walo w 2017 r. utworzenie Narodowej Agencji
Wymiany Akademickicj (NAWA). W strategii
NAWA na lata 2018—2025 stwierdza sig, ze ,,nauka
i szkolnictwo wyzsze bylo i pozostaje silnie umie-
dzynarodowionym obszarem dzialalnosci czlo-
wiecka. Mozliwosci szerokiego rozpowszechniania
osiagnie¢ naukowych, coraz wicksza swoboda
przeptywu oséb a takze dostep do zagranicznych
ustug edukacyjnych powoduja, ze krajowa na-
uka i szkolnictwo wyzsze funkcjonuja nie tylko
w warunkach globalnej konkurencji o odkrycia
naukowe i o talenty, ale przede wszystkim w §wie-
cie globalnej wspétpracy. Umiedzynarodowienie
umozliwia wymiang¢ wiedzy, doswiadczen i od-
kry¢, pozwala na wieloaspektowe wykorzystanie
potencjatu badawczego naukowcdéw i infrastruk-
tury, wplywa na wzrost jako$ci dydaktyki” (Na-
rodowa Agencja Wymiany Akademickiej, 2020).

NAWA realizuje programy adresowane do pol-
skich doktorantéw, zagranicznych studentéw —
obywateli innych krajéw. Ponizsza tabela zawiera
krétki opis programéw na podstawie informacji
zamieszczonych na oficjalnej stronie agencji.

W ramach mi¢dzynarodowej wspdtpracy na-
ukowej rzad polski dotowal eksport ustug edu-
kacyjnych, oferujac szereg stypendidéw gtéwnie
studentom i mtodym naukowcom z regiondw,
w ktérych w ostatnich latach wzrasta rola geo-
polityczna Polski, takich jak Europa Srodkowo-
-Wschodnia czy szereg krajow postsowieckich
na Kaukazie i w Azji. Jednoczesnie istniejg pro-
jekty finansowane sa przez Uni¢ Europejska,
organizacje publiczne i fundacje charytatywne,
a takze przez stypendia rektorskie dla obywateli
zagranicznych za specjalne zastugi w dziedzinie
nauki, kultury, sztuki i sportu.




Tabela 1

Programy stypendialne dla polskich doktorantéw i zagranicznych studentow

Projekt

Krotki opis projektu

Program im. lwanowskiej

Celem programu jest zwiekszenie mobilnosci miedzynarodowej polskich doktorantéw. 0 stypendia mogq
ubiegac sie osoby przygotowujqce rozprawe doktorskq w dowolnej dziedzinie. Stypendia przyznaje sie na
prowadzenie badari naukowych lub zaje¢ dydaktycznych w osrodkach zagranicznych na catym Swiecie
oraz na realizacje projektéw badawczych z wybitnymi naukowcami zagranicznymi.

Program im. gen. Wt. Andersa

Program jest skierowany do mtodzieZy polskiego pochodzenia i 0s6b z réznych regiondw Swiata posiada-
jgcych tzw. Karte Polaka. Stypendia przyznaje sie na odbycie studidw pierwszego lub drugiego stopnia,
lub jednolitych studiow magisterskich w polskich uczelniach podlegtych Ministrom Nauki i Szkolnictwa
Wyzszego, Zdrowia oraz Kultury i Dziedzictwa Narodowego.

Program stypendialny im. S. Banacha

Program zostat opracowany wspdlnie z Ministerstwem Spraw Zagranicznych w ramach polskiej pomocy
rozwojowej, a jego celem jest wspieranie rozwoju spofeczno-gospodarczego krajow rozwijajgcych sie.

Z oferty mogq skorzystac obywatele krajow Partnerstwa Wschodniego (Armenia, Azerbejdzan, Biatorus,
Gruzja, Motdawia i Ukraina), Azji Centralnej (Kazachstan, Kirgistan, Uzbekistan, Tadzykistan i Turkmeni-
stan) i Batkandw Zachodnich (Albania, Bosnia i Hercegowina, Czarnogdra, Kosowo, Macedonia Pétnocna
oraz Serbia). Stypendia przyznaje sie na odbycie studiow drugiego stopnia na kierunkach inzynieryjno-
-technicznych, Scistych, przyrodniczych i rolniczych w uczelniach publicznych, ktdre podlegajq Ministrowi
Nauki i Szkolnictwa Wyzszego.

Program stypendialny im. |. tukasiewicza

Stanowi, podobnie jak program im. S. Banacha, czes¢ pakietu polskiej pomocy rozwojowej. Zostat opra-
cowany wspdlnie z Ministerstwem Spraw Zagranicznych, a jego celem jest wspieranie rozwoju spoteczno-
-gospodarczego krajow rozwijajqcych sie. Adresowany jest do kandydatéw z wybranych krajow Ameryki

tacirskiej (Kolumbia, Meksyk, Peru), Afryki (Angola, Etiopia, Kenia, Nigeria, RPA, Senegal, Tanzania
i Uganda) i Azji (Filipiny, Indie, Indonezja, Liban, Mjanma, Palestyna i Wietnam).

Irédto: opracowanie wtasne na podstawie NAWA (Narodowa Agencja Wymiany Akademickiej, 2020)

W warunkach pandemii $wiat stoi przed no-
wymi wyzwaniami i majac to na uwadze, trudno
przewidzie¢ i jednoznacznie oceni¢ ich wpltyw na
procesy edukacyjne (Krawczenko, 2020).

Zamkniecie granic, ograniczenia dotyczace
konsulatéw i misji dyplomatycznych oraz ogra-
niczenia dotyczace transportu miedzy krajami
doprowadzity do wirtualizacji proceséw edukacyj-
nych. Powstaje pytanie, w jaki sposob mozliwa jest
mie¢dzynarodowa mobilnos¢ akademicka w takich
kontekstach, jak kontynuacja rozpoczetych juz
projektéw. Z pewnoscia warto poszukiwaé no-
wych form interakeji i utrzymywaé wezesniej
ustalone powiazania w mi¢dzynarodowej prze-
strzeni akademickie;j.

Wedtug G. Zebrowskiej, dyrektor Narodo-
wej Agencji Wymiany Akademickiej (NAWA),
agencja reaguje na biezgco i probuje odpowiada¢
na potrzeby $rodowiska akademickiego (Nowe
otwarcie..., 2020). W odpowiedzi na pandemig
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rozenie dla mobilnosci akademickiej czy szansa na now

COVID-19 pojawia si¢ dwa zupetnie nowe pro-
gramy: Granty Interwencyjne, wspierajace ze-
spoty badawcze lub mobilnos¢ indywidualng
o charakterze miedzynarodowym w reakeji na
wazne, nieprzewidziane wydarzenia oraz Spinaker
— Programy Intensywne, kt6rych gléwnym celem
bedzie rozwijanie wspdtpracy migdzynarodowe;j
w dobie mobilno$ci wirtualnej poprzez tworze-
nie i realizacj¢ kurséw intensywnych czy szkét
letnich i zimowych, wspierajacych mobilnos¢
rzeczywista, wirtualng i mieszana.

W celu monitorowania i badania wplywu
pandemii koronawirusa na szkolnictwo wyzsze
w ogoéle, a na migdzynarodowa mobilnos¢ stu-
dentéw w szczegdlnosci, przeprowadzono liczne
konferencje, seminaria i dyskusje, zainicjowano
tez szereg projektow badawczych. Uniwersytety
réwniez podjely wyzwanie i szybko zareagowaty
na sytuacj¢ kryzysowa, przeprowadzajac wywiady
ze studentami w celu uzyskania dalszych decyzji

e spojrzenie i przedefiniowanie dziatan.
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i odpowiedzi. W warunkach postepujacego zagro-
zenia epidemicznego istotne staly si¢ nastepujace
pytania:

— Jaka jest sytuacja studentdéw zagranicznych?

Jak wielu z nich pozostato, ilu wyjechato?

Czy zawieszaja studia lub rezygnuja z nich?
Czy s3 w stanie bra¢ udzial w zajeciach?
Jak widza swojg przyszlos¢ na polskich uczel-

niach?

Co méwig o wybuchu pandemii koronawirusa?
Co moga zrobi¢ uniwersytety dla studentéw?
Czesto jednak istnieje rozbiezno$¢ miedzy
tym, co studenci méwia w badaniach ankieto-
wych, a tym, co beda robi¢ w przysztosci. Wazne
jest, aby stale harmonizowa¢ wyniki takich ba-
dan i identyfikowa¢ trendy w postrzeganiu przez
studentéw powszechnosci edukacii.
Przedstawmy kilka pozycji raportu (2020)
Internacjonalizacjia w czasach pandemii. Wplyw
COVID-19 na studentéw zagranicznych w Pol-
sce i rekrutacje na studia w roku akad. 2020/21,
powstalego w ramach programu ,,Study in Po-
land”. Program realizuje Konferencja Rektoréw

Akademickich Szkét Polskich i Fundacja Eduka-
cyjna ,Perspektywy” (Raport w ramach programu
»Study in Poland”, 2020).

Raport oparty jest na badaniu ankietowym
przeprowadzonym na poczatku maja 2020 r.
przez Fundacje Edukacyjna ,,Perspektywy” wéréd
polskich uczelni akademickich (z wyjatkiem
uczelni artystycznych). Badanie pokazalo duzy
stopient zréznicowania w ankietowanych uczel-
niach — jedna czwarta z nich odnotowata ubytek
studentéw zagranicznych w stopniu do §%, czyli
niewielkim; w grupie tej jest podobna repre-
zentacja uczelni publicznych i niepublicznych,
a sytuacja dotyczy przede wszystkim duzych
osrodkéw akademickich — Warszawy, Wroclawia,
Poznania, Gdanska. Natomiast az prawie polowa
ankietowanych odnotowata wyjazd $redniej lub
duzej grupy studentéw zagranicznych, a w 13%
ankietowanych uczelni wyjechata ponad potowa
wszystkich studiujacych obcokrajowcow.

Na ponizszym rysunku podjeto prébe podsu-
mowania probleméw, z jakimi stykaj si¢ miedzy-
narodowi studenci w wyniku pandemii.

- Ograniczenia w pracy misji dyplomatycznych, osrodkéw wizowych -
- Zamkniecie granic, ograniczenia podrézy -
- Ograniczenia w potaczeniach transportowych -
- Obnizony dochéd rodziny, ryzyko utraty pracy w niepetnym wymiarze godzin -

Braki sprzetowe, niewystarczajaca jakos¢ internetu

- Brak poczucia wspdlnoty na studiach, interakgji na linii wykfadowca-student (tez student-student) -

Rysunek 1. Problemy, z jakimi stykaja sie miedzynarodowi studenci w wyniku pandemi.

Irédto: opracowanie whasne

Povstyn, O. (2021). Pandemia jako zagrozenie dla mobilnosci akac
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Zdecydowana wigkszos$¢ uczelni twierdzi, ze
utrzymuje staly kontakt ze studentami zagra-
nicznymi poprzez dziekanaty, wydzialy wspét-
pracy miedzynarodowej i rekrutacji oraz organy
samorzadu studenckiego. Kontakt ten odbywa
sie gléwnie za pomoca narzedzi wirtualnych, do
ktérych naleza:

— informacje na stronach internetowych wias-
ciwych danej komoree uczelni,

- informacje w sieciach spoteczno$ciowych,

- poczta elektroniczna,

- kontakt z wyznaczonym koordynatorem
grupy

— przeznaczone dla studentéw zagranicznych
webinaria, wideokonferencje,

- wirtualne rozmowy grupowe,

- dyzury pracownikéw uczelni,

— wsparcie psychologiczne online.

W sytuacji gdy COVID-19 rozprzestrzenia si¢
i wprowadzane sa $rodki ograniczajace, komuni-
kacja ma kluczowe znaczenie nie tylko migdzy
uniwersytetami i studentami, ale takze migdzy
stronami uméw. Organizatorzy i koordynatorzy
programéw mobilno$ci akademickiej powinni
dziata¢ zgodnie z zaleceniami Komisji Europej-
skiej oraz postanowieniami uméw o partnerstwie.
Wspotpraca i wspolne wysitki przyczynia si¢ do
rozwiazania typowych sytuacji, terminowego
i odpowiedniego reagowania na problemy, kté-
re wymagaja natychmiastowego rozwiazania,
z uwzglednieniem przewidywania mozliwych
zagrozen i konsekwencji podjetych decyzji.

W kwietniu 2020 r. Narodowe Biuro Progra-
mu Erasmus+ na Ukrainie przedstawito rekomen-
dagje dotyczace realizacji programéw mobilnosci
akademickiej w warunkach kwarantanny. Zale-
cenia zawieraja algorytmy dzialan i rozwigzania
probleméw w sytuacjach, ktére moga dotyczy¢
uczestnikéw mobilnosci akademickiej.

Ograniczenia w podrézach ze wzgledu na
kryzys COVID-19, a takze ograniczenie dzia-
talnos$ci lub nawet zamknigcie konsulatéw i in-
nych organéw administracyjnych (takich jak
ministerstwa i inne organy publiczne posiadajace

Povstyn, O. (2021). Pandemia jako zagrozenie ¢

kompetencje w sprawach migracji) miaty wptyw
na mozliwos¢ zapisywania sie i studiowania dla
studentow zagranicznych. Rada Unii Europejskiej
w zaleceniu z dnia 30 czerwca 2020 r. w sprawie
tymczasowych ograniczen podrézy do UE in-
nych niz istotne oraz ewentualnego zniesienia
takich ograniczen umiescita obywateli panstw
trzecich podrézujacych w celu podjecia studiow
w grupie podréznych majacych ,istotny powdd
lub potrzebe”, oraz dla ktérych wjazd powinien
by¢ dozwolony (Council recommendation..., 2020).

Jesli chodzi o wsparcie mobilnosci akade-
mickiej na poziomie panstwowym w Polsce,
nalezy zauwazy¢, ze wladze polskie stworzy-
ty ukrainiskim studentom i naukowcom moz-
liwosci legislacyjne do przekraczania granicy
ukrainsko-polskiej. Do Polski moga wjechad
i nie musza odbywaé kwarantanny uczniowie,
studenci, uczestnicy studiéw podyplomowych
oraz ksztalcenia specjalistycznego i innych form
ksztalcenia, a takze doktoranci ksztatcacy sie
w Polsce oraz naukowcy prowadzacy badania
naukowe lub prace rozwojowe w Polsce (COVID
Epidemia..., 2021).

Uniwersytety rowniez licza na wsparcie insty-
tucji publicznych, gdyz przy mniejszych docho-
dach, a wigkszych wydatkach na utrzymanie in-
frastrukeury odczuly petny wptyw kwarantanny
na przeformulowanie procesu ksztalcenia. Wsrod
priorytetowych obszaréw wsparcia udzielanego
uczelniom przez panstwo znajduja sie:

- finansowanie dodatkowych programéw sty-
pendialnych,

- formalno$ci zwiazane z polityka wizowa,

— wsparcie uniwersyteckie dla platform inter-
netowych,

— doskonalenie zawodowe personelu naukowego,
pedagogicznego i administracyjnego.

Na podstawie powyzszych zapiséw mozna
stwierdzié, ze decyzje podejmowane przez uczel-
nie i wprowadzane przez nie $rodki zaradcze
opieraly si¢ przede wszystkim na pomocy stu-
dentom. Trudne czasy s3 okresem, w ktérym
poszukuje si¢ nowych rozwigzan, a wiec i szansa

vanie dziafan.
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na usprawnienie sposobéw dziatania, by w przy-
szloéci tatwiej radzi¢ sobie z kryzysami. Nie ma
watpliwosci, ze srodowisko akademickie stwo-
rzylo nowe mozliwosci oparte na nowoczesnych
technologiach i ze beda one wykorzystywane
w przysztosci. Nie mozna jednak catkowicie zre-
zygnowa¢ z tradycyjnej (fizycznej) mobilnosci
miedzynarodowej, zaréwno dla studentdw, jak
i dla naukowcéw. Mamy nadzieje, ze nowoczesne
technologie w sferach edukacji i nauki podniosa
jako$¢ wspotpracy, a nie ja ogranicza, gdyz for-
ma mieszana b¢dzie dominujaca formuty takiej
wspolpracy.
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Abstract:

Keywords:

Abstrakt:

Stowa kluczowe:

Early school leaving (dropout) is a problem in all education systems. In 2010 the European Commission launched the
Europe 2020 strategy which included a list of measures to reduce the school dropout rates in the EU countries. The
aim of this paper is to analyse the issue of dropout in upper secondary education (ISCED 3) in the education systems
of four post-communist Central European states (Czech Republic, Hungary, Poland, and Slovakia). The paper describes
and compares the education systems of these countries and the important changes of their education policies after
entering the EU. The analysis of Eurostat data shows that despite the decline of the average early school leaving
rate in the EU countries from 13.8% to 10.2% between 2010 and 2019, the Czech Republic, Hungary, and Slovakia are
among the four member states whose dropout rates are rising. Through an overview of research studies, this paper
also identifies the dominant topics and “weak spots” related to early school leaving in these countries.

early school leaving, dropout, upper secondary education, secondary school, Visegrad Group, Czech Republic, Hungary,
Poland, Slovakia.

Przedwczesne koriczenie nauki jest problemem we wszystkich systemach edukacji. W 2010 roku Komisja Europejska
przedstawita strategie ,Europa 2020”, ktdra zawiera liste Srodkdw majacych na celu zmniejszenie odsetka uczniow
przedwczesnie korczacych edukacje w krajach UE. Celem artykutu jest analiza problemu przerywania nauki w szkotach
$rednich (ISCED 3) w systemach edukadji czterech postkomunistycznych paristw Europy Srodkowej (Czechy, Wegry,
Polska i Stowacja). We wstepie artykutu opisuje i pordwnuje systemy edukacyjne tych krajéw oraz wazne zmiany,
jakie zaszty w polityce edukacyjnej po wejsciu tych panstw do UE. Z analizy danych Eurostatu wynika, ze pomimo
spadku $redniego wskaznika przedwczesnego koficzenia nauki w krajach UE z 13,8% do 10,2% w latach 20102019
w (zechach, na Wegrzech i na Stowacji te wskazniki rosna. Prowadzone analizy pozwalaja na identyfikacje mecha-
nizméw odpowiedzialnych za powstanie odpadu szkolnego w badanych parstwach.

porzucanie nauki szkolnej, wczesne korficzenie nauki, szkota srednia, Grupa Wyszehradzka, Czechy, Wegry, Polska, Stowadja.
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E arly school leaving (dropout) is an important
phenomenon in terms of research and edu-
cation policies as it has a significant impact on
the life of the individual and societal costs. In
the EU, almost 60% of early school leavers are
unemployed while this is only the case of 15% of
youth with an upper secondary education cer-
tificate in the same age cohort (Eurostat, 2016).
This illustrates the importance of education for
successful labour market transitions.

The subject of this paper is the phenomenon of
early school leaving from secondary schools in four
post-communist countries of Central Europe: the
Czech Republic, Hungary, Poland, and Slovakia.
These countries were chosen because of their similar
historical development and geopolitical orientation.
At the end of the 1980s, all of them underwent
the collapse of communist state establishment,
transition to the liberal-democratic systems’, and
breaking away from the influence of the USSR.
In the second half of the 1990s, they first became
members of the Organisation for Economic Co-Op-
eration and Development (OECD)’, at the turn of
the millennium entered the North Atlantic Treaty
Organization (NATO)", and in 2004 were accepted
among the member states of the European Union
(EU) in the fifcth wave of enlargement. In 1991,
they established the Visegrad Group (today called
also the Visegrad Four) with the aim of strength-
ening cooperation among the states in the region.

The aim of this paper is to describe the phenom-
enon of early school leaving on the example of coun-
tries which have a lot in common, yet at the same
time can deal with specific educational problems
and have different approaches to similar challenges
in education policies. The paper first describes the

However, according to the EU institutions and political
scientists (Krastev, 2016; Rupnik, 2018; Zielonka, Rup-
nik, 2020), since approx. 2010 Hungary and Poland
have undergone evident systemic changes weakening
their liberal-democratic establishment.

The Czech Republic in 1995, Hungary and Poland in
1996, Slovakia in 2000.

The Czech Republic, Hungary and Poland in 1999,

Slovakia in 2004.

Gal, P.(2021). Dropout i

structure of the upper education systems (ISCED 3)
in the Visegrad Group countries, then defines early
school leaving theoretically and presents an analysis
of how the main topics are reflected in literature.

1. Upper Secondary Education
in the Visegrad Group Countries

1.1. Historical Context

At the beginning of the 1990s, the education
systems of the Visegrad Group were in a similar
starting position, inherited from communism. It
was characterized by central management, unified
structure of education (Walterovd, Janik, 2006),
dominant position of vocational education and
training and professional/technical education,
and low proportion of population with tertiary
education (Mikiewicz, 2011).

Political changes, the recovery of private
business and the large number of professionally
educated, experienced and yet “cheap” workers
attracted foreign industry corporations to the
post-communist countries. Especially car factories
and related engineering companies gained a strong
position. According to Séepanovié (2020), the
industry lobby gained a considerable influence
on the labour market and the education system,
which led to (1) big industry employers sustain-
ing the demand for labourer job positions, (2)
supporting vocational education with the result
that (3) especially the Czech but also Hungarian
and Slovak education systems underwent the
smallest change after 1989 compared with other
countries in Central and Eastern Europe.

1.2. Current Structure
and System of Secondary Schools

Table 1 shows secondary education indicators
of the Visegrad Group countries. The national
systems are described below.

st-communist countries of

rope. 7(11), 70-80. https://d




Table 1

Indicators of Upper Secondary Education (ISCED 3) in Each Country

Czech Republic Hungary Poland’ Slovakia
length of compulsory  5-15 years 3-16 years 6-15 (18) years 6-16 years
education
usual age of entering 15 years 14 years 15 years 15 years
secondary school
usual graduationage  18-19 years 18-19 years 18-20 years 18-19 years

conditions for entering

unified (state) entering

school entering exam,

results of the final exam in

compulsory entering

secondary school exam (study programs other school criteria the final (eighth) grade of ~ exam, other school criteria
with school-leaving exam-  (secondary school pro- elementary school (study programs with
ination); grams); school-leaving examina-
school entering exam, central exam tion);
other school criteria (study  (long-term grammar school criteria (study
programs without the schools). programs without
school-leaving examina- school-leaving examina-
tion); tion);
talent exam (conserva- talent exam (conserva-
toires). toires).

a) academically orient- 1) grammar school 1) grammar school (gim- 1) general lyceum (liccum 1) grammar school

ed school (grammar (gymndzium); ndzium); o0gdlnoksztatcqce); (gymndziumy;

school) 2) 4 years, long-term 2) 4years, 5 years; 2) 4years; 2) 4 years, long-term
programs; 3) school-leaving exam- 3) school-leaving exam- programs;

3) school-leaving exam-
ination.

ination.

ination.

3) school-leaving exam-
ination.

b) technical/vocational
upper secondary school

1) vocational upper sec-
ondary school, lyceum;
2) 4years;

3) school-leaving exam-
ination.

1) vocational upper secon-
dary school (technikum;
szakgimndziumy;

2) 4years;

3) school-leaving exami-
nation.

1) vocational upper secon-
dary school (technikum);
2) 5 years;

3) possibility to obtain
both school-leaving exa-
mination and professional
qualification.

1) vocational upper secon-
dary school, sports upper
secondary school;

2) Ayears;

3) school-leaving exami-
nation.

¢) vocational school/ 1) secondary vocational 1) vocational school 1) secondary vocational 1) secondary vocational
training school; (szakkazépiskola) with school (szkota branzowa school
2) 2-year or 3-year pro- adual system; | stopnia; Il stopnia); 2) 2-year or 3-year pro-
grams; 2) 3 years; 2) 3 years; grams;
3) training (vocational 3) professional qualifi- 3) professional qualifi- 3) training (vocational
certificate); cation; cation; certificate);
4) follow-up 2-year 4) follow-up 2-year 4) follow-up 2-year 4) follow-up 2-year
school-leaving exam school-leaving exam school-leaving exam school-leaving exam
program. program. program. program.
d) special secondary 1) conservatory; 1) vocational school for 1) special school for pro- 1) conservatory;
schools 2) 8-year or 6-year pro- special education (szaki- ~ fessional training (szkofa ~ 2) 7-year or 4-year pro-
grams; skola); specjalna przysposabiajgca  grams;

3) school-leaving exami-
nation
graduation examination.

2) 2 years;
3) professional qualifi-
cation.

do pracy);

2) 3 years;

3) certification of gradu-
ation.

3) school-leaving exami-
nation
graduation examination.

Note: The information about each type of school is in the following order: 1) name of the school; 2) standard length of study; 3) graduation qualification;

4) other information.

Note 2: The table was made by the author using Eurydice data and education documents of each country.
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Czech Republic. Secondary education with
school-leaving exam can be obtained at general
upper secondary schools (grammar schools), vo-
cational upper secondary schools, or lyceums. It
is a prerequisite to entering tertiary education.
Vocational schools offer 2-year and 3-year pro-
grams with a vocational certificate. Graduates of
3-year vocational schools can then study in a fol-
low-up 2-year program with the school-leaving
exam. Conservatory is a specific type of secondary
school offering lower and upper secondary edu-
cation as well as tertiary training in art. Lower
secondary education can be obtained also at
8-year or 6-year programs at grammar schools”.

Traditionally, high percentage of Czech pu-
pils, about 75%, enter vocational education and
training, while the EU average is about 50%
(Eurostat, n.d.).

Hungary. Upper secondary education is of-
fered by general secondary schools or grammar
schools (gimndzium), vocational upper secondary
schools (technikums, szakgimndizium), vocational
schools (szakkizépiskola), and vocational schools
for special education (szakiskola). Grammar
schools can offer long-term programs starting from
the fifth or seventh grades of elementary school.

Gimndzium offers 4-year general education
programs with preparation for the school-leav-
ing examination, which is prerequisite to en-
tering a university. Vocational upper secondary
schools offer 4-year general education programs
with a professional specialization concluded with
a school-leaving exam. Vocational schools also
offer additional 2-year lower secondary education
programs for adult students who did not finish

elementary school. After graduation they can
* The table shows the new structure of Polish upper
secondary education after the reform which came
into effect for secondary schools in the school year
2019/2020.

The fact that some pupils leave elementary schools for
these academically oriented schools provokes discus-
sions about the impact of 8-year and 6-year grammar
school programs on inequalities in Czech education
system (cf. Strakovd, 2006; Suchdéek, 2014).

continue studying 2-year or 4-year programs.
Graduates of vocational schools receive a grad-
uation diploma and can continue at 2-year pro-
grams with school-leaving examination (Eurydice,
20204).

Poland. The length of study at academically
oriented general education lyceums (liceum ogdl-
noksztalcgce) is 4 years and it is concluded with
a school-leaving examination, which has included
a standardized (state) part since 200s. The length
of study at vocational secondary schools (techni-
kum) is s years. Students at vocational schools
have the opportunity to pass a school-leaving
examination and obtain a vocational (profession-
al) qualification at the same time, which means
that even those who fail the examination still
receive a certification of vocational graduation.
This concept increases the interest in vocational
education (Praag et al., 2018).

Students who failed in the national curriculum
assessment when finishing elementary school
usually continue at vocational schools (szkoZa
branzowa) which offer two-level education. After
graduating from the first (3-year) level, a student
receives a qualification diploma and can study
turther, as in the Czech Republic and Slovakia,
in a follow-up 2-year school-leaving examination
program (second level). Despite the fact that
Polish compulsory school attendance ends with
graduation from elementary school, students are
obliged to continue in compulsory education
(obowigzek nauki) until the age of 18 (Eurydice,
2020b). They can choose between studying at
a secondary school and starting practical training
with an employer combining work with addition-
al qualification courses.

Slovakia. After nine years of elementary
school, students enter general, vocational, or art
education. 4-year grammar schools (gymndzi-
um) offer general education ending, since 2008,
with a unified state school-leaving examination,
which is prerequisite to entering tertiary educa-
tion. Grammar schools can offer also long-term
programs (s-years, 8-years). 4-year programs with




school-leaving examinations are offered by voca-
tional upper secondary schools (szredné odborné
skoly) and sport upper secondary school (szred-
né $portové skoly). Art education is provided
by conservatories (konzervatdrium) in similar
programs as in the Czech Republic. Vocational
schools offer 2-year and 3-year programs with
avocational certificate. Graduates of 3-year pro-
grams of vocational schools can further study in
a follow-up 2-year program with school-leaving
exam (Eurydice, 20200).

2. Early School Leaving
2.1. Theoretical Definition

Early school leaving is generally defined as ending
the school attendance without obtaining upper
secondary education (ISCED 3; Csereklye, 2008;
Lamb, Markussen, Teese et al., 2011; OECD,
2012). Surveys within the European context refer
to these individuals as early school leavers. They
are students under the age of 24 (in most systems
secondary education ends between the age of 17
and 20) who left education prematurely, achieved
maximum lower secondary education (ISCED 2),
and do not continue studying (Lamb, Markussen,
Teese et al., 2011).

Relevant literature uses the terms dropout and
early school leaving (ESL) for this phenomenon
(Lamb, Markussen, Teese et al., 2011; Nairz-
Wirth, Gitschthaler, 2019; OECD, 2012). As
both terms (dropout, early school leaving) can
be considered equivalent, they will be used as
synonyms in this paper.

Early school leaving is a problem in all educa-
tion systems. In most OECD countries, gradua-
tion from upper secondary education is consid-
ered to be the minimal level of qualification as
it is prerequisite to entering university and work
at well-paid job positions. Surveys in different
countries show that those individuals who do
not obtain upper secondary education are more
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often unemployed and have lower income and
economic capital (Rumberger, Lamb, 2003) and
worse health (Owens, 2004) than those from
upper secondary schools and higher schools.

2.2. Dropout in the EU and the Visegrad
Group

In 2010, the European Commission launched
a strategic plan for the next 10 years — the Euro-
pe 2020 strategy. One of the main goals in the
area of education was to reduce the average carly
school leaving rates in the EU to less than 10%
(European Commission, 2010). The document
included a list of measures to be taken to achieve
this aim which were to be incorporated to the
national strategies of the member states

The current data (Eurostat, 2020a) show that
the aim has been achieved at least partially be-
cause between 2010 and 2019 the average dropout
rate in the EU decreased from 13.8% to 10.2%. This
trend is significantly influenced by the decline
of dropout rate in some of the South European
countries (e.g. in Spain from 28.2% to 17.3%, in
Portugal from 28.3% to 10.6%, and in Italy from
18.6% to 13.5%).

The Visegrad Group countries traditionally
belonged (except for the “average” Hungary) to
the countries with a high number of successful
secondary education graduates (Andrei, Teodo-
rescu, Oancea, 2011; Praag et al., 2018). Howev-
er, the comparison of the data in table 2 shows
a change in this trend which occurred in the
last decade.

While in Poland the long-term dropout rate
between 2010 and 2019 was stable, in the Czech
Republic, Hungary, and Slovakia it increased.
These three countries together with Bulgaria are
the only EU states where the early school leaving
rates have increased since launching the Europe
2020 strategy. According to Eurostat (2020a), the
percentage of early school leavers in the Czech
Republic in the year of introducing the state
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Table 2
Dropout Rate in the Studied Countries between 2010 and 2019 (in %)

Country Order 2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 Order
according to according to
the dropout the dropout
rate (EU27, rate (EU27,
2010) 2019)

EU27 (average) B8 B2 16 M8 1M1 MO 106 105 105 102

(zech 2° 49 49 55 54 55 62 66 67 62 67 &

Republic

Hungary 12" 08 M4 M8 N9 M4 N6 14 125 125 N8 1

Poland 5 54 56 57 56 54 53 52 5 4.8 52 6"

Slovakia T 47 51 53 64 67 69 74 93 86 83 W

school leaving examination (2011) was 4.9%, in
2014 5.5%, and in 2019 6.7%. Despite the fact
that this increase is the fourth highest in the EU,
the Czech Republic still belongs to the top third
of EU states with the lowest dropout rates. Hun-
gary has made a commitment in the Europe 2020
strategy to reduce its early school leaving rates to
10% by 2020. Yet, in 2019 11.8% of students were
leaving Hungarian schools early. In comparison
with other states, Slovakia changed for the worst
as it went from the best position with the lowest
dropout rate to the average position.

Poland as the only one of the studied countries
maintains a stable dropout rate around 5% and so
is among the top quarter of the EU states. Early
school leaving is therefore not viewed as a serious
problem in education (Mikiewicz, 2011, p. 173).
The length of the compulsory education and the
screening of students during entering secondary
school by the national curriculum assessment can
be one of the reasons for the low dropout rate.
Mikiewicz (2011) points out that while Polish
education system is successful in having a large
number of students obtaining secondary educa-
tion, students from lower socioeconomic back-
grounds usually enter vocational schools which
provide lower quality preparation for tertiary
education compared to general secondary schools.
Thus, the children replicate the educational paths
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of their parents, and the low dropout rate is in
fact only a seeming success.

3. Main Issues of Early School
Leaving

The literature review of Scopus and Google
Scholar databases showed that early school
leaving from secondary schools in the Visegrad
Group countries is a topic discussed only in a few
surveys’. In the analysed texts focusing on the
studied countries there are several issues that are
mentioned repeatedly and thus can be considered
important.

In the Czech context, it is mainly state institutions
that monitor the early school leaving issue in terms
of its rate and frequency (e.g. CSI, 2018; Lebeda et
al., 2020). The perspectives of professionals (repre-
sentatives of schools, NGOs, authorities, and others)
on the causes of dropout (Hlouskov4, 2014) and pos-
sible interventions (Bubikové, Ulovcové, Vicenikova
et al,, 2006; Trhlikové, Ulovcova, 20105 Trhlikova,
2012; Trhlikovd, 2013) are monitored in the long-term
perspective as well. In the wider context, surveys on
inequalities in education (Matéji, Strakovd, Vesely,
2010) and inter-school mobility (Dvotik, Vyhnalek,
2019) also contribute to the clarification of possible
causes of early school leaving,
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Regional Inequalities

In every country there are significant regional
differences in terms of the quality of education
and the dropout rate (these two variables usually
corelate) which are related to worse socioecono-
mic situation of these regions. Usually, they are
peripheral areas.

The most affected regions are North Hungary
(Eszak-Magyarorszig), with the dropout rate
as high as 15%, and South Transdanubia (Dé/-
Dundntul), with 10-15% rate (Fehérviri, 2015).
The regions of North Poland and East Slovakia
reach similar numbers (Eurostat, 2020b). In the
Czech Republic we can find similar situation in
the North-West regions along the border. Ac-
cording to Prokop (2019, p. 68), it is mostly the
systemic problem of education policies which is
unable to ensure similar quality of schools in all
regions:

Karlovy Vary and Usti nad Labem regions have similar
results of PISA tests as Bulgaria or Malaysia while in richer
regions we are [as (zechia] above the European average.
Around 17% of children in poor regions never achieve
secondary education whereas in Prague and richer regions
it is between 2 and 4% ... the families’ social status
explains less than a half of the regional differences in the
education results. The rest is the responsibility of the local
education system.

Educational Segregation of Minorities
and Foreigners

In the observed countries, the issue of inclusion
of students from minorities is reduced mainly to
Roma students. Even though it is not the only
minority, this group has a dominant position in
the literature review. Jarkovskd et al. (2015) explain
this “invisibilization” of foreigners in contrast
to highlighting Roma students’ differences in
the Czech education policy as a result of insuf-
ficient experience with education of foreigners.

Nevertheless, according to the authors, the chil-
dren of foreigners, similar to Roma students, are
usually not offered good quality education.

Unsuccessful inclusion of Roma minority into
the educational mainstream has been a serious
and long-term problem. In the Czech, Hungarian,
and Slovak education, there are still segregat-
ed “Romani” schools, and Roma students are
placed disproportionally more often in special
schools, which, according to Messing (2017),
limits the chances of young Roma population
at the beginning of their school attendance to
have further (quality) education and deprives
them of the opportunity to establish relationships
with schoolmates from the majority (non-Roma)
population.

Scereklye (2008) uses the example of Hun-
garian Roma people to show that ethnicity is
a quite precise indicator of dropout in Hungarian
society. According to the author, dropout is not
connected primarily with low success at studies.
What is significant, there are the values shared by
the family. The results of the survey show that at
home Roma students are not motivated to study,
and in their communities they do not see any
examples of social mobility which would happen
in consequence to studying. Therefore, they do
not consider education to be a path to a successful
life. However, minority students themselves see
causes of their early school leaving in the school
environment and mention discrimination, dis-
satisfaction at school, inadequate expectations
of teachers, and related low success at studies
as the main reasons (Scereklye, 2008). On the
other hand, Hungarian teachers (Szab¢, 2018)
believe that the students who bear the biggest
responsibility for early school leaving® while the
institutions are the least responsible. According
to Prokop (2019), Czech Roma people face an ed-
ucational handicap too as they study at special

8

The main cause of dropouts from the teachers’ per-
spectives is the deviant behavior of students (skipping
classes, drinking alcohol, abusing drugs, or aggres-
siveness).
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schools disproportionally more often than other
students, and as a result they have few attractive
study programs to choose from.

Vocational Schools

Academically oriented schools (grammar schools)
in the studied countries have the lowest dropout
rate, only units of percentages. Technical/pro-
fessional schools have the highest rate of early
school leaving (e.g. more than a quarter of these
students in the Czech Republic and Hungary do
not complete their education; Ulovcova, 2006)°.

According to Czech researchers (Hlado,
2012; Trhlikova, 2012; Ulovcovd, 2006), the high
dropout rate in vocational schools is the result
of wrong choice of secondary school, which is
caused by inappropriate career counselling at
elementary schools. When choosing a second-
ary school, pupils often do not get the feedback
relevant to their interests, knowledge, and skills,
which would help them find a suitable program.
They choose a program they lack information
about. The students then solve this poor choice
by changing the program or by leaving education
(Dvotak, Vyhnélek, 2019).

In the Czech context, the choice of unsuitable
school is related to the missing screening of stu-
dents before entering school. In the conclusion
to its thematic report on vocational schools, the
Czech School Inspectorate (2018) emphasizes that
the programs with school-leaving examination
with high failure rate accept almost all appli-
cants” regardless of their previous study results
and their potential to study. According to the
authors (2018, p. 7), more thorough selection of
students entering the schools would undoubtedly
and significantly reduce the risk of their later
failure during the studies or when graduating.

® According to Hlado and Slapalova (2018), such dropout
rate is not uncommon in the European context.

In the school year 2016/2017, the observed schools
accepted 93% of applicants.

021). Dropout in post

Hungarian and Slovak vocational schools face
a similar problem.

For this reason, since 2013 Hungarian tech-
nical (vocational) schools have provided a “dual”
education system which, starting from the first
year, combines practical training at workplace
with theoretical subjects. The concept of earlier
connection of studies with the labour market is
to reduce the high dropout rate in the first year
of study (Biikki, 2019, pp- 16-17).

On the other hand, Polish education system
uses results of the national curriculum assess-
ment in the last grade of elementary school as
a thorough selection tool. Thus, students with
insufhicient score are not accepted to programs
with school-leaving examination, which can have
impact on the low rate of early school leaving
from Polish vocational schools.

4. Discussion and Conclusion

Education and professional training are the main
driving force of economic growth, higher stan-
dards of living, and socially cohesive society.
The number of job positions requiring only low
qualifications is constantly declining and due to
the rapid technological development, the labour
market needs more highly qualified employees
(Szabd, 2018).

The analyses of surveys and documents identi-
fied three “weak spots” of the studied countries’
education systems: regional inequalities, educa-
tional segregation of minorities, and high early
school leaving rate at professional (vocational)
schools. This reduction was motivated by the
effort to identify the issues common to all the
Visegrad Group countries. This “narrow” focus on
the three issues is the main limitation of this text,
which is why they will be now briefly expanded.

According to Rumberger (2004, 2011), carly
school leaving cannot be considered to be a result
of a specific and clearly defined factor as it is more
of the final phase of a dynamic, cumulative, and
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multilevel process. According to the author, it is
inaccurate to consider the general phenomena
mentioned above (e.g. ethnicity, regional ine-
qualities, and differing quality of schools) as the
direct causes of dropout because they are “only”
a few of many factors influencing the dropout
process. This procedural concept of dropout has
been backed by some of surveys (e.g. Nand, 2017;
Ogresta, Rezo, Kozljan et al., 2020).

The process of dropout is initiated by a break-
ing point, the result of which is leaving secondary
school. These breaking points can be for example
uninspiring family environment, health and per-
sonal problems (Trhlikova, Ulovcova, Vojtéch,
2006), high absenteeism, or low grades (Vacek,
Pacnerovd, Menclovd, 2008).

The situation in the Visegrad Group states
shows that it is difhicult to implement suitable
measures to counter early school leaving. Despite
the fact that average early school leaving rate in
EU states decreased from 13.8% to 10.2% between
2010 and 2019, the Czech Republic, Hungary, and
Slovakia (and Bulgaria) are the only EU states
with an increasing dropout rate. In Poland, the
only Visegrad Group country where students do
not take entrance exams when entering upper
secondary education, the dropout rate keeps
steadily at around s%. The traditionally high value
of education in Poland and the school reform in
2017 can be an inspiring example of a national
upper secondary education policy.

Clear and elaborate preventive and intervening
actions should be taken in order to decrease early
school leaving rate labour (Szabd, 2018). However,
in the national goals of the Europe 2020 strategy
the Visegrad Group countries did not include any
complex strategies to prevent dropout. They only
took partial measures (Praag et al., 2018). It is evi-
dent from the EU documents that only Hungary
and Poland created support programs focusing
on early school leaving prevention for some types
of secondary schools. Hungarian career counsel-
ling program springboard helps students choose
a suitable study program using coaching, getting

to know the professions at workplace, and devel-
oping their work skills (Cedefop, 2016, p. 54). In
Poland the unemployed below 30 can use state
support to return to education (Cedefop, 2016,
p- 75)- Even though these programs can support
some groups of students at the risk of failing in
their studies to a certain degree, they cannot
substitute the absence of systemic strategies for
decreasing the early school leaving rate at sec-
ondary schools.

All the above-mentioned facts make dropout
a socially significant phenomenon. To be able to
understand it, it is necessary to research not only the
current situation in each country, but also to criti-
cally assess how effective the implemented preven-
tive, intervening, and compensatory measures are.
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HOMELESSNESS PATHWAYS OF YOUNG CRACOVIAN HOMELESS
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Abstrakt: Celem artykutu jest wskazanie nowych kierunkéw badan nad przyczynami bezdomnosci, zwtaszcza ludzi mtodych.
Szczegélnie wazne jest pytanie, czy wiedze o przyczynach tego zjawiska wystarczy powiela¢ czy nalezy ja rozwijac,
oraz rozwazania, jaka jest rola edukagji, globalizacji, historii i kultury oraz istniejacych systeméw (pomocy spotecznej,
systemu karnego) w $ciezkach bezdomnosci.

Rozwdj wiedzy na temat przyczyn bezdomnosci nastapit w Polsce w latach 9o. ubiegtego wieku i po roku 2000. Wspétczesne
badania bazuja na zgromadzonej wowczas wiedzy, dotycza gtéwnie os6b w zaawansowanym wieku lub dzieci. W artykule
poddano analizie przyczyny bezdomnosci deklarowane przez bezdomnych w zaawansowanym wieku i z dtugim stazem bez-
domnosci oraz 0s6b do 37 roku zycia, z ktdrymi przeprowadzono wywiady. Dane jakosciowe uzyskane w ten sposéb oraz od-
niesienie wynikéw do przemian historycznychi kulturowych pozwolity na wykrycie pewnych zmian w przyczynach zjawiska.

Stowa kluczowe:  Przyczyny bezdomnosc, mtody bezdomny, bezdomny w zaawansowanym wieku, uzaleznienia, uwarunkowania rodzinne.

Abstract: The purpose of this paper is indicate the new research directions on reasons of homelessness, especially of young
people. The most important question is if knowledge of this reasons we can only repeat or should evolve and consider
about the role of education, globalization, history and culture and social assistant or penal system for homelessness
pathways. Knowledge about causes of homelessness had its development in Poland on 90’ last century and shortly
after year 2000. Contemporary research based on this knowledge, concern people in advanced age and with long
homelessness practice and street children. This paper analyzed reasons of homelessness declared by homelessness people
in advanced age and long homelessness practice and declared by interviewed young people, till 37 years old. Obtained
qualitative data in reference to history and culture made possible detect changes ins reasons of this phenomenon.

Keywords: Reasons of homelessness, young homeless person, advanced age homeless person, addiction, family conditions.

Wstep iwymeldowanie, konflikt rodzinny oraz uzaleznienia
(Ministerstwo Rodziny i Polityki Spolecznej, 2018;

\/\/ ogdlnopolskim badaniu liczby oséb bezdom-  Ministerstwo Rodziny i Polityki Spofecznej, 2019).
nych (edycja 2017 i2019) badani podajg jako  Deklaracje pokrywajq si¢ z przyczynami opisany-
gléwne przyczyny swojej bezdomnosci eksmisje  mi w polskiej literaturze naukowej (Bezdomnost,
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D. Pickut-Brodzka, Bezdomnos¢ jako kwestia spo-
teczna w Polsce wspdtczesnej, A. Przymenski). Np.
bezdomna mlodziez (18—26 lat) objeta badaniami
na Mazowszu (Tedziagolska i in., 2015) najczgscicj
wymienia przyczyny zaréwno o podiozu rodzinnym
(alkoholizm rodzicéw, przemoc domowa, nieche¢
rodzicéw do finansowego wspierania miodych do-
rostych), jak ilezace poza sferg rodzinna: cheé spe-
dzenia czasu z grupa réwiesnicza, intymne zwigzki
z bezdomnym partnerem/partnerka, nieotrzymanie
mieszkania socjalnego, wyjazd za granice i wymel-
dowanie, brak wsparcia w szkole, trudnosci w utrzy-
maniu zatrudnienia, brak srodkéw na utrzymanie
mieszkania. Czasem mlodzi opuszczaja dom z cie-
kawosci, buntujg si¢ wobec dorostych, uciekajg. Roz-
nice miedzy starszymi i mlodszymi pod wzgledem
deklarowanych przyczyn bezdomnosci odstaniaja
interesujacy obszar badan, zwlaszcza biorac pod
uwagg, ze przytaczane w literaturze przedmiotu
dane pochodza z badan sprzed ok. 15 lat. Wickszo$¢
opracowan powstala przed wstapieniem Polski do
Unii Europejskicj (2004) i do strefy Schengen (2007),
gdy granice byly zamkniete, kraj po transformacji
ustrojowej dostosowywat si¢ do nowej rzeczywistosci,
a pomoc spoleczna miala inny charakter (wspét-
czesny system opiera si¢ na ustawie z dnia 12 marca
2004). Rzeczywistos¢ spoleczna jest dynamiczna,
zmieniajg si¢ takze definicje poje¢. Osoba zwana
kiedys ,,cztowiekiem luznym?” dzis jest ,bezdomnym”.

Ankieta uzywana w ogdlnopolskim badaniu
liczby os6b bezdomnych zawiera katalog przyczyn
oparty na obecnym stanie wiedzy. Badana jest cata
populacja bezdomnych w Polsce, zdominowana
przez osoby powyzej 40 roku zycia. Przyczyny
podawane przez mtodych na Mazowszu wycho-
dza poza wspomniany katalog, ale badaniami
objeto takze osoby, ktére bezdomnos¢ traktuja
przejsciowo, jako styl zycia, zabawe. Pracuja,
wynajmujg mieszkania. Postawitam pytanie,
ktére moze wytyczy¢ nowy kierunek badan nad
przyczynami bezdomnosci oraz stuzyé¢ celom
praktycznym zwiazanym z profilakeyks i inter-
wencja socjalng: czy i w jakim zakresie réznia
sie przyczyny bezdomnosci oséb miodych i tych

w zaawansowanym wicku? Proponowane katego-
rie mogg traci¢ na aktualnosci, biorac pod uwage
nieustanne wchodzenie w bezdomno$¢ nowych
os6b, mlodych i starszych. Celem artykutu jest
nie tyle odpowiedz na postawione pytanie, ile
wskazanie mozliwych kierunkéw badan nad
czynnikami i procesami warunkujacymi wcho-
dzenie w bezdomnos¢, szczegélnie miodych ludzi
(20—40 lat, era wezesnej dorostosci wg D. J. Le-
vinsona; za: Mi$, 2000).

W pierwszej cz¢sci artykutu omawiam skale
bezdomnosci w Polsce i przyblizam katalog przy-
czyn zjawiska w celu nakre$lenia rangi problemu
ilepszego poznania jego uwarunkowan. Druga
poswiecona jest przeprowadzonym z osobami
bezdomnymi rozmowom, ktérych celem byto
poznanie $ciezek bezdomnosci miodych ludzi.
W zakoriczeniu zapoznaje czytelnika z postacia
mlodego widczegi Hucka Finna, bohaterem po-
wiesci Marka Twaina, i odpowiadam na pytanie,
w jakim stopniu jego $ciezka bezdomno$ci réznita
si¢ od historii moich rozméwcow.

Skala i przyczyny bezdomnosci

Bezdomnos¢ to ,,sytuacja osob lub rodzin, ktére
w danym czasie nie majg i wlasnym staraniem
nie moga zapewni¢ sobie takiego schronienia,
ktére moglyby uwazaé za swoje i kedre spelniato-
by minimalne warunki, pozwalajace uzna¢ je za
pomieszczenie mieszkalne” (Przymenski, 2001,
s. 29). Z inicjatywy Ministerstwa Pracy i Polityki
Spolecznej, od 2009 roku co dwa lata prowadzone
s3 badania liczby os6b bezdomnych w Polsce. Ba-
danie, poza liczeniem populacji 0séb bezdomnych,
ma réwniez na celu zebranie danych socjodemo-
graficznych (np. na temat plci, wicku, miejsca
pobytu, stanu cywilnego, przyczyn bezdomnosci
i czasu jej trwania). Na podstawie jego wynikéw
opracowatam tabele zawierajaca dane o liczbie
i wieku 0s6b bezdomnych w poszczegélnych latach
(zob. tab. 1). W 2009 roku policzono jedynie miej-
sca przyznane w placéwkach czasowego pobytu.
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Bazujac na wynikach badan, mozna stwier-
dzi¢, ze liczba 0s6b bezdomnych w Polsce od
2015 roku spada, w Krakowie jednak liczba ta
waha sie, nie da si¢ zaobserwowa¢ tendenciji spad-
kowej. Bezdomni to gtéwnie osoby w przedziale
wiekowym od 40 do 60 lat, s3 tez bezdomne
dzieci i mlodziez.

Co prowadzi do bezdomnosci? W polskiej
literaturze w opisie przyczyn widoczna jest dy-
chotomia: dzieli si¢ je na przyczyny spoteczne
i przyczyny jednostkowe. Opierajac si¢ na pra-
cy M. De¢bskiego (Debski, 2010), do pierwszej
grupy zaliczylam sfer¢ mieszkaniows (np. brak
tanich mieszkan ilokali socjalnych), prawng
(np. eksmisje bez prawa do lokalu socjalnego),
instytucjonalna (np. niewydolno$¢ systemu
pomocy spolecznej, instytucji opiekuniczych
i resocjalizacyjnych, stuzby zdrowia), polityczno-
-ekonomiczng (niewydolna polityka spoteczna,
transformacja ustrojowa, zta sytuacja ekono-
miczna kraju), zawodowg (bezrobocie, niskie
zasitki dla bezrobotnych, brak odpowiednich
programéw na rynku pracy) oraz ubdstwo. Do
drugiej zaliczytam uzaleznienia, przestepczo$é,
pobyt w zaktadach karnych, przemoc w rodzi-
nie, konflikty, trwaty rozpad wi¢zi rodzinnych,
osamotnienie, odrzucenie, brak opieki i opar-
cia w grupach pierwotnych, nieprawidtows

Tabela 1
Liczba i wiek bezdomnych w Polsce w poszczegdlnych latach

socjalizacje, choroby psychiczne i zaburzenia
osobowosci. Niektorzy badacze krytykuja dycho-
tomi¢ przyczyn bezdomnosci, argumentujac, ze
zbyt upraszcza rzeczywistos¢. Szukaja w biogra-
fiach badanych 0séb schematu taficucha zdarzen
wiodacych ku bezdomnosci (Stankiewicz, 2002)
lub okreslaja poziomy wyizolowania (Oliwa-
-Ciesielska, 2006). Inni stojg na stanowisku, ze
wszystkie czynniki wymieniane przez badaczy
nalezy rozpatrywac¢ tacznie, gdyz wzajemnie na
siebie wptywaja (Pindral, 2010) czy tez zaznaczaja
szczegdlny wplyw konkretnych doswiadczen
zyciowych (Podgorska-Jachnik, 2014). Wirdd
przyczyn czgsto wymienia si¢ dysfunkeje rodziny
oraz uzaleznienia (Nowakowska, 2008a, 2008b).
M. Pisarska wyodre¢bnita bezdomno$é z wyboru:
niektére osoby $wiadomie odrzucaja obowiazu-
jace normy spoleczne (1993, za: Pindral, 2010).
Istnienie bezdomnosci z wyboru poddaja jednak
w watpliwos¢ inni badacze (Nézka, 2006). Kla-
syfikacje przyczyn bezdomnosci reprodukowane
sa w réznych opracowaniach i nadal posiadaja
warto$¢ eksplanacyjna (np. osoby, ktore w prze-
sztosci utracity miejsce w hotelu robotniczym,
takze dzi$ pozostaja bezdomne). Brakuje jed-
nak ich aktualizacji, zwlaszcza w zwiazku ze
zmianami spolecznej wrazliwosci na problem
i dynamika zjawiska.

201 2013 2015 2017 2019
Liczba bezdomnych 43083 30712 36161 33408 30330
w Polsce
Liczba bezdomnych 912 909 1056 1196 1062
w Krakowie
Wiek dzieci — 4,8% 0-171.-5,2% dzieci — 5,2% dzieci — 4% 0-171.-3,3%
26-451.— 25% 18-301.-7,7% (przewaga badanych  18-251.-2,6%
46-651.-51,5% 31-401.-13,1% w wieku 41-601.) 26-401.—15,6%
41-501. - 19,6% 41-601. - 45,5%
51-601. - 32,6% ponad 60 — 33%
61-701. - 17,7%
ponad 70 — 4,0%
Ir6dfto: opracowanie wfasne na podstawie danych z raportéw MRPiPS
Gajda, K. (2021). Sciezki bezdomnosci mtodych bezdomnych krakowskich.
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Spotkane osoby i ich historie.
Zr6dta danych empirycznych

Zmierzajac do ustalenia odpowiedzi na posta-
wione pytanie, zalozylam przeprowadzenie nie-
ustrukturyzowanych wywiadéw pogtebionych
z 3 osobami do 30 roku zycia, z co najmnie;j
dwuletnim stazem bezdomnosci. Osoby rekru-
towalam, sugerujac si¢ ich wygladem, podczas
wizyt w krakowskich centrach handlowych,
spaceréw po miescie i terenach rekreacyjnych.
Udzial w badaniu byt dobrowolny, anonimowy.
Po zapoznaniu si¢ z osobg umawiatam spotkanie
na kolejny dzien. Trudno$ci, jakie napotkatam,
to nieobecnos¢ osoby bezdomnej na uméwio-
nym spotkaniu, trudnosci zwigzane z brakiem
skupienia rozméwey na skutek kaca oraz bariera
jezykowa (jeden wywiad przeprowadzony w jezy-
ku obcym). Z powodu malej liczby spotkanych
bezdomnych w wicku ponizej 30 lat podniostam
granice wicku do lat 40. Do rozmowy zaprositam
pie¢ 0s6b przebywajacych w przestrzeni publicz-
nej. Wywiady przeprowadzitam z trzema:
— Tomek, 37 lat, Polak, bezdomny od 20 lat,
— Iza, 34 lata, Polka, bezdomna od 4 lat,
— Jan, 27 lat, obcokrajowiec z kraju Unii Euro-

pejskiej, bezdomny od 2 lat.

Dwéch oséb — Konrada (27 lat, bezdomny od
2 lat) oraz Pawla (28 lat, bezdomny od 3) — nie
zastalam w miejscu pobytu w uméwionym czasie.
Osoby badane zamieszkujq przestrzenie para-
lokalowe i miejsca publiczne: altane, przyczepe
kempingowa, galerie. Zadna nie pracuje. Badania
przeprowadzitam w lutym 2021 roku, w miejscach
pobytu 0séb badanych. Podane imiona nie sg
prawdziwe.

Badani o wchodzeniu
w bezdomnos¢

Prezentacje¢ zgromadzonego materiatu rozpoczy-
nam od zarysowania sylwetek badanych oséb,
nastepnie ich sytuacji rodzinnej, réwiesniczej,

szkolnej i zdrowotnej, zycia w bezdomnosci
i marzen, by na koncu odpowiedzie¢ na pyta-
nie, czy z opowiesci badanych wytania si¢ cos,
co odkrywa przez nami nowe aspekty przyczyn
bezdomnosci. Tomek ma zniszczong, brudng
odziez, czu¢ od niego wczorajszy alkohol. Twarz
i rgce brudne, wlosy nieuczesane, kilkudniowy
zarost. [za ubrana mlodziezowo, w czystg, ale
za malg odziez. Twarz i wlosy réwniez czyste,
jednak paznokcie zaniedbane. Na twarzy otar-
cia i siniaki, na rgkach blizny, czu¢ od niej won
wezorajszego alkoholu. Jan ubrany w markowsa
odziez, zniszczona i brudna. Twarz i r¢ce czyste,
zapach potu i niemytego ciata. Wlosy i zarost
przystrzyzony. Wszyscy badani w dziecinistwie
mieszkali na miejskim blokowisku. Iza i Jan mieli
whasne pokoje, Tomek mieszkal w kawalerce,
jego cze$¢ oddzielona byta kotarg. W dziecin-
stwie wszyscy mieli zwierz¢ta domowe i zabawki.

Tomek mieszkat z matka i ojczymem. Mama
rozwiodta sie, gdy byt dzieckiem, ojczym wpro-
wadzit si¢ po rozwodzie rodzicéw. Na poczat-
ku traktowal Tomka dobrze, ale ,,pdzniej, jak
juz dorostem, to si¢ zaczeto”. Ojczym i matka
robili w mieszkaniu imprezy, na ktére zapraszali
znajomych i pili alkohol. Cz¢sto dochodzito do
awantur. ,,Ja wychodzitem z domu, nie moglem
na to patrze¢”. Ojczym stosowal przemoc wobec
Tombka i jego matki. ,Nie raz w szpitalu wy-
ladowatem”. Wakacji rodzinnych nie byto, ale
»2 mama zawsze robiliémy gdzies wypad za mia-
sto, z mamg mialem dobre relacje”. Rodzina byla
uboga: ,Od mamy w ogéle pieniedzy nie bralem.
Ja sam na swoja reke tegowatem, jakie$ prace
doryweze”. Biologiczny ojciec ,powiedzial, ze nie
chce mie takiego syna jak ja, bo si¢ dowiedzial, ze
siedzialem”. Od wielu lat Tomek nie ma kontaktu
z ojcem i ojczymem, matka nie zyje. Iza miesz-
kata z matka i wujkiem, ojca nie znata. Matka
czesto przebywata w zaktadzie karnym, wujek
urzadzat w mieszkaniu imprezy. Podczas jednej
z nich nastoletnia Iza zostata zgwalcona przez
kolege wujka. Trafita do domu dziecka, potem

zamieszkata u babci w centrum miasta. Ten okres
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bardzo dobrze wspomina. Ma siostre, z ktdrg jest
w konflikcie, nie wychowywaty si¢ razem. Matka
zmarta niedawno. Jan mieszkal z matka, ojcem
i siostra w kraju sasiadujacym z Polska. Nie byli
skrajnie ubodzy, cho¢ czasem pienigdzy brakowa-
lo. Kiedy byt dzieckiem, wyjezdzali na wspélne
wakacje. Mama byla uczuciowa, ale ojciec ,,nie-
normalny”. Jan cz¢sto odczuwal zto$é w stosunku
do ojca, zwlaszcza jako dziecko chciat go ,,drapa¢
i szarpad”. W rodzinie zdarzaly si¢ konflikty;
dzi$ Jan nie ma z nig kontaktu od dwéch lat.

Tomek spedzat czas wolny z kolegami, grajac
na podwérku w pitke, robige wypady za miasto
lub grajac w bilard. Mial dziewczyne, dobrych
przyjaciol z podwoérka (znali si¢ od dziecka). Do-
brze wspomina te czasy. Czytal ksiazki, horrory,
ogladat komedie i filmy sensacyjne. Jego ido-
lem byt Michael Jackson. Jako dziecko wszedt
w konflikt z prawem. ,No chodzenie po sklepach,
pozyczanie sobie rzeczy z tych sklepéw, ktérych
w domu czasami brakowalo, tak se chodzilem,
se kradtem, jak to si¢ méwi”. Iza jako nastolat-
ka miafa znajomych naduzywajacych alkoholu
i uzywajacych $rodkéw wziewnych. Wraz z nimi
zaczeta si¢ odurzaé. Zawsze miata jakiego$ chiopa-
ka. Lubita czyta¢ ksigzki i robi to do tej pory. Jan
miat dziewczyng, alkohol zaczal pi¢, kiedy miat 13
lat, z kuzynami i kolegami. Lubit czyta¢ ksigzki
i oglada¢ filmy, gtéwnie science fiction. W kraju
swojego pochodzenia ma przyjaciol z dziecinstwa,
cho¢ nie utrzymuje z nimi kontaktu.

Pierwsza reakcja Tomka na pytanie o szkole
bylo ,,0 Boze”. Dodal: ,Ze szkoly to byto ci¢z-
ko trochg. Fizyka, chemia, matematyka, to nie
dla mnie, no jezyk polski to jeszcze mi szedt,
z wuefu to bylem dobry, bieganie, granie jakies
takie... w pitke, w kosza tez, hokeja, rézne rzeczy.
Poza tym co, no nauczycieli nie lubitem, byta
tylko jedna, to znaczy wychowawczyni, ktéra
mi pomagala, a tak to raczej paty stawiali”. To-
mek byt gnebiony przez kolegéw z klasy i czesto
z tego powodu plakal, zwierzat si¢ takze mamie,
ktéra kontaktowala si¢ w tej sprawie z wycho-
wawczynia. Potem poszedt do szkoty zawodowej

i ukonczyl ja, ale nie pracowal w zawodzie, gdyz
go nie lubi. Iza nie chce rozmawia¢ o szkole.
Miata trudnosci w nauce z powodu wady stu-
chu i szybko zakonczyta edukacje. Jan uczyt si¢
dobrze, w zasadzie lubit wszystkie przedmioty,
najbardziej matematyke. Lubit si¢ uczy¢, nie miat
klopotéw z nauczycielami.

Tomek jako dziecko marzyt, zeby zostaé zot-
nierzem. Choruje na padaczkg alkoholows, kilka
razy korzystat z konsultacji lekarza psychiatry.
Do konsultacji naméwita go znajoma, ktéra mu
pomagata. Iza ma znaczny niedostuch. Jest to
skutek zaniedbania przez rodzing, braku leczenia.
Okalecza si¢, ma za sobg cztery préby samobdj-
cze. Jest uzalezniona od alkoholu i substancji
psychoaktywnych. Ma partnera, ale brakuje jej
osoby, ktérej mogtaby si¢ zwierza¢, z tego po-
wodu czuje si¢ osamotniona. Jan uwaza, ze jest
ztym czlowiekiem. ,,Czuj¢ zlos¢, a za chwilg, na
przykiad po pét godzinie, czuj¢ si¢ normalnie,
potem zndw czuje ztos¢, zndéw czuje si¢ normal-
nie, zndw zlos¢, normalnie i tak w koétko™. ,,Jako
dziecko bytem inny. Mialem taka $ciang¢ w sobie,
jakie$ problemy z emocjami. Czasem nie wiem,
czy mam serce ($miech)”. Kilkakrotnie odbyl
konsultacje psychologiczne. ,Generalnie chodzi
o to, ze jak stracifem prace i bylem sam, wtedy
czutem, ze moje cialo si¢ ze mng komunikuje,
moéwi do mnie. Bylem zty, bylem zly na swoje
cialo. Czasami nienawidzitem ludzi, chcialem
ich krzywdzi¢, oskarzalem. Siebie tez nienawidzi-
lem. Nawet myslatem o zabijaniu, zabiciu siebie”.
Uwaza, ze jest inteligentny, bezdomnos¢ jest dla
niego ponizajaca.

17-letniego Tomka ojczym wyrzucit z domu.
»Powiedzial, Ze nie bedzie zyl z kryminalista.
Jak juz poszedlem stamtad, to juz pdzniej bylem
na ulicy, pézniej jeszcze mieszkalem u znajome;j,
jakos tak. Chodzitem do pracy doryweczej, zeby
mie¢ z czego zy¢, zaczalem zbiera¢ ztom, puszki
juz od siedemnastego roku zycia. Pdzniej bytem
na Slasku i wpadlem w zle towarzystwo i potem
kryminal”. Z kolegami kradl, pit alkohol. ,No jak

opuscitem dom, to si¢ wtedy zaczg¢lo picie. Pézniej
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troche przerwy, pdzniej znowu, od osiemnastego
[roku Zzycia — przyp. red.] to juz no prawie do te-
raz”. Pie¢ i pot roku spedzit w zaktadzie karnym,
po jego opuszczeniu nie miat gdzie sie zatrzymac.
»Byla ulica. Nie noclegownie i placéwki, tylko
raczej takie, namiot, ulica”. Wing za swdj los
obarcza ojczyma. Iza miata wlasne mieszkanie,
przepisane na nig po $mierci babci. Z powodu
zarzutu nieumys$lnego spowodowania $mierci
(na skutek wspélnego odurzania si¢ $rodkami
wziewnymi zmart chlopak Izy, ona nie pamieta,
jak to si¢ stalo) trafita do zaktadu karnego. Po
wyjsciu z wigzienia nie miala pracy, mieszkanie
bylo zadtuzone. Sprzedata je i kupita mniejsze.
Kolejny raz trafifa do wigzienia za dzialania na
szkode siostry. Z powodu uzaleznien ponownie
nie znalazla pracy i nie miala pieni¢dzy na utrzy-
manie mieszkania, sprzedata je i kupita altanke
na dzialce. Jan po ukonczeniu szkoty $redniej
wyjechat do pracy w Holandii (zatrudnienie przy
utylizacji azbestu i jako pokojowy w hotelu). Tam
po kilku latach zostal zwolniony z powodu picia
alkoholu w godzinach pracy. Nie mial pieni¢dzy
na utrzymanie, zyl na ulicy. ,Dtugo bylem sam,
sam chodzilem, duzo myslatem o Zzyciu, o sensie
iznaczeniu zycia. Nie tylko zwolnienie z pracy,
ale te moje problemy z emocjami tez to spowo-
dowaty. Pojechalem do Polski”.

Tomek marzy, ,zeby wszystkie dokumenty
sobie powyrabia¢ i i§¢ do pracy normalnej, mieé
normalng prac¢ i normalng rodzing”. Wierzy
w realizacje tych pragnien: ,jest szansa, ze si¢
moze uda¢”. Iza: ,Nie mam marzen! A czego bym
chciala? Mie¢ dom, tatg i pogodzi¢ si¢ z siostra.
Chciatabym i$¢ do jakiej$ pracy, a to po to, zeby
mie¢ jakas stabilizacje finansowa”. Mdéwiac o ma-
rzeniach i mozliwosci ich realizacji, ptakata. Nie
wierzy, ze jej zycie moze si¢ zmienic. Jan: ,Wiesz,
ja weiaz pracuje nad tym, co chcialbym robi¢, nie
wiem, co chciatbym robi¢. Mysle, ze to nie jest
tatwe by¢ normalnym, ale prébuje. Nie chee by¢
jak ojciec. Chcialbym zy¢, nie méwig pracowad,
tylko zy¢. Zeby$my zyli wszyscy razem, zeby
wszystko bylo dla ludzi i kazdy mégt korzystad”.

Youth in Centr

Z opowiesci moich rozméwcéw wynika, ze
zaden z nich nie stat si¢ bezdomny z powodu eks-
misji, niewydolnej polityki spotecznej, zlej sytuacii
ckonomicznej kraju, transformacji ustrojowe;j
i utraty zakwaterowania w hotelu robotniczym.
Nikt nie zostal bezdomny dla zabawy. Aktualne
s3 przyczyny zwiazane z trudna sytuacja w ro-
dzinie oraz ztym stanem zdrowia (somatycznego
i psychicznego). Badanie ujawnilo jednak nowe
okolicznosci towarzyszace wchodzeniu w bez-
domno$¢, wynikajace z pracy za granica i trud-
nos$ci w jej utrzymaniu, osamotnienia mlodych
ludzi oraz nieumiej¢tnosci szukania pomocy na
poczatku bezdomnosci.

Zakonczenie

Planujac spotkania z moimi rozméweami, miatam
przed oczami posta¢ Hucka Finna, bohatera po-
wiesci Marka Twaina (Przygody Tomka Sawyera
i Przygody Hucka Finna). Mlody wldczega, syn
miejscowego alkoholika zyjacy w Ameryce konca
XIX wieku to posta¢ fikcyjna, choé uwaza sie,
ze posiada rys autobiograficzny. Huck ubiera si¢
w za duze, brudne i postrzepione tachmany. Nie
ma domu, $pi w pustych beczkach, na progach,
w szalasie, jaskini. Je to, co ztapie — ryby, owoce,
czasem co$ kupi, a czasem ukradnie. Jego rodzice
>thukli si¢ na okraglo”. O matce nic wigcej nie
wiadomo, natomiast ojciec nie zywi wobec niego
uczué rodzicielskich. Bit syna, w delirium chcial
go nawet zabi¢. Dobrzy ludzie z miasteczka chcieli
pomoc chlopcu i odebraé go ojcu, lecz zawiddt
system. Huck, kiedy musi robi¢ co$, czego nie chee,
ucieka. W sytuacji ograniczenia wolnosci i narzu-
cenia wymagan czuje si¢ bardzo samotny, jak sam
méwi, ,prawie mialem ochote umrze¢”. Ma niskie
poczucie wartosci, nie wierzy, ze kto§ mu pomoze
ani ze on jest w stanie komu$ poméc. Uwaza, ze
jest nikczemny, podly i zly, ze nie umie postgpowac
dobrze. Historia Hucka rozgrywa si¢ ponad 100
lat temu, ale niektére przyczyny jego bezdom-
nosci sg aktualne: ubdstwo i uwiklanie rodziny
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w przemoc, alkoholizm ojca, brak wyksztalcenia
rodzicéw. Huck nie jest wolny od uzaleznien, pali
i zuje tyton. Réwniez stan odziezy i higieny jego
oraz badanych jest podobny. Wszyscy maja tez
niskie poczucie warto$ci. Sg tez réznice — Huck
nie utracit domu, poniewaz nigdy go nie miat.
Badani mieli domy, zabawki, zwierz¢ta domowe,
jezdzili na wakacje. System nie interesowat si¢
Finnem, dopiero na skutek przygody zostat oto-
czony opicka wdowy. Badani natomiast wzbudzali
zainteresowanie systemu edukaciji, opieki i pomo-
cy spolecznej (niedostateczne), a takze systemu
karnego (duze). Huck kocha wolno$¢, badani
o wolno$ci nie wspominaja. Celem wlaczenia do
artykulu opisu postaci Hucka Finna jest zwrdcenie
uwagi na wpltyw historii i kultury na przyczyny
bezdomnosci, na zmieniajacy si¢ rolg systemu po-
mocy spolecznej, spotecznosci lokalnej, globalizacji
i edukacji. Pragn¢ w ten sposdb zacheci¢ do dal-
szych badan nad zmianami przyczyn bezdomnosci.

Celem artykutu byto rozpoznanie, czy i w ja-
kim zakresie réznig si¢ przyczyny bezdomnosci
mtodych i bezdomnych w zaawansowanym wie-
ku, a takze wskazanie mozliwych kierunkéw ba-
dan nad czynnikami i procesami warunkujacymi
wchodzenie w bezdomnos¢, szczegélnie modych
ludzi. Na podstawie przeprowadzonych wywia-
déw mozna rozpoznaé, ze zmiany w przyczynach
bezdomnosci wymienionych oséb zachodza,
jednak do rzetelnego ich opisu potrzebne sa ba-
dania na duzej prébie. Ponadto mozna zatozy¢,
ze w opisie przyczyn bezdomno$ci, warto mie¢ na
uwadze wplyw przemian kulturowych i historycz-
nych, systemu pomocy spolecznej, spotecznosci

lokalnej, edukacji i globalizacji.
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PSYCHICZNEGO MtODZIEZY W DOBIE
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THE PROBLEM OF MENTAL HEALTH DISORDERS IN ADOLESCENTS
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Abstrakt: W artykule przedstawiono sytuacje emocjonalng mtodziezy w czasie pandemii COVID-19. Metaanaliza bazujaca na
badaniach zdrowia psychicznego mfodziezy w Polsce oraz innych krajach wskazuje, ze w obliczu izolacji spowodo-
wanej pandemig reprezentanci tej grupy wiekowej s3 szczegélnie narazeni na rdznego rodzaju zaburzenia zdrowia
psychicznego. Celem artykutu jest udzielenie odpowiedzi na pytanie, co predysponuje mtodziez do tak negatywnych
reakji. Przywotane zostajg teorie psychologiczne A. Maslowa oraz E. H. Eriksona ukazujace specyficzne potrzeby
rozwojowe mitodziezy. Na gruncie tych teorii mozna sformutowac wniosek, ze przyczyng obserwowanych obecnie
probleméw psychicznych mtodziezy jest deprywacja ich potrzeb rozwojowych.

Stowa kluczowe: ~ Abraham Maslow, Erik H. Erikson, izolacja, mtodziez, pandemia COVID-19

Abstract: The article presents the mental problems of young people during the COVID-19 pandemic. A meta-analyses based
on research into the mental health of adolescents in Poland and other countries show that in the face of pandemic
isolation it has got huge influence on people. Especially in between youngsters who are particularly exposed to various
types of mental health disorders. The intent of the article is to answer the question what predisposes young people
to such negative feelings. Most of all, the psychological theories of A. Maslow and E. H. Erikson are specified showing
the unusual development of needs of young people. Due to these theories, it can be concluded that the cause of the
recently observed mental problems of adolescents is the deprivation of their developmental necessities.

Keywords: Abraham Maslow, Erik H. Erikson, isolation, youth, COVID-19 pandemic

1. Stres a zdrowie lockdown. Podobne sytuacje miaty miejsce w in-
nych panstwach naszego kregu kulturowego.

C zwartego marca 2020 roku wykryto w Polsce  Spoleczenstwa zachodnie zostaty skonfrontowane
pierwszy przypadek COVID-19, a12 dni  z sytuacja dotychczas nieznang, zmuszajaca do
po6zniej wprowadzono na terenie calego kraju  zmiany zachowan i przyzwyczajeni (zdalny tryb
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pracy i edukacji, stosowanie $rodkéw ochrony
osobistej), ograniczajaca swobode decyzji (ograni-
czona mozliwo$¢ przemieszczania sig; okresowo
zamykane centra handlowe, hotele, restauracje,
obiekty sportowe i kulturalne. W niektérych pan-
stwach wprowadzano godzing policyjna czy stan
wyjatkowy). Nowe, nieznane wezesniej warunki
wywotaly niepokdj. Jednostki, ale takze zbioro-
woéci, utracity poczucie bezpieczenistwa. Wzro-
sty wskazniki zachorowan oraz $miertelnosci.
Pogorszyla si¢ sytuacja gospodarstw domowych
i w wielu krajach spadta wartos¢ PKB.

Poczatkowa nadzieja, ze mamy do czynienia
z sytuacja przejsciowa, w miar¢ przedtuzania sie
stanu pandemii przerodzila si¢ w permanentne
poczucie zagrozenia i niepewnosci. W wyniku
trwajacej juz ponad rok pandemii doszlo do tak
znaczacej kumulacji niekorzystnych zmian, ze
przekroczone zostaly spoleczne mozliwosci ad-
aptacyjne.

Szereg badan psychologicznych wskazuje na to,
ze przeciagajaca si¢ sytuacja stresowa jest bardzo
niekorzystna dla zdrowia i prowadzi do dtugo-
falowych negatywnych konsekwencji. Thomas
Holmes i Richard Rahe (1967), wykorzystujac
Kwestionariusz zmian zyciowych (Recent Life
Changes Questionnaire, RLCQ), wskazali na
zalezno$¢ pomiedzy znaczacymi wydarzeniami
w zyciu czlowieka, wymagajacymi uruchomie-
nia mechanizméw adaptacji do nowej sytuacji,
a pdzniejsza zapadalnoscia na choroby'. Podob-
ne wyniki zaprezentowali Adam Sobolewski,
Jan Strelau i Bogdan Zawadzki (1999), ktorzy
wykazali zwiazek ilodci i jakosci krytycznych
zdarzen zyciowych w okreslonym okresie zycia

' Chodzi tu nie tylko o niekorzystne wydarzenia w zy-

ciu czlowieka (rozwéd, choroba itp.), ale i korzystne
(awans, narodziny dziecka, malzenistwo itp.). Kazdemu
z takich wydarzen zostala przyporzadkowana okre-
$lona liczba punktéw mierzacych koszt emocjonalny
z nim zwiazany (np. rozwéd — 80,08, awans — 31,18).
Przekroczenie przez osobg 150 punktéw w okresie
dwoch lat oznacza przekroczenie mozliwosci orga-
nizmu do adaptacji i naraza t¢ osob¢ na powazne
problemy zdrowotne.
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z pdzniejsza podatnoscig na choroby serca czy
zaburzenia psychiczne.

Teoria granic adaptacyjnych oraz stresu adap-
tacyjnego stanowi punkt wyjscia prowadzonych
analiz. W perspektywie tej teorii ukazana zostanie
specyfika sytuacji mlodziezy w czasie pandemii.
W wypadku tej grupy wiekowej mamy bowiem do
czynienia nie tylko z przeciazeniem adaptacyjnym,
ale réwniez z deprywacja potrzeb rozwojowych.

2. Wptyw pandemii na zdrowie
psychiczne mtodziezy

Badania przeprowadzone podczas pandemii
wsrdd studentéw Uniwersytetu Pedagogicznego
w Krakowie wykazaly, ze ,,64% respondentéw jest
zmeczona, 62% objawia wyczerpanie psychiczne,
60% miewa wahania nastrojow, 9% ma mniejsza
motywacje do nauki, $6% nie jest wypoczeta na-
wet po weekendowej przerwie” (Dlugosz, Forys,
2020, s. 23). Z kolei autorzy raportu na temat
kondycji psychicznej polskiego spoteczenstwa
w 2020 roku przygotowanego przez Centrum
Badan Opinii Spolecznej wskazuja, ze chod sta-
ny obnizenia nastroju i zaburzenia emocjonalne
majg wymiar powszechny, to w wéréd mtodych
o0s6b wystepuja one ze szczegdlnym nasileniem:

Samopoczucie Polakéw w 2020 roku ulegto wyraznemu
pogorszeniu w stosunku do roku 2019, co mozna wigzac
zwybuchem pandemii COVID-19. Zmniejszyty sie odsetki
deklaracji wszystkich wymienianych w naszych pytaniach
emodji pozytywnych, a zwiekszyta ilos¢ deklaracji wszyst-
kich emocji negatywnych. Spadta zwfaszcza liczba oséb
odczuwajacych regularnie pewnos¢, ze wszystko uktada sie
dobrze. [...] Szczegdlng uwage zwraca najmtodsza grupa
badanych, w wieku 18—24 lata, w ktdrej czestos¢ wystepo-
wania stanéw depresyjnych, poczucia bezradnosci, a takze
zniechecenia i znuzenia osiggneta najwyzsze poziomy na
przestrzeni ostatnich dwdch dekad (CBOS, 2021).

Problem obserwowany wéréd mlodziezy pol-
skiej ma wymiar globalny. Réwniez w innych
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krajach mtodzi ludzie nie radzg sobie z obowigz-
kiem izolacji i ograniczeniem wolnosci’. Raport
UNICEEF (2020) na temat kondycji mtodych oséb
w czasie pandemii wskazuje na szereg negatyw-
nych konsekwencji: 27% os6b odczuwa niepokdj,
15% — depresj¢ w czasie ostatnich siedmiu dni;
46% 0s6b czuje si¢ mniej zmotywowanych do
podejmowania aktywnosci, ktére zazwyczaj lubili,
a35% osob czuje si¢ mniej zmotywowanych do
wykonywania regularnych obowiazkéw’.

Powszechne wsrdd mtodziezy jest famanie
restrykgji epidemicznych: nienoszenie maseczek,
nierespektowanie zasad dystansu spotecznego.
Organizowane sg nielegalne spotkania, imprezy
klubowe. W Holandii po zaostrzeniu restrykeji
spowodowanych trzecia faly COVID-19 doszto
do serii brutalnych protestéw miodych ludzi,
ktérzy nie chcieli si¢ zgodzi¢ na wprowadzenie
godziny policyjnej. Strajkujace osoby zachowy-
waly sie wyjatkowo agresywnie — wybijaty szyby
w sklepach, rzucaly przedmiotami w policje.

W perspektywie powyzszych danych nalezy
sformutowac pytanie, dlaczego sposréd réznych
grup wickowych to mlodziez ma najwicksze
problemy z dostosowaniem si¢ do nowych wa-
runkéw. Dlaczego psychologiczne nastgpstwa
obecnego kryzysu najbardziej dotykaja wlasnie
ludzi mtodych?

3. Potrzeby rozwojowe miodziezy

Psychologia dostarcza pewnych podpowiedzi
w naszych poszukiwaniach. Wskazuje na szcze-
golne aspekty zycia mtodych ludzi, ktdre w czasie

* Powstal specjalny program , The Depressed Project”
(Thombs, B. D., Bonardi, O., et al., 2020), w ramach
kedrego zbierane s wyniki prowadzonych w réznych
krajach badari na temat wptywu pandemii COVID-19
na zdrowie psychiczne. Wiele sposrdéd nich dotyczy
mlodych ludzi. Badaniom towarzysza komentarze
ckspertéw.

Odnosny raport przygotowany zostal na podstawie
8444 ankict wypelnionych przez osoby miedzy 13 a 29
rokiem zyciaz 9 krajéw Ameryki Eaciriskiej i Karaibéw.
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pandemii narazaja t¢ grupe na wicksze ryzyko za-
burzen psychicznych. Rézne szkoly psychologicz-
ne opisuja ten proces za pomocy wlasciwych sobie
kategorii, jednak taczy je ogélna charakterystyka
potrzeb rozwojowych mlodziezy. Najwazniejsza
w perspektywie rozwoju psychospolecznego cecha
mlodosci jest emancypacja ze srodowiska rodzin-
nego i poszukiwanie wlasnego miejsca w spote-
czenstwie. Pisali o tym na przyklad Abraham
Maslow (Maslow, 1990), psycholog wywodzacy
si¢ z nurtu humanistycznego, oraz Erik H. Erik-
son (Erikson, 2004), reprezentujacy podejécie
psychoanalityczne.

A. Maslow opracowal uniwersalng w zamysle
hierarchi¢ potrzeb ludzkich. Porzagdkuje ona
zdaniem autora wszystkie potrzeby czlowieka —
od najbardziej podstawowych (fizjologicznych),
poprzez spoleczne, do potrzeb wyzszego szczebla
(zwigzanych z samorealizacja). Pandemia CO-
VID-19 ,zachwiala” calg piramida Maslowa.
Najpierw zagrozita naszemu bezpieczenstwu
egzystencjalnemu i materialnemu. Nast¢pnie
radykalnie ograniczyta kontakty miedzyludzkie,
utrudniajgc zaspokojenie potrzeb spolecznych.
W warunkach zamkniecia osrodkéw kultury
i sportu réwniez potrzeby zwigzane z samore-
alizacja byly czgsto niemozliwe do spelnienia.

Zwréémy uwage, ze w kontekscie mlodziezy
szczegdlne znaczenie ma drugie, spoleczne, pi¢-
tro piramidy Maslowa. Kontakty réwie$nicze
maja kluczowe znaczenie w procesie dojrzewania
mlodych ludzi. Budujg ich tozsamo$¢, zaspokajaja
potrzebe przynaleznosci, akceptacji i uznania.
Potrzeb spofecznych mlodziezy nie jest w stanie
zaspokoic srodowisko rodzinne - jedyne dostgpne
w warunkach nauczania zdalnego. To stawia ja
w sytuacji bardzo nickomfortowej, a nickiedy
Wr¢cz traumatyczngj.

Kolejna teorig psychologiczng warta przy-
wolania w omawianym kontekscie jest teoria
rozwoju psychospotecznego E. H. Eriksona. Te-
oria ta opisuje rozwdj cztowieka od narodzin do
$mierci jako przechodzenie przez kolejne stadia
rozwojowe. Na kazdym etapie czlowiek przezywa

nego miod: v dobie pandemii z perspektyw

rope. 7(11),88-92. https://doi.org/10.24917/ycee.



kryzys rozwojowy, po jego rozwiazaniu jednostka
zdobywa za$ cenng umiejetnos¢ — cnote.

W odniesieniu do okresu mlodosci Erikson wy-
mienia trzy etapy rozwoju: dojrzewanie (8-12
lat), okres mlodzienczy (13-22 lata) oraz okres
wezesnej dorostosci (23-34 lata). W okresie doj-
rzewania dziecko jest na etapie konfliktu rozwo-
jowego: pracowitos¢ versus poczucie nizszosci.
Na tym etapie uczy si¢ zaangazowania w prace,
cierpliwosci, systematycznosci, za$ niepowodzenie
w tej fazie moze skutkowad zanizeniem samo-
oceny lub niezdolnoscig doprowadzania spraw
do konca. W warunkach edukacji zdalnej nauka
powyzszych umiejetnosci w duzej mierze spada
na rodzicéw, ktorzy, zajeci swoimi obowigzkami,
nie s3 w stanie im podofa¢.

W okresie okres mtodzienczym rozgrywa sie
natomiast konflikt rozwojowy: poczucie tozsamo-
$ci versus pomieszanie rél. Mlody cztowiek moze
zyska¢ poczucie integralnosci wewnetrznej albo
odczucie obcosci w rolach spolecznych. Czeka go
na tym etapie wybor $ciezki zawodowej oraz part-
nera scksualnego. Prébujac réznych rzeczy i podej-
mujac samodzielne decyzje, ma okazj¢ sprawdzi¢
siebie oraz otoczenie. W sytuacji ograniczenia
kontaktéw spotecznych zbudowanie niezaleznej
tozsamosci staje si¢ o wiele trudniejsze, podobnie
jak nawiazanie zadowalajacych relacji rowiesni-
czych. Przyjazn czy wybér partnera seksualnego
w warunkach ograniczen pandemicznych stajg
si¢ praktycznie niemozliwe.

W stadium rozwoju przypadajagcym na okres
wezesnej dorostosci ma wedtug Eriksona miejsce
konflikt migdzy intymnoscig a izolacja. W tym
czasie uczymy si¢ wzajemno$ci, bycia blisko dru-
giego czlowieka. Wyrazem kleski poniesione;j
na tym etapie rozwojowym jest unikanie in-
tymnosci, powierzchowne zwiagzki. W czasach
obostrzen epidemicznych nawiazanie intymne;j
relacji z drugim czlowickiem, a wigc rozwigzanie
wyzej wspomnianego konfliktu rozwojowego,
staje si¢ utrudnione.

Widzimy zatem, ze w odniesieniu do mto-
dych ludzi ograniczenia zwiazane z pandemia
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uniemozliwiaja rozwigzanie naturalnych konflik-
téw rozwojowych i utrudniaja proces dojrzewania
psychospotecznego. Na kolejnych etapach rozwoju
mamy do czynienia z ludzmi juz psychicznie
uksztaltowanymi, dla ktérych wazniejsza staje sig
kariera, wychowanie dzieci i pielegnowanie zycia,
na ktére zapracowali si¢ wezeéniej. Potrzebom
rozwojowym tych os6b ograniczenia epidemiczne
zagrazaja w mniejszym stopniu.

4. Srodki zaradcze

Mtodzi ludzie w czasach pandemii — zamknieci
w domach, zmuszeni do ponadwymiarowych
kontaktéw z rodzina, pozbawieni bezposrednich
relacji z réwiesnikami — moga czu¢ si¢ bardzo
samotni i niezrozumiani. Oprécz kontaktdéw
spofecznych utrudniona jest réwniez realizacja
réznego rodzaju hobby. Deprywacja podstawo-
wych potrzeb mlodziezy moze prowadzi¢ do
frustracji, zachowan agresywnych czy zaburzen
psychicznych. Nalezy przeciwdziata¢ tym nieko-
rzystnym i niebezpiecznym zjawiskom.

Poszukujac metod pomocy mtodziezy w jej
trudnym potozeniu w czasie pandemii, warto
skorzysta¢ ze znanych technik relaksacyjnych
(medytacja, joga, $wiadomy oddech, mindfulness),
pomocy z zakresu psychologii pozytywnej (np.
prowadzenie dzienniczka wdzigcznoscei, zadba-
nie o wykorzystywanie swoich mocnych stron,
skupienie si¢ na angazujacej aktywnosci, w ktdrej
tracimy poczucie czasu — stan flow albo zaanga-
zowanie si¢ w co$ ,wickszego od nas samych”,
np. w pomoc potrzebujgcym) czy aktywnosci
fizycznej mozliwej w warunkach istniejacych
ograniczen. Mozna tez skorzysta¢ z udogod-
nien technologicznych i pieleggnowa¢ kontakty
spoteczne online, nawet jesli nie s3 one w pelni
zadowalajace i nie zastgpuja czasu spedzanego
w fizycznej bliskosci. Oczywiscie, przy dluzej
trwajacym obnizeniu nastroju, depresji, stanach
lekowych nalezy skorzystaé z profesjonalnej po-
mocy psychoterapeutycznej.
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5. Podsumowanie

Metaanaliza badan kondycji psychicznej mto-
dziezy w czasie pandemii COVID-19 wskazuje
na wyjatkowa wrazliwo$¢ emocjonalna reprezen-
tantéw tej grupy wickowej oraz na pogarszanie
si¢ ich stanu zdrowia psychicznego w warunkach
ograniczen epidemicznych. Obnizeniu ulega
szereg wskaznikéw dobrostanu psychicznego
mlodziezy. W poszukiwaniu odpowiedzi na pyta-
nie, dlaczego mlodzi ludzie w czasie pandemii sa
o wiele bardziej niz inne grupy wickowe narazeni
na rozw6j chordb psychicznych, przywotane zo-
staty koncepcje psychologiczne A. Maslowa oraz
E. H. Eriksona. Wymienieni autorzy podkreslaja
specyficzne potrzeby rozwojowe mlodziezy. Cho¢
reprezentuja odmienne szkoly psychologiczne,
obaj zgadzaja si¢ co do tego, ze w okresie mlo-
do$ci ujawniaja si¢ nastepujace potrzeby: kon-
taktu z réwiesnikami, przynaleznosci do grupy
rowiesniczej, budowania wlasnej, niezaleznej od
rodziny tozsamo$ci oraz eksperymentowania.
Ograniczenia pandemiczne sprawily, ze zaspo-
kojenie odno$nych potrzeb rozwojowych stato
si¢ niemozliwe. Zablokowana zostata ekspresja
naturalnych instynktéw miodych oséb. Depry-
wacja ich potrzeb rozwojowych w potaczeniu
z naturalng w okresie mtodzienczym potrzeba
buntu i niepewnoscig o przyszlos¢ spowodowata
pogorszenie stanu psychicznego oraz doprowa-
dzita do aktéw agresji. Zastanawiajac si¢ nad

Motodecka, A. (2021). Problem zaburzen zdr

formg pomocy miodziezy w tak trudnym dla niej
okresie, warto siegna¢ do sprawdzonych naukowo
sposobéw poprawy dobrostanu psychicznego
oferowanych w ramach psychologii pozytywne;j.
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JEZYK I KULTURA POLSKA W OCZACH
CHINSKIEJ MtODZIEZY AKADEMICKIE)
NA STUDIACH POLONISTYCZNYCH

POLISH LANGUAGE AND CULTURE IN THE EYES OF CHINESE
ACADEMIC YOUTH OF POLISH STUDIES

DOI: 10.24917/ycee.2020.11.93-99

Abstrakt: Chinski projekt ,Jeden pas i jeden szlak” wzmocnit wspotprace pomiedzy Paristwem Srodka a Polska, co w ostatnich
latach wywotato na chirskich uczelniach ogromne zainteresowanie jezykiem i kulturg polska. Dzieki rozkwitowi studiéw
polonistycznych na terenie Chin, nad Wiste przyjezdza coraz wigcej chiriskiej mtodziezy akademickiej, ktdra ksztatci
sie na specjalistéw do spraw relaji polsko-chiriskich. Niniejsze badania o charakterze eksploracyjnym, zrealizowane
metoda wywiadu, stanowig prébe wstepnego zapoznania sie z opiniami mtodych chinskich polonistéw o jezyku
i kulturze, ktrych uczyli sie podczas pobytu w sercu Europy.

Stowa kluczowe:  jezyk i kultura polska, chifska mtodziez akademicka, studia polonistyczne.

Abstract: Chinese project “One Belt One Road” has strengthened the cooperation between China and Poland, which
in recent years has aroused considerable interest in Polish language and culture at Chinese universities.
Thanks to dynamic development of Polish Studies in China, more and more Chinese academic young people
come to Poland to be cultivated into experts in improving relationships between both countries. This explor-
atory research, which was conducted by the method of interview, attempts to show how Chinese young stu-
dents of Polish Studies regard the language and culture they learned during their stay at the heart of Europe.

Keywords: Polish language and culture, Chinese academic youth, Polish studies.

Wstep o tym znaczacy wzrost osrodkéw studiéw po-
lonistycznych na terenie Chinskiej Republiki

N a przestrzeni minionych lat mozna zaob- Ludowej. Wraz z rozkwitem jezyka i kultury
serwowaé dynamiczny rozwéj wspdlpracy — polskiej w Panistwie Srodka zwicksza si¢ grupa
polsko-chinskiej w réznych dziedzinach, w tym  chinskiej mlodziezy akademickiej na studiach
takze w sektorze edukacyjnym. Najlepiej $wiadczy — polonistycznych w Polsce. Warto poswieci¢ uwage

oczach chinskiej mtodziezy akademickiej na studiach polonistycznych.
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mlodym Chinczykom polonistom, ktérzy w przy-
sztosci beda odgrywacé istotng role w sprawach
dotyczacych relacji migdzy oboma krajami.

W pierwszej czeséci artykutu podaje defini-
cje mlodziezy akademickiej bedacej w centrum
niniejszych badan. Kolejne dwie poswiecone sa
genezie proby badawczej, charakterystyce respon-
dentéw oraz metodzie, jakg zrealizowano projekt.
Nastgpnie prezentuj¢ wyniki badan, kedre dzielg
si¢ na opinie badanych oséb o jezyku polskim
i o kulturze polskiej.

Mtodziez akademicka -
definicja

Zgodnie z definicja Swiatowej Organizacji Zdro-
wia (World Health Organization) wyraz youth, co
odpowiada polskiemu stowu mfodziez, identyfi-
kuje si¢ z grupa wickowa od 15 do 24 lat. W tym
przedziale miesci si¢ zdecydowana wigkszo$¢ stu-
dent6éw studiéw I stopnia pochodzacych z Chin-
skiej Republiki Ludowej, gdzie maturzy$ci majacy
17-19 lat po egzaminie dojrzalosci zazwyczaj od
razu wybieraja si¢ na studia (w Chinach uczen
rozpoczyna szkote podstawowa w wieku szesciu
lub siedmiu lat, nast¢pnie spedza trzy lata w gim-
nazjum i tyle samo czasu w liceum). Dorosto$¢,
mimo ze na plaszczyZnie prawnej utozsamia sig
ja z petnoletnoscia, z punktu widzenia rozwoju
psychospotecznego rézni si¢ od dojrzatosci. Tak
jak podkreslita Katarzyna Klimkowska, ,,osoba
jest dorosta i jednoczesnie dojrzewa do doro-
stosci. [...] Proces dojrzewania w dorostosci jest
[...] szczegdlnie trudny dla mlodych oséb, ktére
dopiero wkraczaja w doroste zycie, nie majg whas-
nych doswiadczen z nim zwigzanych, a w sferze
psychospolecznej cz¢sto dysponuja przewaga
cech specyficznych dla pézniej adolescencji niz
dorostosci. Do tej grupy nalezy mlodziez aka-
demicka” (Klimkowska, 2017, s. 70). W zwiaz-
ku z powyzszym termin mlodziez akademicka
w niniejszej pracy oznacza osoby ponizej 24 roku
zycia o statusie studenckim.

Geneza badan

W roku 2013 przewodniczacy Chin, Xi Jinping,
przedstawit $wiatu projekt pod hastem ,Jeden
pas ijeden szlak” (tzw. ,Nowy Szlak Jedwabny”)
stanowigcy istotng cz¢$¢ nowej strategii otwarcia
Pafistwa Srodka. Koncepcja ta doprowadzita do
intensywnej wspolpracy pomiedzy Chinami a kra-
jami europejskimi w wielu dziedzinach, zwlaszcza
gospodarczej i handlowej, co wywotalo ogromne
zapotrzebowanie na specjalistow znajacych jezy-
ki i kultury tych krajow. Polska, dzicki swemu
polozeniu geograficznemu na styku Wschodu
i Zachodu wyroéznita si¢ sposréd panstw leza-
cych na ,Nowym Szlaku Jedwabnym”. Co wigcej,
zgodnie z wiadomo$ciami Chinskiego Radia Mie-
dzynarodowego (China Radio International) od
ponad dziesieciu lat Warszawa jest ,,najwickszym
partnerem handlowym Pekinu w regionie Europy
Srodkowo-Wschodniej” (Chiriskie Radio Migdzy-
narodowe, 2015b). W roku 2015 prezydent Polski,
Andrzej Duda, wybral Panistwo Srodka jako kraj
swojej pierwszej wizyty zagranicznej, a juz rok
pozniej odbyta si¢ oficjalna wizyta Xi w Polsce.
Po odwiedzinach przywdédcédw obu panstw relacje
polsko-chinskie weszly na poziom strategiczny.
Osiagniecie to wzbudzilo znaczace zainteresowanie
nauka polonoznawcza wérdd chinskich uniwersy-
tetdw, szczegolnie tych, w ktérych przewazaja kie-
runki filologiczne, zacz¢to bowiem przewidywaé
na rynku pracy duzy popyt na absolwentéw ze
znajomoscig jezyka polskiego i polskiej kultury.
Stad w Chinach dynamiczny rozwdj studiéw polo-
nistycznych badz polonoznawczych, jaki mozna za-
obserwowac na przestrzeni minionych lat. Wedtug
danych opublikowanych na stronie internetowej
Instytutu Polski — Wydziatu Kultury Ambasa-
dy Rzeczypospolitej Polskiej w Pekinie do maja
2020 roku na calym terenie Chirskiej Republiki
Ludowej znalazlo si¢ w sumie 19 uniwersytetéw,
ktére oferowaly mozliwosé nauki jezyka polskiego.

Rozkwit studiéw polskich w Chinach niewat-
pliwie przyczynit si¢ do intensywniejszej wspot-
pracy edukacyjnej migdzy dwoma paristwami.
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Najlepiej $wiadczy o tym rosnaca liczba studen-
téw wysylanych z chinskich uniwersyteckich
o$rodkéw polonistycznych do Polski na krét-
koterminowy kurs jezykowy, roczny staz jezyka
i kultury polskiej czy dwuletnie studia polskie
w ramach tzw. programu ,,podwéjnego dyplomu”
(przyktad tego typu programu przedstawia arty-
kut Piotra Kajaka pt. Polish+. Program nowych
studidw polskich na uniwersytecie syczuariskim
w Chengdu). Do chwili obecnej mlodzi polonisci
z Chin w trakcie studiéw licencjackich, ktére
w chinskim systemie o$§wiatowym zazwyczaj
trwaja cztery lata, moga pogtebi¢ swoja wiedze
polonoznawcza na Uniwersytecie Jagiellonskim
w Krakowie, Uniwersytecie Warszawskim, Uni-
wersytecie Gdanskim, Uniwersytecie Slqskim
w Katowicach, Uniwersytecie Mikotaja Koper-
nika w Toruniu, Uniwersytecie im. Adama Mi-
ckiewicza w Poznaniu, Katolickim Uniwersytecie
Lubelskim Jana Pawtla II oraz Uniwersytecie
Opolskim. Ze wzgledu na to, ze wigkszos¢ in-
stytucji studiéw polonistycznych w Panstwie
Srodka prowadzi nabér studentéw corocznie
lub przynajmniej co dwa lata, grupa mtodych
Chinczykéw uczacych sie jezyka polskiego jako
obcego w kraju nad Wista bedzie coraz liczniejsza.

W najblizszej przyszto$ci wzrosnie intensyw-
no$¢ wspdtpracy pomiedzy polskimi a chinskimi
szkotami wyzszymi. W zwigzku z powyzszym
nalezaloby poswigci¢ wigcej uwagi chiriskiej mlo-
dziezy akademickiej, ktéra zamieszkuje w Polsce,
by ksztalci¢ si¢ na ekspertéw w dziedzinie jezyka
polskiego i polskiej kultury. W poréwnaniu do in-
nych chinskich studentéw, ktérzy réwniez studiuja
na polskich uczelniach, lecz w jezyku angielskim
i na kierunkach niepolonistycznych, mtodzi polo-
niéci z Chin bez watpienia maja wicksza szanse,
aby po ukonczeniu studiéw odegraé istotna role
w budowaniu dtugotrwalej i przyjaznej relacji
polsko-chinskiej. Nie zabraknie wéréd nich dyplo-
matéw, konsultantéw biznesowych, prawnikéw,
tlumaczy czy nauczycieli aktywnie dziatajacych
w réznych obszarach dotyczacych wzajemnych
relacji migdzy Polska a Chinami. Co wigcej, dzicki

swojej specyficznej kompetenciji jezykowej oraz
interkulturowej polonistyczna grupa chinskiej
mlodziezy akademickiej juz w czasie wlasnej edu-
kacji bytaby w stanie udziela¢ pomocy i wspiera¢
swoich réwiesnikéw-rodakéw, ktorzy z powodu
nieznajomosci jezyka i kultury doznaja na poczat-
ku pobytu w Polsce szoku kulturowego. Ponadto
mogliby oni réwniez jako przedstawiciele wspot-
czesnego narodu chinskiego przybliza¢ Polakom
kulture swojego kraju. Moga by¢ wigc zaréwno
ambasadorami Chin, jak tez odegra¢ znaczaca
role na rzecz Polski. Wymieniajac ewentualne
dziatania, jakie warto podja¢ w celu podniesienia
poziomu umiedzynarodowienia polskich uczelni,
Marta Kaczmarek z Polish Academic Cooperation
& Exchange Foundation stusznie zaznaczyta: ,,jesli
Polska realnie chce walczy¢ o kandydatéw z Chin,
[...]. Kluczowe wydaje si¢ [...] monitorowanie loséw
tych cudzoziemcow, ktdrzy juz w Polsce zdobywajg
wiedzg. Czgsto to wlasnie oni s3 pézniej «amba-
sadorami» w polskiej sprawie” (Kaczmarek, 2013).

Na podstawie przedstawionych wyzej faktow
zrodzit si¢ pomyst niniejszych badan, ktérych celem
jest rozpozna¢ specyficzng chiniska grupe miodzie-
zowa i narysowac jej wstepny portret. W badaniach
staram si¢ zacza¢ od z pozoru banalnych, jednak
zawsze interesujacych dla polskich odbiorcéw py-
tani: jaki jest jezyk polski i polska kultura w oczach
chinskiej mlodziezy akademickiej studiéw polo-
nistycznych, ktéra przezywa przygode nad Wista?

Charakterystyka badanej grupy
oraz metoda badan

Badania przeprowadzono wsrdd chinskiej mto-
dziezy akademickiej przybylej z trzech chinskich
osrodkéw polonistycznych na roczny kurs jezyka
polskiego i polskiej kultury zorganizowany przez
Centrum Jezyka i Kultury Polskiej w Swiecie
Uniwersytetu Jagiellonskiego w Krakowie w let-
nim semestrze roku akademickiego 2019/2020.
Przebadana grupa skiadata si¢ z siedmiu stu-
dentéw z Pekinskiego Uniwersytetu Jezykow
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Obcych (Beijing Foreign Studies University),
tyluz respondentéw z Szanghajskiego Uniwer-
sytetu Spraw Mi¢dzynarodowych (Shanghai
International Studies University) oraz szesciu
studentek z Kantonskiego Uniwersytetu Spraw
Miedzynarodowych (Guangdong University of
Foreign Studies). W prébie badawczej przewazyla
pleé¢ zeniska (15 0s6b). Wick badanych oséb zamy-
kal si¢ w przedziale 18—22 lat. Grupa pochodzaca
z uczelni pekinskiej byta nieco mtodsza niz po-
zostali respondenci i przed wyjazdem do Polski
miata za sobg dopiero rok nauki jezyka polskiego,
podczas gdy reszta badanej mlodziezy studiowata
w kraju polonistyke juz dwa lata. W momencie
przeprowadzenia ostatecznej proby badawczej
wickszo$¢, bo 15 badanych studentéw, uczeszezata
na kurs w grupie poziomu Bz. Pozostale osoby
chodzity na zajecia jezykowe dla poziomu Br.
Badania maja charakter jakosciowy, gdyz zosta-
ly zrealizowane metoda wywiadu. Zorganizowano
tacznie siedem dyskusji zbiorowych. W kazde;j
z nich uczestniczyli respondenci pochodzacy z tej
samej uczelni macierzystej w Chinach. Byly to
badania fokusowe prowadzone za pomoca nowo-
czesnych technologii. Zamierzytam przeprowadzi¢
rozmowy z przebadana mlodzieza twarza w twarz,
jednak z powodu nagle zaistnialej sytuacji epide-
micznej musiatam zrezygnowa¢ z bezposrednich
kontaktéw. Wywiady odbyty sie zatem za pomoca
chinskiego komunikatora internetowego WeChat
w formie polaczenia audialnego. Wszystkie dys-
kusje toczyty si¢ w jezyku chiniskim. Zostaty one
nagrane za zgoda uczestnikdéw, zapisane w for-
mie pisemnej w programie Microsoft Word oraz
przettumaczone przeze mnie na jezyk polski.
Badania maja charakter eksploracyjny i stuza
wstepnej znajomosci pogladéw chinskiej mio-
dziezy akademickiej na studiach polonistycznych.

Wyniki badan

Pytania skierowane do przebadanych studentéw
zostaly sformulowane w dosy¢ prosty sposéb.

Brzmig one nast¢pujaco: Jakim jezykiem jest jezyk
polski w Twoich oczach? oraz Jakg kulturg jest
kultura polska w Twoich oczach?.

O jezyku polskim

Zacznijmy zatem od tego, jak chiriska mtodziez
akademicka bioraca udzial w badaniach postrzega
jezyk polski jako jezyk obcy. Okreslenie, ktére naj-
czgsciej padato w dyskusjach, to bardzo trudny’.
Jedna osoba stwierdzila, ze polski jest trudniejszy
niz wszystkie jezyki, z jakimi wezesniej obcowala,
nie wymienita jednak poréwnanych jezykéw.
Wedtug innego rozméwey polszczyzna moze
sic wydawa¢ tatwiejsza w zestawieniu z jezykiem
arabskim, mimo ze ogélnie jest bardziej wyma-
gajaca niz jezyki krajéw zachodnioeuropejskich.
W kolejnej grupie pytani respondenci réwniez
poréwnywali jezyk polski z innymi jezykami
europejskimi, lecz z perspektywy fonologicznej:
»>Mysle, ze [polski] brzmi tadniej. Ladniej niz
francuski, hiszpanski i jezyki pétnocnoeuropej-
skie”. Nalezaloby tu wspomnie¢, ze brzmienie
polszczyzny cieszylo si¢ uznaniem w kilku gru-
pach dyskusyjnych. Nie zabrakto w wypowie-
dziach komentarzy wygtoszonych z perspekeywy
kilkunastoletniego do§wiadczenia w nauce jezy-
ka angielskiego. Studentka z pekinskiej uczelni
sadzita, ze polski jest bardziej uporzadkowany
niz angielszczyzna, podczas gdy jej kolega pole-
mizowal z tym stwierdzeniem, zaznaczajac, ze
w zestawieniu z jezykiem angielskim, ktdry jego
zdaniem jest zdecydowanie bardziej analityczny
i logiczniejszy, to polszczyzna wydaje si¢ chao-
tyczniejsza. Moze by¢ nieco zaskakujace, ze tylko
dwie osoby poréwnaly polski ze swoim jezykiem
ojczystym. Jedna z nich uwazala, ze ,[polski]
to jest jezyk, ktéry bardzo rézni si¢ od jezyka
chinskiego”, a druga zwrécita uwage na to, ze

W niniejszej pracy wszystkie wypowiedzi responden-
tow s3 od razu przytoczone w autorskim ttumaczeniu

na jezyk polski.
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nieraz trudno znalez¢ chinski odpowiednik dla
polskiego stowa.

Gramatyka polska zostata zgodnie przez
przebadanych studentéw uznana za skompli-
kowang, lecz $cisle usystematyzowang i bardzo
logiczna, chociaz pojawily si¢ sprzeczne opinie
co do logicznosci jezyka polskiego. Jedna z nich
zostala przytoczona wyzej. Druga, wygloszona
przez studentke z Kantonu, zawiera konkretny
przyktad: ,Jest duzo wyjatkéw. Niezwykle duzo
wyjatkowych sytuagji. [...] Czasem tez nie wydaje
sie do konca logiczny. Na przykiad dzisiaj omé-
wiono [stowo — przyp. red.] wnuk. Wnukowie
oznacza tylko wnukéw, a dopiero wnuki znaczy
i wnuczki, i wnukéw. Potem juz nie wiem, co
Polacy majg na mysli”. Jezyk chiriski jest jezykiem
niefleksyjnym, dlatego deklinacja oraz koniugacja
w jezyku polskim sa zazwyczaj dla chinskoje-
zycznych uczacych si¢ ogromnym wyzwaniem.
Jedna z badanych studentek przyznata jednak,
ze zjawiska gramatyczne, ktére nie majg miej-
sca w jej j(;zyku ojczystym, sg w sumie ciekawe,
a czasami, dzigki réznorodnym odmianom, nawet
zabawne. Inna osoba, opisujac jezyk polski pod
wzgledem gramatycznym, uzyta wyrazu subtelny,
ktéry wjezyku chinskim przewaznie stosuje sie
przy opisie powierzchni lub dziet sztuki, gdyz jej
zdaniem mowa polska potrafi dostarczy¢ wiecej
informacji, dotyczacych np. 0séb czy czasu, w po-
jedynczym tekscie.

Obok gramatyki badani wymienili tez inne
trudnosci w nauce jezyka polskiego. Podczas
wywiadéw niejeden respondent narzekal, ze
Polacy méwig zbyt szybko. Okreslenie, ktorym
takze opisano polszczyzng to stowo maty, w sen-
sie ‘mato popularny’ badz ‘posiadajacy niewielu
uzytkownikéw w skali globalnej’. Dwoje stu-
dentéw w swoich odpowiedziach odnosito si¢
do kultury polskiej. Respondentka pochodzaca
z osrodka w Szanghaju zauwazyla, ze niektére
stowa w jezyku polskim odzwierciedlajg patriar-
chalno$¢ narodu polskiego. Podata dla przyktadu
wyraz pracowniczka: ,,Stowo to pochodzi z me-
skiej formy pracownik, dlatego mam wrazenie,

ze Polacy przywiazuja wicksza wage do mez-
czyzn”. Pochodzacy z Pekinu uczestnik dyskusji
zadeklarowal: ,Jezyk polski w moich oczach jest
oczywiscie $cisle powigzany z jego podtozem
kulturowym, z calym jego narodem, szczegélnie
ze wspOlczesna historia, w ktdrej nardd ten naj-
pierw zostal zgnebiony, a potem si¢ zbuntowat”.
Dzicki takiemu odniesieniu polszczyzna wydaje
si¢ respondentowi pot¢zna i solidna. Konczac
pierwszg cz¢$¢ omawiania wynikéw badan, chcia-
tabym przytoczy¢ stowa bedgce rowniez ostatnia
wypowiedzig dotyczaca samego jezyka polskiego:
»>Mysle, ze oprécz tego, ze jest trudna, mowa ta
jest dosy¢ wdzieczna”.

O kulturze polskiej

Znamy juz poglady przebadanej grupy mio-
dziezowej z Chin na jezyk polski, a jak odbiera
ona polskg kultur¢? Wigkszo$¢ respondentéw
zwrécita uwage na dominujacg w Polsce religie
— katolicyzm. Podkredlili, Ze to jest jedna z naj-
bardziej reprezentatywnych cech kultury polskiej.
Nicjedna osoba zauwazyta, ze wielu wierzacych
Polakéw nalezy do Kosciota katolickiego, chodzi
regularnie na msz¢, w niedziele zamyka sklepy
i nie pracuje oraz ze w miastach wszedzie stoja
koscioty. Studentka z Pekinu zaznaczyla, ze dzigki
tak istotnej roli katolicyzmu kultura polska rézni
sic od innych kultur stowianiskich. W dyskusjach
pojawit sie jednak takze glos, jakoby dzisiaj Polacy
juz rzadko chodza na msze, dlatego respondent
nie rozumial znaczenia katolicyzmu w Polsce.
W wypowiedziach dosy¢ czgsto wspomina-
no tradycyjnie obchodzone nad Wislg $wicta.
Podtrzymywanie dawnych obyczajéw $wigto-
wania stanowi dla czesci zapytanej mlodzie-
zy wlasciwy dowdd na religijno$¢ poznawane;j
kultury, gdyz najistotniejsze polskie $wieta,
jak np. Boze Narodzenie badz Wielkanoc, sg
bezposrednio zwigzane z religia. Wedtug innych
fakt ten $wiadczy jednocze$nie o tym, ze Polacy
s raczej konserwatywni i niezbyt otwarci. To nie
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byt jednak jedyny portret Polaka, jaki kreowali
uczestnicy wywiadéw. Kantonska respondentka
uwazala, ze kultura polska jest pét stowianska,
pot niemiecka, gdyz jej zdaniem Polacy lubia
pi¢ alkohol, czym cechuja si¢ takze inne naro-
dy stowianskie, ale jednoczesnie sg pracowici
jak Niemcy i mniej leniwi niz Grecy czy Wto-
si. Poréwnanie z narodem wtoskim pojawito
si¢ réwniez w wypowiedziach innej studentki,
ktéra stwierdzila, ze po powrocie do Krakowa
z wycieczki do Wioch miata wrazenie, jakoby
kraj na Pétwyspie Apeninskim jest dynamicz-
niejszy i energiczniejszy. Inny przymiotnik, jaki
padt w kilku dyskusjach grupowych, to goscinmny.
Niemalo uczestnikéw badan uznalo, ze Polacy
zasadniczo s3 bardzo zyczliwi i otwarci wobec
cudzoziemcdw, chetni do rozmowy z nimi. Chwa-
lili takze polskich kierowcéw, ktérych uznali za
grzecznych i kulturalnych, poniewaz na drogach
zawsze ust¢puja pieszym. Wedle sondazu nardd
polski charakteryzuje si¢ jeszcze ogromnym po-
czuciem dumy narodowej. Warto tu przytoczyé
stowa studentki, ktére zyskaly aprobate calej
grupy rozméwcéw: ,,Oni [Polacy] niezwykle do-
ceniaja osiagniccia swojej kultury. W niezwykle
duzym stopniu si¢ z nig utozsamiajg. Niezwykle
ja lubig i podziwiaja”. Jedna z oséb bioracych
w wywiadzie byla pod wrazeniem dumy Pola-
kéw wobec wlasnej kultury: ,,Nie wyobrazatam
sobie, jak panstwo, ktére ma skomplikowang
histori¢ i doswiadczylo kiedy$ zaboréw, podcho-
dzi do wlasnej kultury narodowej. Ale poprzez
wczesniejsze uczestnictwo w szkole letniej i te-
goroczny pobyt mysle, ze wickszo$¢ obywateli
Polski ma poczucie dumy wobec swojej kultury”.

Kolejne zagadnienie poruszane nieraz w wy-
powiedziach przebadanych miodych Chinczykéw
dotyczy literatury polskiej, ktéra ich zachwycita.
Chodzi przede wszystkim o poezj¢. Uznano, ze
jest naprawde pickna, a polscy poeci s wybitni
i godni wickszej uwagi ze strony chinskich czytel-
nikéw: ,Mysle, ze warto zbadaé kulture polska.
Duzo ludzi zna tylko kulture rosyjska i rosyjskie
dzieta literackie, ale tak naprawde w Polsce tez

jest wielu genialnych pisarzy”. Studentka po-
chodzaca z szanghajskiej uczelni odnosita si¢ do
polskich wierszy w nieco komparatystyczny spo-
sob: ,W rzeczywistosci pod pewnymi wzgledami
wspolczesna poezja polska i chinska majg ze soba
wiele wspSlnego”.

Na koniec relacji z wywiadéw nalezaloby
wspomnie¢, ze na drugie pytanie, w odréznie-
niu od pierwszego, nie odpowiedzieli wszyscy
respondenci biorgcy udziat w dyskusji. Kilka os6b
z przebadanej grupy o$wiadczylo, ze mialo zbyt
ograniczona wiedze o kulturze polskiej lub nie-
wielki kontaket z Polakami w codziennym zyciu,
dlatego nie chcialo zabiera¢ glosu na ten temat.

Podsumowanie

Dzicki wprowadzeniu przez Pafistwo Srodka
projektu ,,Jednego pasa i jednego szlaku” w ostat-
nich latach mozna zaobserwowaé dynamiczny
rozwdj studiéw polonistycznych na chinskich
uniwersytetach. Oba kraje nawigzaly szersza
wspdtprace w sektorze edukaciji. Zwigkszyta sie
takze liczba chinskich studentéw polonistyki
na terenie Polski. Warto wiec po$wieci¢ wiecej
uwagi tej grupie mlodziezy, ktéra w przyszloéci
moze stanowi¢ most faczacy oba kregi kulturowe.

Niniejsze badania o charakterze eksploracyj-
nym przeprowadzone metodg wywiadu umoz-
liwiaja wstepne zaznajomienie si¢ z pogladami
chinskiej modziezy akademickiej studiéw polo-
nistycznych jezyka i kultury polskiej. Okazalo sig,
ze przygodzie miodych polonistéw Chinczykéw
z nauka jezyka polskiego towarzyszy wiele trudéw,
jednak udalo im si¢ znalez¢ w niej przyjemno$é
i dostrzec urodg polszczyzny. Opinie przebadanej
grupy wobec kultury polskiej ogniskujg si¢ wo-
kot religii, charakteru Polakéw oraz literatury.
Cze¢$¢ respondentéw nie udzielita odpowiedzi
na drugie pytanie z powodu ograniczonej wie-
dzy o kulturze polskiej lub rzadkich kontaktéw
z Polakami. Nalezaloby zatem zastanowic si¢ nad
sposobami przyblizania chiniskim studentom na
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studiach polonistycznych kultury Polski podczas
ich pobytu nad Wista.
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